A STUDY OF THE RELATIONSHIP BETWEEN SOCIAL CLASS,
JUCATIONAL ACHIEVEMENT AND ACCESS TO EDUCATIONAL OPPORTUNITY
’ WITH SPECIAL REFERENCE TO

MEDICAL AND ENGINEERING EDUCATION IN KARNATAKA STATE

A. D. GOURI SHANKAR

INSTHUTE FOR SOCIAL AND ECONOMIC CHANGE
BANGALORE

- Lorom
s l‘c__ﬁ:,“,._..-.-r--..g, N

TH 9198
JGIIeRIRE -

-~
O e
L .

THESIS SUBMITTED THROUGH THE DEPARTMENT OF EDUCATION
BANGALORE UNIVERSITY, FOR THE DEGREE OF

DOCTOR OF PHILOSOPHY IN EDUCATION

1994



CERTIFICATE

I certify that I have quided and supervised the preparation
and writing of the present thesis entitled "A Study of the
Réiationship Between Social Class, Educational Achievement and
Access to Educatiopal Opportunity with Special Reference to
Medical and Engineering Education i1n Karnataka State", completed
by Mr A.D. B0OURI SHANKAR, who worked on the topic at the

Institute for Social and Economic Change, Bangalore.

I also certify that it has not previously formed the basis
for the award of any Degree, Diploma or Associate Fellowship of
Bangalore University or of the Institute for Social and Economic

Change, ar any other University or Institution.

Date: Signature of the Supervisor



DECLARATION

I declare that the thesis entitled "A Study of the
Relationship Between Social Class, Edurational Achievement and
Access to Educational Opportunity With Special Reference to
Medical and Engineering Education i1n Karnataka State" is the
result of my own work carried out at the Institute for Social and
Economic Change, Bangalore, under the guidance and supervision of
Dr A S Seetharamu, Professor and Head, Education Unit, Institute
for Social and Economic Change. This has not, either wholly ar
in part, been submitted for any other Degree or Diploma. Due
acknowledgements have been made wherever anything has been

borrowed from other sources.

Date: A.D. GOURI SHANKAR



ACKNOWLEDGEMENTS

I am indebted to Dr A.5. Seetharamu, Professor and Head,
Education Unit, Institute for Social and Economic Change,
Bangalore, for having kindly quided and supervised my research
work. He took i1mmense pains in reading several drafts af my
thesis and improving therein, both the language and organization
and materials. But for his guidance, supervision, expertise,
concern and continous encouragement, this thesis would not have
seen the light of the day. I sincerely hope that I have been
able to conform to the rigorous standards of research expected by

my sSupervisor.

I place on record my sincere gratitude and indebtedness to
the Institute for Social and Economic Change, Bangalore, for
providing me the opportunity and facilities to undertake and
complete this research study. I am also thankful to the several
members of the faculty and research scholars with whom 1 bhave
discussed my research study at various stages. I record my
obligations to the staff of the Library and administration who

were kind enough to extend their support to me.

I am also thankful to University Grants Commission, for
awarding me a Teacher Fellowship under the ¥§faculty Improvement
Programme (FIP). Without this award it would not have been

possible for me to pursue my doctoral study.



I am thankful to the Department of Education, Bangalaore

University, Bangalore, for their continued support and

encouragement to me.

I will be failing in my duty, if I do not thank my parent
department, Department of Collegiate Education, Government of
Karnataka, Bangalore, who granted me deputation to complete this

research work.

My sincere thanks are also due to Directorate of Technical
Education and alsa the Directorate af Medical Education far

having provided me the necessary data for my research study.

I am grateful to all the Principals, and students in various
professional institutions in Karnataka without whose
participatian and co-operation this study would not bhave been

possible.

I record my sincere appreciation to thank Mr H.K. BGovinda

Rao who has taken pains to type the thesis.

Many other persons have helped me directly or otherwise 1in

completing my work. I cannot name them. Still I thank them

profusely.

A.D. GOURI SHANKAR



CERTIFICATE
DECLARATION
ACKNOWLEDGEMENTS
CHAPTER I INTRODUCTION
1.0. Introduction
1.1. Education and Social Justice
1.2. Equality of Educatianal
Opportunity — Egalitarain
Society
1.3. Higher Education in the
Indian Context
1.4. Higher Education: Demand and
Opportunity
1.5. Statement of the Problem
1.4. Need for the Study
1.7. Hypotheses
1.8. Objectives of the Study
1.9. Methodoloqgy
CHAPTER 11 REVIEW OF RELATED LITERATURE

CONTENTS

Studies Related to Social Class and

Educational Achievement

Studies Related to Social Class and
Access to Opportunity in Education

Page Nas.

10

15
17
23
a1
42
44

59 - 120

&0

72

Studies Related to Intrer—relationships

of Educational Achievement,

Economic Background Variables and
Access to Educational Opportunity

(i)

3



CHAPTER 111

CHAPTER 1V

CHAPTER WV

THEORETICAL PERSPECTIVES 121 - 1A3
3.1. Concepts af Socizal Change 122
3.2. Theories of Social Change 127
3.3. Typology of Gocial Change 136
3.4. Dialectical Historical Model 139
3.5. Structural - Functional Model 141
3.6. Social Change and Social Mobility 143
X.7. Education — Social Change and

Social Mobility 152
J.8. Equality of Educational

Opportunity 157
3.7. Thecretical Basis for the

Present Study 15%

HISTORICAL DEVELOPMENT OF ENGINEERING
AND MEDICAL EDUCATION IN INDIA — WITH 164 —
REFERENCE TO KARNATAKA STATE

4.1, Engineering Education 144
4_.2. Medical Education 170
4.3. Engineering Education in India

after 1947 172
4.4. Medical Education in India

after 1947 184
4.5. Engineering Education in

Karnataka 193
4_.4. Medical Education in Karnataka 200

4_.7. Oppoartunities for Engineering and
Medical Education in Karnataka
State - Reservation Policy 204

ANALYSIS AND INTERPRETATION OF DATA 217 -

Section A:

Sectopm B:

Section C:

Section D:

Profile of the Sample 218

Social Class and

Educational Achievement

of Successful and

Unsuccessful Students 221

Social Class and Access
to Educational Opportunity 317

Educational Achievement in
Relatiaon to Certain Personal

and Social Variables 348
Irrespective of Social
Class

(ii)

216

370



CHAPTER VI

CHAPTER VII

CASE STUDIES

SUMMARY DOF THE WORK DONE, FINDINGS

AND CONCLUSIONS

7.1. Summary of the work dane

7.2. Findings

7.3. Conclusions

APPENDILCES

Appendix I
Appendix II
Appendix 111
Appendix IV
Appendix V

BIBL IOGRAPHY

(iii)

371 - 402

403 - 435

403
417
429

436 - 4497

4346
447
458
462
468

470 — 502



hTable
NDo.

4.5.1.

.’.6-1-

5-1-1-

5.1.2.

5.1.3.

J.1.4.

5.1.5.

5-1-6-

5'1.7.

LIST OF TABLES

Growth of Engineering Colleges in Karnataka
State

Growth of Medical Colleges in Karnataka State

Distribution of Achievement in PCM Optional
Group of Successful and Unsuccessful Students
belonging to different social classes, in
terms of their size, mean achievement and
score and SD of the scores

Sex—Wise Distribution of Achievement of
Successful and Unsuccessful students of
different social classes in PCM optional Group

Age—Wise Distribution of Achievement of
Successful and Unsuccessful students of
different social classes in PCM optional Group

Distribution of Achievement in PCM Optional
Group of Successful and Unsuccessful Students
to different social classes, in respect of
their rural and urban background

Distribution of Achievement in PCM Optional
Group of Successful and Unsuccessful Students
to different social classes, in respect of
type of family

Distribution of Achievement in PCM Optional
Group af Successful and Unsuccessful Students
to different social classes, in respect of
Father's Educational Attainment

Distribution of Achievement in PCM Optional
Group of Successful and Unsuccessful Students
to different social classes, 1n respect of
Mothers Educational Attainment

Distribution of Achievement in PCM Optional
Group of Successful and Unsuccessful Students
ta different social classes, 1in respect of
Father's Occupational Status

Distribution of Achievement in PEM Optional
Group af Successful and Unsuccessful Students
to different social classes, 1in respect of
Mother ‘s Occupational Status

(iv)

Page
No.

129

203

221

227

233

241

249

255

2465

274

283



5.1.10.

5.1.11.

5.2.1.
5.2.2.
5.2.3.

5.2.4.

95.3.1.

5.3.2.

5.3.3.

9.3.4(a).

5.3.4(b).

5-3-5.

9.3.7(a).

3.3.7(b).

Distribution of Achievement in PCM Optional
Group of Successful and Unsuccessful Students
to different social classes, in respect of
Income of the Family

Distribution of Achievement in PCM Optional
Group of Successful and Unsuccessful Students
to different social classes, in respect of
Type of the Institutio attended

Educational Achievement in PCM
Educational Achievement in PCB
Educational Achievement in PCM v/s PCB

Educational Achievement of Engineering/
Medical Students

Frequency and Percentage Distribution of the
Successful Students by their Social Class

Frequency and Percentage Distribution of the
Successful Students by their Social Class
and Sex

Frequency and Percentage Distribution of the
Successful Students by their Social Class
and Age in Years

Frequency and Percentage Distribution of the
Successful Students by thelr Sacial Class
and Rural Urban Background

Frequency and Percentage Distribution of the
Successful Students by their Social Class
and Rural Urban Background (Town and City)

Frequency and Percentage Distribution aof the
Successful Students by their Social Class
and Type of Family

Frequency and Percentage Distribution of the
Successful Students by their Social Class
and Father’'s Educational Attainment

Frequency and Percéntage Distribution of the
Successful Students by their Social Class
and Mother’'s Educational Attainment

Frequency and Percentage Distribution of the

Successful Girl Students by their Social Class
and Mother ' 's Educational Attainment

(v)

293

302

312

313

315

314

319

322

324

326

327

329

331

334

336



5-3-8-

5-3-9-

5.3.10.

5.3-11.

5-4.1.

5.4.2.

5.4.3.

5.4.4.

3.4.5.

5.4.6.

5.4.7.

5.4.10.

6.11¢a).

6.11(¢(b).

Frequency and Percentage Distribution aof the
Successful Students by their Social Class
and Father’'s Occupational Status

Frequency and Percentage Distribution of the
Successful Students by their Social Class
and Mother’'s Occupational Status

Frequency and Percentage Distribution of the
Successful Students by their Social Elass
and Family Income

Frequency and Percentage Distribution of the
Successful Students by their Social Class
and Type of Institution Attended

Sex and Educational Achievement of Successful
Students

Age and Educational Achievement of Successful
Students

Rural-Urban Background and Educational
Achievement of the Successful Students

Type of Family and Educational Achievement
of the Successful Students

Father's Educational Attainment and Educational
Achievement of Successful Students

Mother ‘s Educational Attainment and Educational
Achievement of Successful Students

Father’'s Occupational Status and Educational
Achievement of Successful Students

Mother ‘s Occupational Status and Educational
Achievement of Successful Students

Distribution of Successful Students According
to the Annual Income of Family in terms of
their achievement

Distribution of Successful Students According
to the Type of Institution Attended in terms of
their achievement

338

341

343

346

348

350

352

335

357

359

361

363

366

368

Achievement in PCM Optional Group by Social Llass 379

Achievement in PCB Optional 6roup by Sacial Class 375

{(vi)



4.2.0.

6.2.1.

b.2.2.

6.2.3.

4.2.4.

6.2.5.

6.2.6.

b.2.7.

6.2.8.

&.2.9.

6.2.10.

&6.2.11.

6.2.12.

Region—wise Frequency Distribution af the
Sample of Students admitted to Engineering/
Medical Courses through Capitation Fee System

Frequency Distribution of the Sample of Students
from Karnataka and admitted through Capitation
Fee System by Social Class

Region-wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System by Sex

Region—-wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System by Age

Region—wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System by Religion

Region—wise Frequency Distribution aof a Sample
of Students Admitted through Capitation Fee
System by Rural-Urban Background

Region—wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System by Type of Family

Region—wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System by Father’'s Educational Level

Region—wise Frequency Distribution of a Sample
af Students Admitted through Capitation Fee
System by Mother s Educational Level

Region—wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System hy Type of Family {(Agri/Non—-Agri)

Reqion—-wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System by Father’'s Occupational Status

flegion-wise Frequency Distribution of a Sample
of Students Admitted through Capitation Fee
System by Maother s Occupational Status

Region—wise Frequency Distribution of a Sample

of Students Admitted through Capitation Fee
System by annual Income

(vii)

378

379

380

381

382

383

384

385

386

387

388

a9

390



bh.2.13.

6.2.14.

6.2.15.

6.2.16.

6£.2.17.

6.2.18.

6.2.19.

6.2.20.

6.2.21. (a)

6.2.21.(b)

6.2.21.(c)

Region—wise Frequency Distribution of a
of Students Admitted through Capitation
System by Mother’'s Annual Income

Region-wise Frequency Distribution of a
of Students Admitted through Capitation
System by Annual Income of the Family

Region-wise Frequency Distribution of a
of Students Admitted through Capitation
System by Father’'s working organisation

Region—wise Frequency Distribution of a
of Students Admitted through Capitation
System by the pattern of school final
examination taken

Region—-wise Frequency Distribution of a
of Students Admitted through Capitation

Sample
Fee

Sample
Fee

Sample
Fee

Sample
Fee

Sample
Fee

System by the Type of Institution attended

Region—wise Frequency Distribution of a
of Students Admitted through Capitation
System by Course of the Study

Region—wise Frequency Distribution of a
of Students Admitted through Capitation
System by the amount of fees paid

Region—wise Frequency Distribution of a
of Students Admitted through Capitation
System in terms of size, mean and SD of
Scores

Sample
Fee

Sample
Fee

Sample
Fee
the

Achievement in PUC - Merit—-Cum—Reservation

v/s Capitation Fee System

Achievement in PCM — Merit—Cum—Reservation

v/s Capitation Fee System

Achievement 1in PCB — Merit-Cum—Reservation

v/s Capitation Fee System

(viii)

371

392

323

394

375

396

397

398

400

400

401



CHAPTER 1

INTRODUCTION



CHAPTER I

INTRODUCTION

1.0 Education is a great leveljer. It has the potential to
annihilate inegalikarian social and economic structures and thus
facilitate the integration of social life. [t is a tried and
tested tool to administer justice, promote equality and lead &

society towards liberal and democratic goals.

There are several methods to transform a traditian bound
inegalitrian society into a pragressive and harmonious society.
These methods range from legislative prescriptions and provisions
enforced with strong and committed military prowess, progressive
taxation, well organised propaganda to a formalised system of
school and college education. Of all of them the most peaceful

and non-violent method of social change is education,

In a society where people are historically categorised into
groups and sub-groups, accorded differential rankings on the
basis of birth, colour, creed or language, given opportunities
for learning, growth and development, allowed enjoyment of a
certain standard and gquality of life on a selective basis§ it is
a challenging task to subvert the prevailing order and equalise
the opportunities for learning and growth. If one does not
believe in bloodshed, mass killings and destructions that

accompany revolutions and if one has a faith in smooth and non-



violent methods of uplifting the disadvantaged groups and sub-
groups of people on par with others, there can be no other tool

than education to accomplish this task.

Education is a powerful instrument for (a) exercising social
control, (b} wmotivating social mobility and <(c) perpetuating
social progress. it transforms itself into a mediative and

innovative process in its bid to cope up with the severe sacial

challenges. It brings new aspirations to people and these
aspirations are related to achievements of individuals in
society.

It is considered as the most important single factor in
achieving rapid economic development and technological progress

and creating a spcial order founded on the values of freedom,

sacial Jjustice and equal opportunities. Education helps in
minimizing caste and class prejudices, eliminating social
distances and inculcating social awareness. Equality of

opportunity, division of work, dignity of labour, involvement of
the individual in reconstruction and similar values, are expected
to be brought into the forefront of human consciousness through

the medium of education.

Education is also a process of preparing individuals to fit
into a social structure and to play particular social roles as
members of more than one institutional group. It bhas a
functional value when it 1is used directly to accomplish a
definite purpose and also it has a symbolic value when it is used

as a symbol of status. The educational system sarts peaple



according to differences in valued abilities, channels them into
streams of training which develop their capabilities, and
encourages them to aspire to adult roles that are in keeping with

their talents.

1.1. Education and Social Justice

Education in a democracy has a very exacting and challenging
responsibility. It is the means through which democracy
establishes social Justice. One of the major themes of
educational development, is to achieve a greater degree of social
justice. The eminent sociologist Durkheim, looked at education
as a means of integrating and consalidating the bonds of a stable
society. The goal of education is to develop the talente of the
individuals to the fullest extent and to enable them ¢to
participate freely within a society. In fact one of the apostles
of democracy, John Dewey looked at education as & divine force to

promgte democracy.

Social justice is one of the central concepts in educational
thought. Essentially the concept of social justice is dependent
on an understanding of the concept of justice. The central point
in justice is not the quantity or quality of what is distributed
but the manner in which good and evil are shared among members of
a society. Social justice implies the treatment of similar cases
in a similar fashion, while injustjce is the treatment of similar
cases in different ways as well as dissimilar cases in similar

ways. Ideally, a “‘just state’ of affairs occurs when each



individual in society is assisted to realise what is appropriate
tc him, based on his personal characteristice and contexts,
achievements and circumstance prior to the time of distribution.
The implication is that there should be equality of consideration

and equality of treatment between members of a society.

The concept of social justice is complex and includes a
‘meritarian’ as well as an ‘egalitarian’ element. It recognises
the demand to respect differences between persons as well as the
demand to respect personality as such. The egalitarian principle
may be regarded as a way of specifying similar treatment for
similars, while the meritarian as a way of specifying dissimilar

treatment for dissimilars.

Rights are not innate in human nature but are ascribed to
individuals by the society. It is recognised that right 1is an
essential element in social justice, bdf it is not synonymous
with social justice. Every case of justice can be said to carry
with it individual right, while every case of right cannot be
said to be a case of justice. The concept of need which is
allied to that of eguality generally focuses on the eventual
outcome of events and actions. Right and need can lead to
completely different applications of justice. One can, for

instance, have a right without deserving it.

A just society must respect differences in capacities and
needs. The idea of equal citizenship carrying with it equal

rights, privileges and responsibilities, is one of the essential



ingredients of a just society. In fact, the historical quest

for social justice has consisted largely of attempts to eliminate
certain dis-similarities as bases for difference aof treatment and
certain similarities as bases for sameness of treatment. A just
society 1i1s one which respects the lives of all its members and
respects them equally. It mwmust therefore promote equality

and justice.

The principle of Distributive Justice implies that every
member of & given community will have an equal share of goods
unless there are relevant reasons why one should receive a
greater oar smaller share than some others. Another favoured
tormulation is that every one’'s share of goods ought to be
proportionate to one’'s achievement. It is often expressed in the
formula that equals should be treated equally and unequals
unequally. The equality of treatment demanded by Justice does

not mean uniformity of treatment. |

The dire need in the interest of national growth and
development is to narrow down the existing gap between the 1life
styles and standards of living of the upper and middle class, and
the common people, by minimizing all dir;ct and indirect forms of
exploitation. There is a place for social justice the existing
educational system. Every citizen must either possess or have
access to knowledge which will enable him to participate
effectively in the demorratic system of society. It is necessary

to preserve and develop the intellectual tradition aof a society

in such ways as to facilitate larger and larger numbers of



persons to participate in it. Notwithstanding the constitutional
provisions and safeguards, worthy administrative changes,
attempts at removal of social and economic disparities,
cultivation of common values to create a sense of eaotional
integration, through the pivotal and cantributory role of

education cannot be undervalued.
1.2. Equality of Educational Opportunity - Egalitarian Society:

Social Jjustice is a foundational value of a democracy. It
reafers to the provision of equal opportunity for development,
without such considerations as caste, colour and creed. in a
democracy, it is recognized that every individual is sovereign
and of supreme worth, Every individual must be enabled to live
a full life utilising all his patentialities.

Equal treatment, in any substantial sense, is morally and
practically acceptable only when it accprds with our sense of
Justice, and the only sense in which all individuals, without
exception, shauld be treated the same is that they should be

treated justly.

Equalitarianism envisages equal opportunities to every
member of the society for realising his or her own capacities and
aptitudes. Every individual should have a fair chance to take
advantage of opportunities in education. Equal opportunity in the
field of education would mean equal access to worthwhile
knowledge, experiences and the benefits that flow fram it. This
does not mean, however, that all individuals will have the same

education. Equality of educational opportunity can have



relevance only with respect to the right to share the educational

resources available.

What is really required is an appropriate treatment, a fair
consideration of individuals’' different needs and requirements.
This would be consistent with, indeed imply, the provision of
special educational facilities. Equality in education, however,
involves differential treatment for individuals, to suit their
different requirements, The organisation and provision of
education is to be judged by the extent to which it deals with
individuals fairly in what it has to offer them. It is generally
understood that the concern for educational equality would be
better expressed as a concern for justice, and that the
implementation of Justice in education is compatible with a

variety of different educational praovisions.

Bocial justice =eems to have at it€ centre the notion of
allotment of duties, goods, opportunities, privileges, roles,
status, penalties, punishments and so on. Positions must not be
merely apen in a ritualistic sense, but all must have a chance to
attain them. In other words, those who are at the same level of
talent and ability and have the same willingneds to use them
should have the same prospects of success regardless of their
initial place in the spcial system. Equality in education will
have na meaning, wunless there 1is in a society an equal
gpportunity for every one to receive education and training
commenaurate with his or her talent. In modern conditians equal

opportunity for every one to receive education and training will



necessitate a wide spread system of formal educational
institutions which are open to everyone, on the basis af their
talent. If equality of opportunity for education 1is to be
meaningful, special arrangements will have ta be devised to
enable them to overcome the disavantages flowing from their

social situation.

Equality in education lays sound foundations of democracy in
alt the walks of 1life. The social role of education in a
democratic society is at onge to ensure equal liberty and
equality of oapportunity to different individuals and groups.
Equalisation of educational opportunities would motivate upward
social wmobility and thereby bring under-privileged and weaker
sections on par with those of advantaged sections of society, and
in turn, could lay the foundations for & strong egalitarian

democracy.

Equality of opportunity is not the same as identity of
gpportunity, The principle of equal opportunity recognises that
there are individual differences among human beings in their
abilities, aptitudes, interests, motivations and capabilities.
Hence, all individuals wmay not profit from same kind af
opportunities, Based on their interests, mativations and
abilities a differentiated basket of opportunities would be ideal
for them. Dther things such as motivations, interests being
equal, the principle of equal oapportunity recognises that
abilities of individuals are to a considerable extent determined

by the quality of environment in which people live and grow. The



quality of environment whirch includes the home, the school and

community differs among individuals. The principle af equal

opportunity recagnises the differential influences of
differentiated environments on individual abilities and
developments., It tries to compensate for social bandicaps.

Hence, the treatment has to be unequal for groups with unequal
abilities and different environments. As such the opportunities
are not identical for groups of students with different
motivations and interests, while they are different for groups

that have unequal abilities from differentiated enviranments.

The phbysical objects, human beings and transactional
processes differ iIn environments across houses, schools and
communities. For example, the number of pbjects in disadvantaged
homes is quite less as compared to well-to-do homes. Children in
disadvantaged homes will have limited vocabulary as they are
exposed taoa limited number aof objects. They have limited
understandings of the attributes of objects in general such as
those of si1ze, &hape and calour,. Likewige, the kinds of
transactions that take place within the environment of the child
in disadvantaged homes are low and limited. Hence, the exposure
and experiences of children being limited, the thought process,
the vocabulary required to verbalise, articulate and communicate
are also limited. In sum, the‘language ability which is a
significant component of intellectual abilities would also be

limited,

Further, the quality of human beings defimed in a value free



sense, such as those of educational attainment, occupational
background and levels of economic and sacial life, are of a lowuw
level 13n disadvantaged homes. The type of role models that
children have in these hames, which are crucial for fashioning
their interests, aspirations and motivations, are quite low.
Together, they influence the developmental standards of children.
Similar correlates in school and community influence their
development. It is in this sense that differentiated
environments lead to differentiated abilities and attainments of
atudents, In effect, they act as handicaps to children to
participate fully and effectively as equals in a democratic

social life. They are social handicaps.

A progressive policy of social justice intended to promote
equal participation and healthy democracy should necessarily
compensate the social handicaps. Further, the limjted
opportunities for understandings and interactions, even in
disadvantaged homes are more favopurable to boys than girls. Thas
is a form of gender inequality. Hence, a progressive policy of
promoting equality may take into account both social and gender
handicaps. Equality of opportunity implies the distribution of
available opportunities in unequal ways that compensate for

social and biological handicaps.
1.3. Higher Education in the Indian Context:

Education in 1India has expanded very rapidly since the

attainment of independence. Ever since Independence, two main

10



aims have oQuided India‘s planned development - to build up by
democratic means a rapidly expanding and technologicalty
progressive economy and a social order based on justice and

offering equal opportunity to every citizen.

Primary education constitutes a very important part of the
entire structure of education. As pre—-primary education has not
been expanded on an adequate and large gscale, it is at the stage
of primary education that the child begins going te a formal
institution and formal education begins. The education which he
receives, there provides the foundation of his physical, mental,
emotional, intellectual and social development. The objective of
primary education is to build up a responsible person capable of
functioning as a dseful citizen. Primary education gives a
fillip to secondary and higher educatian. Primary education
deserves the bhighest priority - not only on grounds of social
Justice and democracy, but also for raising the competence of the

average worker and for increasing national productivity.

The Indian Constitution under Article 43, under Directive
Principles of State Policy, laid down that free and compulsory
education for all children until they complete the age of
fourteen years, should be provided within a period of ten years
from the year of counting, that is, 1950. The provision of
universal primary education represents an indispensable first
step towards the provision of equality of opportunity to all its
citizens. Universalisation of Primary Education involves three

components, They are - (i) universalisation of enrolment, {ii)

11



universalisation of retention and (iii) wuniversalisation of
attainment. In the last four decades total ewxpansion of
primary education has taken place. However, there are enormous
inequalities in the standards and quality of primary education.
Still even the timited success of primary education has thrown up

increasing demands for secondary and bigher education.

Primary education is intended to provide the minimem
essential capacities for adjustment with society. It is by and
large terminal in nature, But those who have aspirations for
higher education or organised sector employment have to take up
secandary education. It acts as a link between primary and

higher education.

Higher education is the apex of the education pyramid. It
occupies an important place in the process of nation-building.
Higher education in India has acquired special signifjcance since
independence. This significance is to be seen in terms of what
the saciety expects the institutions aof higher learning to
fulfill. Higher education has to be responsible for and
responsive to needs of human and national growth. The
opportunity far higher education has became ane of the important

determinants of the opportunities in the life of an individual.

The allocations of social positions in modern societies, is
increasingly becoming dependent on higher education. Higher
education 1n India has in fact to diversify to meet the
requirements of socio-economic transformation. it has been

emphasised in several Commission Reports that if education has to
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play 1its part effectively it must be related to the totality of
the aspirations of Indian masses, their needs and resources. It
is to be noted that Indian society 1s differentiated in terms of
the needs, resources and aspirations. Hence, if higher education
has to be effective, it's relationship with the socisty should be

on differentiated basis.

The principle of equal opportunity in all spheres of life is
accepted in India. Thigs is also true of education. One social
objective of education is therefore to equalise opportunity to
enable the under-privileged and backward sections of society to
use education as means for the improvement of their socio—-
economic status. In a society committed to equality af
opportunity 1n education, one may expect the society to provide
for equal opportunity to all individuals, who show capacity ¢to
profit by education irrespective of disadyantaqes of birth, sex
or econamic condition. A good society must firstly provide the
makimum freedom for an individual ta choose for himself, whether
he wants to partake 1n the development process and move upwards
on a social ladder and must then make educational facilities
available for the same, so that he can move up, 1f he hasa the

intellectual qualities required and the desire to develop them.

The need for equality of educational oppartunity, however,
does not arise abruptly at the level of higher education. In
fact, the need arises at the school level itself and gets
reanforced at the level of higher education, Education is a

priority choice for those who are already educated and are in the
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higher status group and, therefore, they are more likely to use
educational facilities than other groups in society. In other
words, education is differentially available to those who do and
those who do not belong to higher status group in society. The
poorest segments of sonciety are those which have had no
education, the group immediately abaove has had some school
education and the middle and the upper-middle classes tend to

have higher education.

A society can boast of equal opportunity in higher
education, only if the proportion of people from different
social, economic and ethnic levels undergoing higher education,
is the same as the proportion of these people in the total
population. The distribution of educational opportunities at the
higher 1level should be appropriately adjusted among the various
social classes so as to facilitate the relative development and
mobility of each social class. The Indian society has been
suffering from a large number of inequalities and differences
based on caste, creed and social stratifications. It is strongly
felt that wunless an egalitarian‘society is established, the
desired national wunity, integrity and solidarity cannot be
brought about in the country. Indian educational system is
still not wegalitarian and broad based. The educational system
should be based on democratic valﬁes and social justice. Only an

egalitarian society can ensure success aof democracy.
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1.4. Higher Education: Demand and Opportunity:

Since independence, there has been an increasing demand for
education at all levels in Indian society. This is because
education 1is a channel of occupational, income and social
mobility. Especially, the demand for higher and professional
education hase grown at the highest rate. Higher education has
increasingly become the chief, if not exclusive, channel for
upward soci1al mobility. Consequently, the demand for the
institutions of higher learning ana'professional institutions has

become so great.

The opportunities in higher and professional education are
very limited. If education 1s allowed to expand the capacity of
the economy to absorb educated manpower, there will be a3 decline
11 job cpportunities and relative wages resulting in an increase
1n the cost of education, on one side and social dissatisfaction,

on the other.

As the demand for admissions to university education has
steeply risen, more and more institutions of higher learning
including professional colleges have sprung up i1n {ndia. Some of
the factors that are responsible for this demand in India in the

paost—-independence period may be stated as follows:

1) Steep increase 1n the rate of population growth;

11) Basal growth in the students’ enrolment and school
participation;g

iii) Perception of higher education as a powerful tool for
socio—-economic transformation;
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iv) Liberal attitude of the Government towards higher
education;y

v) The idea that higher and professional education gives a
higher social status, and

vi? The national awareness of need for higher education in
ordernr to be self-sufficient in scientific and
technological fields. Especially, the tendency to look
upon higher and professional education as an instrument
for upward mobility and a status stabilizer may also be
considered as a factor responsible for this expansion.

Generally, it is felt that the present educational system is
highly 1inegalitrian and elitist. The benefits of educational
system, especially at higher educational level go mostly to well-
to-do classes who may use it to strengthen and perpetuate their
privileges. Diversity in the utilisation of benefits from the
educiational system within or across communities is related to the

extent of the differentiation among the communities rather than

the system as such.

In a good educational system, adequate measures should be
taken for providing equal opportunities to all citizens
irrespective of caste, creed, sex and socio—economic status. For
this, the educational system should be based on democratic values
and social justice. It must provide for equality af opportunity
in order to make education universal and relevant to the 1life,

needs, aspirations of the people.
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The foregoing discussion has highlighted the significance
of higher education in the promotion of social justice and
equality which are foundational values for the stability and
continuity of a democratic society. It is essential to examine
periodically whether higher education is performing the functions
that are expected from it. Stock-taking of such a performance is
ot value for the healthy growth of democratic socialism. Several
problems have appeared on surface in the field aof higher
education, which require scientific attention. The problem of

the present study is an instance in case.

1.5. Statement of the Problem

The problem considered for the present study can be atated

as follows:

A STUDY OF THE RELATIONSHIP BETWEEN S0CIAL CLASS;
EDUCATIONAL ACHIEVEMENT AND ACCESS TO EDUCATIONAL OPPDRTUNITY
WITH SPECIAL REFERENCE TO ENGINEERING AND MEDICAL EDUCATION IN
KARNATAKA STATE.™

Indian society is inegalitarian in structure. This structure
of Indian society is reflected in the state of inequality in
every sphere of life like social, economic, educational and
palitical. The given society is inegalitarian while the proposed
blue-print of society is one of socialism and democracy.
Socialism advocates equality and adequate opportunity to one and

all.
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Education is one of the powerful means to equalisae
opportunities. The principle of equality of opportunity in
education believes in providing differentiated educational
agpportunities appropriate to the ability and aptitude of
students. Social justice can be achieved only if the distances
between various social classes are narrowed down. It is possible
through several ways, one of them being an effort ta provide
adequate representation in the professional, high status, high
income, white-collar jobs etc., to all strata of society and
especially to the lower strata of society. For this, a fair deal

in distribution of educational opportunities is essential,

Indian Constitution reflected the goal aof equality of
opportunity in education. The attainment of the goal of reducing
inequality by providing egual opportunities in education received
much 1mportance in India. It has been realised that education
can play a ma)or role in the planned social transformation. The
Policy of Protective Discrimination has been formulated to
promote with special care the educational interests af the under
privileged and weaker sections of the society., Under the policy
of reservation, certain Constitutional provisiens and special

educational facilities have been provided to them.

Equal opportunities are provided in the tield af higher
education as follow:

(1) reservation of seats 1n Engineering and Medical education
and other professional courses.

(a) Scheduled Castes and Scheduled Tribes
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(b) Socially, economically and educationally backward

classes.
while the reservation for Scheduled Castes and Scheduled Tribes
ie a constitutional requirement, the reservation for other

hackward social groups is made by the individual States.

It is observed that social and economic inequalities do
result in educational inequalities. The inequalities still
persist and prevent us in our movement 1in the direction of
democracy, egalitarianism and social justice. Research studies
have demonstrated the low levels of participation af students
from lower strata of society in the field of higher education as
compared to such participation of students from middle and higher
strata of society. The academic achievement of students from
lower strata 1is lower than those who come from upper etrata.
Among students with comparable attainments those with high socio-
economic status tend to get more Dpportunigies to pursue higher

studies than those from low socio—economic strata.

Social class origin has been 1identified as a highly
significant variant in determining academic success of students.
The deferences in the level of academic achievement according to
social class background have been shown to be indeed high at
different levels of education. Parental variables influence the
academic achievement of children. In a highly urbanised and
industrialised society, parents tend to provide education to
their children according to their socio-economic conditions.

The different groups of the society tend to exhibit different
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patterns in their educational behaviour,

Social class is one af the most important determinants of
educational mobility. It plays a prominent role in promoting or
curtailing educational oppartunities. The non-material aspects of
social class affect the educational mobility process in subtle
fashion. The social, cultural and ethnic background in which an
individual 1s reared may make him want to seek higher education.
One's educational aspirations are affected by his or her past
academic success, the kinds of role-models the person has in the
kinship group or the neighbourhood, and the opportunity to higher
education 1s strongly influenced by educational achievement of

individuals.

Thus, social class origin of students significantly
influences their educational achievement and in turn, the
opportunities 1in education are influenced by the educational

achievement of students.

Researchers in India, have made some attempts to look into
the relationship between social class, educational achievement
and the access to educational opportunity at primary and
secondary education levels. A survey of studies revealed that
there 1s a paucity of studies with a comprehensive approach,
which try to explore the relationship between social class,
educational achievement and the access to opportunity especially

in the field of professional education. The place and value of
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research in professional education need not be underscored.

Researches which examine the availability and utilisation of
educational opportunities in professional education are a few.
It may be of value for the educational policy-makers, planners
and administrators to know the relationship between social class,
educational achievement and access to educational opportunity in
the context of professional education. It will throw 1light on
the 1logic and logistics of reservation policy for deprived and

backward social groups.

It is felt that the present educational system, especially
at higher education level is highly inegalitarian. Various
social groups of Indian society are being deprived of the much
needed educational opportunities. There is an allegation that
‘reservation policy’ which is linked to caste and class status of
individuals, bhas been instrumental in denying opportunities to
the merited students. Opportunity for hiéher education should
primarily be related to the diversity of human achievement.
However, in a society like India which believes in equality, even
individuals who attain or exceed the required standard of
achievement do not always get adequate opportunities for higher
education, whereas those who fall short of that standard might
receive such opportunities as a result of their socially
disadvantaged position, which is linked with the reservation
policy. It is strongly arqued that merited students not covered
by reservation policy are far above in performance than those who

are given opportunities in higher education. Hence, the merited
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students are affected by the policy of protective discrimination.

It is hypothesised that the provisions made to equalise
access to opportunity in professional education for the various
ethnic groups are not either meaningful or strictly enforced. It
is further hypothesised that outside the system of organised
provision to equalise educational opportunities, a parallel
system (capitation fee system) functions which disregards all the
principles of justice and ability, but satisfies the social
demands of better off sections of society. 1f this situation
continues, then the objectives of justice and equality seriously
pursued by the Constitution may be nullified in regard to its
effects. Society may become more and more inegalitarian through

the prevailing state of professional education.

It is felt that there is wide-spread inequality in
opportunities for education, resulting from the inequitable
distribution of professional colleges in fée state, many of them
catering to those sections of society, who have the capacity to
purchase the same. Education has failed as an effective
equalising factor., This is the problem confronting educational
planners, policy makers, administrators and the concerned lay

public.

The present study is undertakgn by the researcher to examine
the relationship between social class, educational achievement
and access to opportunity in professional education, with special
reference to engineering and medical education in Karnataka

State.
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1.6. Need for the Study

The needs for the present study have been visualised from

twa points of view viz., general needs and specific needs.

1.61.General Needs for the Study

(a) Role of Higher Education - With reference to professional
education in National Development:

The role of education in the socio-cultural, economic
transformation of society, has been widely accepted. It is well
established that education is one of the most crucial inputs for
socio—-economic development. Its role in the qgrowth and
development of national economy has been very much visualised and
recognised. Development of human resources is the main function
of education. Education is the mainstay of all national

endeavors.

Higher education 1is not only a pass-port for individual
development but also for allround development of society and the
country. For an individual it provides rational and scientific
thinking, reasoning, skills and capabilities. For society and the

country it leads to inventions and discoveries in the fields of

science and technology, medicine, space and so on. Higher
education contributes to national development through
dissemination of specialised knowledge and skills. It enables

individuals to cause and contribute to national development.

It is wunderstood that one of the objectives of higher
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education is to promote national development hy facilitating
scientific and technological discoveries, spreading rational and
democratic values by promoting a just social order. Higher
education 1s expected to make a worthwhile comtribution to the
country’'s development, which it can only do by producing young
men and women, whose intellectual equipment and value systems are

adequate to meet the challenges af development.

Training and research activities under the formal system,
enabhle men and women to acquire knowledge and techniques by which
they produce more and contribute to national development.
Professional education aims at training well-educated citizens,
equipped with a knowledge of modern science and technology. The
major objective of professional education, is to provide society
with competent men and women trained in science and technology,
medical, veterinary science, agriculture and other professions,
who will also be cultivated individuals, . imbued with a sense of
social purpose. Professional education is one of the most
significant components of human resource development spectrum
with great potential for additive value to products and services,
for contributing to the national economy, and for improving the

quality of life of the people.

The importance of professional education, as a tool for man-
power planning has been considerably identified and highlighted.
Man-power development has been considered as a process of
increasing the knowledge, skills and abilities of individuals.

It science and technology are to contribute to productive
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processes, sSpecial talents must be developed and the population
trained to apply the knowledge and techniques effectively on a
wide scale. India undoubtedly needs professional education for
its rapid development, because, a variety of highly skilled
scientists and technicians are required for exploring the

country’'s considerable natural resources.

In a democratic country like India, it is necessary that the
door of higher education is open to all those who deserve it. It
is essenti1al to equalise the chances of success in a society,
provide special opportunities, facilities and privileges far
lower strata of society. The distribution of educational
resources at the higher level should be appropriately and
effectively adjusted among the various social groups so as to
facilitate the relative development and mobility of each group to

a level commensurate with national aspirations.

It 1s observed that enormous diffe;ences in educational
opportunities are existing among the various social classes. The
apportunities for higher education are observed to be neither
equal nor open to all. The progress of education among the lower
social classes, especially among Scheduled Castes and Tribes,
seems to be painfully slow and wanting. Women are still at a
disadantaged position as compared to men. The availing of the
benefits of the rapid expansion in higher education even in the
case of Scheduled Castes and Tribes and women is chiefly confined
to those belonging to the better off sections in urban areas. It

has been criticised that higher education has become an
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essentially urban phenomenon in stabilising the s=ocial status

structure in urban India.

Hence the relationship between social class and the access
to educational opportunity at higher education level, needs to be
examined. This calls for a number of explorative studies. Thus,
there is a need for the study which examines the availability and
utilisation of educational opportunities in higher education, 1in
relation to social class and achievement of students. In
particular, the policy of protective discrimination/reservation

policy needs a systematic feed back.

In this context it is worthwhile to discuss certain aspects
of the historical perspectives of the palicy of reservation 1in
Indira. This has been done in Chapter IV under ‘Historical

Development .
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1.62. Specific Needs for the Study

The extent of the relevance of caste in identifying the
social and educational backwardness is a question which has given
rise to much heat and controversy. Hence, under the specific
need for the present study the controversy about the policy of
reservation, growth of capitation fee colleges and related issues

with special reference to Karnataka State, are discussed.
a) Controversy about the Policy of Reservation

‘Reservation Policy  has been a burning national issue 1in
India, silnce Independence. Commissions after Commissions have
looked 1into the matter 1n various States including Andhra
Pradesh, Tamil Nadu, Karnataka, Kerala and Gujarath and their
reports, by and large, have only flamed the fire. The decision
of the Central and State Governments to adopt the policy of
reservation for socially and educationaliy backward classes, in
the areas of education and employments, as per the
recommendations of various Commissions, has spurred vehement

criticisms and agitations in different parts of the country.

The protective discrimination policy 1n the area of
education and employment, is a subject of bitter controversy. The
sponsored status of the backward classes in higher education is a
subj)ect of controversy among the social scientists and is
resented by teachers, students not covered by reservation and

general public on various grounds.
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Many social scientists, political thinkers and activists
insist that this issue should be viewed on a long-term basis, and
in the wider perspective of the process of social change. They
are worried that the reservation policy is gqoing to affect
accepted and declared socio-political values, goals and ideals.
They arque that privileges result in new and more subtle kinds of
inequalities. Teachers complain that the performance of students
belonging to the backward classes is below normal and other
students resent 1t as an attack on their rights and general
public feels that it goes against the very equality assured to
all 1in the Constitution. Worst of all, large scale student -
demonstrations in certain parts of the country led to violence
and destruction. Even there were instances of self-immolation

protesting against the Mandal Commission Report.

There are four shades of opinion on the policy of protective
discrimination. They are (i) reservation - only on the basis of
caste, (ii) reservation - only on the basis of economic
backwardness, (iii) reservation in case of backward caste—groups
by applying economic criteria and (iv) reservation on the basis

of Parental education and occupation, and income aof the family.

(i) Caste-based reservation

One of the view—points on this issue 1is that it s
responsible to provide the reservation for some castes in the
Constitution. Some critics opine that within India‘s unique
socio-historical context, reservation is essential, that it

should be caste-based and that backward castes should be
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benefitted. In their opinion, the socio-political changes which
took place in the last three or four decades proved that caste-
based reservation has helped in weakening the caste-system.
Extending reservations to the backward castes would strengthen
this process rather than destroy it. Supporters of this view-
paint disagree fully with the opinion that economic criteria

should become the basis of reservation.
{ii) Reservation on the basis of economic backwardness

There was opposition from certain advanced sections of the
society to the decision of State Governments, to make
reservations 1n the areas of education and employment for the
backward classes. The main opposition was against the c¢riteria
for determining bckwardness., The opponents pleaded for
consideration of economic criteria aor paverty to be the basis for
determining the backwardness in preference to purely caste-based
criterion as it would perpetuate the caste consciousness and fan

the social tensions and sap the efficiency of the administration.

Critics hold that caste-based reservation is against the
basic spirit of the Indian Constitution, as the Constitution
promises eqquality, non—-casteist and non-communal secularism and
non-obscurantist society. They argue that the caste-based
reservation is an impediment to progress and social change.
Supporters of this view-point aréue that a technique of i1ncome-—
based quota system in reservation should be made sa that all
those whose earnings are above an agreed level are keptout. This
will give opportunities for a large segment of have-nots to come

under the protective umbrella.

29



(iii) Reservation for backward caste - by applying economic
criteria
Another stream of opinion supports reservation for the
backward castes in principle, but suggests that economic criteria
should be applied within caste-groups, so that the well-off
section among the backward caste—-groups do not corner the

benefits.
{iv) Other Criteria for reservation

The definition of ‘backwardness’ has altered now, with the
change in 1ts form and basis. According to this system of logic,
deprivation in terms of education, occupation and income should
now form the basis of backwardness and not caste classification
and traditional occupations. The caste-based reservation and
other facilities are likely to be grabbed by those who are
economically and educationally better-off within the concerned
castes. If reservation is provided on the basis of income,
education and occupational backwardness, the really backward and
needy persons would benefit, Supporters of this view—point
argue that if, instead of caste, other factors such as parental
education and occupation, income of the family were accepted 1n
principle, the implementation of such a policy could be worked
out. Since reservation is considered as a means of removing
backwardness, its basis should also be absolute deprivation

related to education, occupation and income and caste.

The variables included here are supposed to influence

achievement in positive/negative ways. Hence, they are demanded
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to be considered for arriving at reservation strategies. There
is a need to examine the underlying assumptions of these demands.
It is also observed that certain other variables such as sex and
location of the students which may influence achievement have

been left out. There is a need to study them also.

There are other arguments also against the reservation
policy, some of which are discussed here. The consequences of
reservations in educational institutions have resulted in more
misery and suffering to certain groups of merited students. They
are of two types namely — (1) Students belonging to reserved
categories with family income abave the threshold limit and (i1)
students belonging to general merit category. The opponents of
the reservation policy question such quotas on grounds of merit
and efficiency in the society. The first of these arguments, is
that less merited among the reserved categories are chosen in
preference to the more merited among ineligible students of
reserved categories and all the students of non-reserved
cateqories. However, a defence of the existing policy submits
that what 1is not recognised in this argument is the fact that
children from the reserved categories in general da not enjay
the advantages of a well-to-do family, educated parents and a
tradition of education within the family, and among kinship

groups.

The most popular argument against reservation, 1s that it
would encourage inefficiency which already is high, in our
system. A seat given to a person in a reserved category  will

deprive a merited student. Like this, 6B per cent of the wupper-

31



most layers of the cream of society will be deprived of their
1egitim;te opportunities as the proportion of reservation is &8
per cent. This would push up the general level of mediocrity in
saciety and bring down as well the gereral standards of merit,

ability and efficiency in economic and social life.

Reservation benefits only a select few among the wunder-
privileged and weaker sections of the society. The system
mereover, discriminates against merit, creates social tensions,
affects the efficiency and thus retards the progress of society

as a whole.

The present researcher would like to examine the validity of
some of these arqument and study whether there exists any
significant difference in the achievement of different cateqgories
of social class and also to understand to what extent merit is

affected by the reservation policy.

The attack on protective discrimination can be classified
broadly under three categories. They are (i) an attack on the
principle of protective discrimination as going against the
fundamental right of equality of opportunity, (i11) an attack on
the criteria of protective discrimination and (iii) an attack
from certain Dalit organisations on the resulting evils of the
reservation policy for the Scheduled Castes and Tribes which does
not strengthen their participation in the educational system on a
large scale. (Reservation alone is not enough. The base of the
educational pyramid, that is primary education has to be

strengthened. A large reach of SC's and ST’'s is possible through
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quality imﬁrovement of primary education).

Various solutions for this problem have been suggested and
they are (i) the socially and educationally backward sections of
the people should be given sufficient support and help in order
to overcome their social and educational backwardness and
gradually render them to be able to compete with others on merit,
(ii) special economic and educational programmes are needed for
the upliftment of other backward classes, (iii) merit should be
the only objective criterion that should be used in selection of
jobs or for admission in educational institutions, (iv) the
disadvantaged and advantaged sections of society are to be
treated as non—-competiting groups and the principle of merit is
to be applied to each category separately and (v) a more
positive approach towards this problem is to increase intake in

the educational institutions.

The prevailing confusion associated with the reservation
policy in the field of professional education is created by
certain enterprising groups of people with high capital capacity.
They took note of a pressing and concerted demand for seats 1In
professional colleges by a large number of students either on the
basis of merit under the General merit category or under the
reservation category because of the rider of income. These
students were also capable and willing to more than defray the
cost of such education. Hence the enterprising lobby opened
engineering and medical colleges in the State, on a self-
financing and profitable basis. They are popularly known as

‘Capitation fee Colleges".
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b) Capitation Fee Colleges

The demand for education has accelerated at the higher
education level. This is partly a reflection of the capacity of
upper and middle class parents to invest in the education of
their children and partly of their search for a narrow spectrum
of white-collar jobs. Despite the high relative cost of
professonal education, the demand for institutions of
professional training 1i1s so great that many state governments
find themselves under pressure to recognise in particular,
‘unaided’ colleges of engineering and medicine. A notable
feature of recent developments in the field of professional
education, is the entry into it of the private sector. In India,
the private enterprise in education has got considerable fillip
due to the scarcity of higher and better quality educational
tfacilities resulting from the government’s inability to meet the
ever 1increasing demand for them. This private enterprise is
largely capitalistic 1in orientation and operates strictly
accarding to the principles of market economy. The charging of
capitation fees, collecting donations etc., are all part of this

syndrome.

The private enterprise which plays a leading role,
especially in Engineering and Medical Education in Karnataka
State, has experienced an erratic development in the last decade.
This is commonly attributed as commercialisation of professiaonal
education. There were only 5 government and 11 aided engineering

colleges in the State in the year 1983-84, while 28 were wunaided

34



colleges which were run on capitation fees. Likewise there were
only 4 gqovernment medical colleges and 8 private, all wunaided
medical colleeges, which were run on capitation fees. In 1986-
87, the number of unaided engineering colleges increased to 34,
while unaided medical colleges were 12 and there was na further
expansion of government and aided colleges. Today in Karnataka
State, there are as many as 5 government, 11 aided and 38 unaided
engineering collegess; while 4 government and 15 unaided medical
colleges, with intake potential of about 18,000 in engineering

and about 2,000 in medicine.

It is observed that there is an increase of 11 (about 40 per
cent) wunaided engineering colleges and 7 (about 88 per cent)
unaided medical colleges over a period of ten years in Karnataka

State.

There are certain 1issues related to the capitation fee
system in professional education, some of which are discussed

here.

TH 1198

The existence of the private sector 1in professional
education not only reflects the basic division of society but
also perpetuates social inequality contingent on such a division.
There is a view that private educational institutions, instead of
removing or atleast lessening inequalities, tend to perpetuate
them. The right of private enterpfise in professional education

does not actually qQuarantee equality of educational opportunity.

The system of capitation fee is in vogue both in Engineering

and Medical Colleges in Karnataka State. This kind of capitation
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fee 1s paid by the students those who are unable to get seats 1n
the government pool and also by the students from outside the
state. Even with high capitation fee, an unaided professional
college cannot admit all those who would seek admission to 1t.
1t can be stated that in subsidising expensive professional
education, government is subsidising the education of children of
the well-to-do. It is observed that professional education has
not spread in an even way to the mass of people in the State.
Eventually, only a select group of people can succeed 1n getting
entry into private engineering and medical colleges. The private
institutions 1in  essence act as a channel of perpetuation of

criticism.

The private professional colleges which have been adopting
the capitation fee system, were strongly criticised by both
public and authorities for sacrificing academic standards to the
commercial cupidity of managing boards. They are alleged to be
indulging in many malpractices including ‘'setting’ seats by
levying capitation fee and flouting the Government Orders on
false pretexts. Most members of public are of the view that the
levy of capitation fee should be abolished or that the
institutions should be taken over by Government. Many have aired
their views reqardintg the capitation fee as being un-ethical and
un-sncial. What is dangerous in the present situation 1s the
totally commercial growth of insfitut1on5 which seem to be bent
on exploiting a new market with supply of sub-standard 'goods and
services’ and such growth will emphasise the differences and will

not help education to be an equaliser of opportunity.
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1t 1s a general opinion that the growth of private
institutions which have been running on capitation fee, subverts
the whole system. This system disregards all the principles of
justice and ability, but satisfies the spocial demands of better-—
oft sections of society. If this situation continues, then the
objectives oOf Jjustice and equality seriously pursued by the
Constitution will be nullified in regard to its effects. Society
will become more and more inegalitarian through the prevailing
state of professional education and it is essentially a form of
social 1njustice. It does not fit inta the wvision of a

socialistic pattern of society.

On the other hand 1t is felt by some that it is desirable to
encourage private effort, particularly in higher education where
the resources of the government are limited. It is argued that
there is a possibility to provide opportunities faor different
sections of community, with different leQéls of achievement, only
when there are private institutions and it is very necessary to
have such a system, wherein people can choose the type of

institutions, they want.

There is an ongoing debate on the place and importance of
"Capitation fee based’' professional colleges. Two contrasting

view points are forwarded.

The defence of private unaided professional colleges is made
on the following grounds. There is a need for a large scale
supply of high level skilled man—power for a country, which is an

the road to rapid technological development and modernization of
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economy. The existing government and government aided
prnfessinnal colleges cannot by themselves satisfy this demand.
Hence, there 15 a need for institutions which can supply high
level man—power without being a drain on the scarce resources of
the State. They will be set up and managed on self-financing
basis by collecting per capita cost for the users of the system;
rather these institutions will have some positive contributions
to the state and saciety. They provide fifty per cent of seats
which are distributed among students with merit and ability as
well as those who are covered by the reservation policy. This
way they assist the state in promoting both excellence and equity
in society without paying a penny for it. This is an instance of
income-redistribution in society wherein, the capable and well-
to-do sections are seeking professional education but not merited
enough to be covered by the reservation policy. They also pay
faor the provision of seats to those who come under reservation
policy. The unaided professional colleges act as the mediators

for this egalitarian process.

Another argument in defence of capitation fee colleges 1is
that many of them are run by groups of people wha had a minority
status. Not being in the main stream of society and development,
the minorities have certain handicaps in protecting and promoting
the educational interests of their members. As per Article 30 of
the Constitution of India, they ﬁave a right to organise and
provide education for their members. There are two types of
groups which claim minority status and they are — (i) religious
minorities and (ii) linguistic minorities. Both of them have

started professional colleges in the State. In fact, some
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colleges have been started by those belong to Scheduled Castes to
foster their own intrests. These unaided professional colleges do
not sell all their seats and they give a certain proportion of
seats free of cost or on low-fee basis to the members of their
minority group. This way they promote the values of secularism
and democracy. Hence, unaided professional colleges are
promoting excellence, equity, secularism and democracy. At the

same time, they are self-financing.

The critics point out that the arguments in defence of
unaided professional colleges are neither true nor tenable. Not
all these colleges are not set up on a no profit no loss basis
with philanthropic motives. They act as grinding mills of
mediocre outputs. Indian society has a hierarchical social
structure, which 1is highly inegalitarian. Apart from other
indicators and reflectors of inequality, the capacity ta pay for
education is also unequally distributed. Students from higher
economic strata of society without adequate merit buy this
education. Those who manage these unaided professional colleges
collect heavy donations from the students. They show part of this
amount as donations to the trust that manages the college and
pocket the rest of the amount. The whole transaction takes place
in a clandestine fashion. Hardly they do serve the members of
the community. The composition aof student body clearly reveals
that most of the students are from outside the State and even
from outside the country. Mediocrity, exploitation and
capatilism are practised in the name of excellence, Justice and

equality. They defeat the very purpose of the Constitution which
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is intended to move towards democratic socialism. The students
who have paid to their nose cannot be expected to be
philanthropic and service minded in their careers. They will
definitely ¢try to recover the cost of their education at
compounding rates of interest, whether they will be engineers or
doctors. This will increase the gap between the well-to-do and
other sections of society. It will have an anti-egalitarian
effect in the society. Further, they bring down the standards of

excellence 1n the services by contributing mediocre persons.

It is also observed that the standards of education and
quality of infrastructure and facilities in these colleges is
below par with the other colleges. In this context, it is
significant to recall that the professional association of
doctors, Indian Medical Council (IMC) had derecognised some of
the capitation fee unaided medical colleges. Likewise, All India
Council of Technical Education (AICTE) had drawn black stripes on
some of the unaided engineering colleges. S5ill the colleges were
recognised by the gqovernment. On certain occasions the
universities to which they sought affiliation bhad refused to
oblige, though they had to resent following the government
directive. Hence, these colleges are sub-standard in quality

and mediocre in their output.

The foregoing contrasting points of view cannot be examined
for their veracity in all its details. However, the present
researcher would like to focus on one of the important aspects,
that is, whether the students admitted to these capitation fee

colleges have levels of achievement, which are far below the
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expectations. It is also worthwhile to know whether thaose who
enter this parallel system are students with considerable
attainments and are jJjustified in levelling the allegations
against the ‘reservation policy’'. In other words, there is a
need to know the profile of students who are covered by the
capitation fee system. These and other perspectives tend

discussed earlier had justification for the present study.

The present study 1is entitled as:"n Study of the
Relationship between Social Class, Educational Achievement and
Access to Educational Opportunty with Special Refernce to

Medical and Engineering Education in Karnataka State™.

This study 1is undertaken with certain hypotheses. The
hypotheses are formulated on the basis of indepth review of
literature, incisive theoretical understanding of the problem and
discussion of the problem among social scientists fthrough a
seminar and informal meetings. Chapters on review of literature
and theoretical framework for the study are included in the body
of the thesis. Objectives of the study were derived from the

hypotheses.
HYPOTHESES

The present study has been designed with the following
hypotheses. They have been stated in ‘null’ format to facilitate
standard statistical analysis.

1. There are no significant differences in Educational

Achievement of Students belonging to different social

classes and seeking admission into Engineering and Medical
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Courses.

2. There are no significant differences in social classes among

students getting Access to Engineering and Medical Courses.

3. There are no significant differences in Educational
Achievements among students getting Access to Engineering

and Medical Courses.

4, Variables such as sex, age, rural-urban background, type of
the family, parental education and occupation, income of the
family and type of institution attended by the students, do
not influence the educational aachievement of students
belonging to different social classes as well as their

Access to Engineering and Medical courses.

1.8. OBJECTIVES OF THE STUDY

1.81. General Objectives

1. To study the differential between Social Class and

Educational Achievement.

2. To study the differential between Social Class and Access

to Educational Opportunity.

X. To study the differential between Educational Achievement

and Access to Educational Opportunity.

4. To study the variables that may moderate the relationship

between Social Class, Educational Achievement and Access

to Educational Opportunity.

42



1.82. Specific Objectives

1.

To study the Socio—economic background of both successful
and unsuccessful students of engineering and medical

courses in Karnataka State.

To study the educational achievement of both successful and

unsuccessful students of engineering and medical courses.

To study the differential between social class and
educational achievement of both successful and unsuccessful

students of engineering and medical courses.

To study the differential between social class of students
and access to educational opportunity in engineering and

medical courses,.

To study the socio-economic background and educational
achievement of students eligible for reservation but became
qualified to be admitted under general merit cateqgory for

engineering and medical courses.

To study the socio-economic background variables and
educational achievement of students entering engineering
and medical courses in Karnataka State, through the

parallel system (Capitation Fee System).

To study the changes in differential between social class,
educational achievement and access to educational
opportunity due to the influence of certain variables such

as sex, age, rural-urban background, type of family,
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Parental education and Occupation, income of the family and

type of institution attended by students.

1.9. METHODOLOGY

The present study uses both the documentary and the
descriptive methods. It is also both analytical and empirical in

approach.

The required data for the present study have been collected

through secondary and primary sources,

Secaondary data have been collected from the Directorate of
Technical Education and Directorate of Health Services (Wing for
Medical Education), Government of Karnataka at Bangalore. The
reference vyear for the data collected is 1989-90. The types of

documents from which the data was collected were:

(a) Application forms submitted by students who had sought

admission to Engineering and Medical Courses.

(b) Result sheets of entrance examination showing the ranks of

students 1n descending order of performance.

(c) List of Students who were allotted seats in Engineering

and Medical Colleges of the State, along with the ranks.

Application forms give the information about the socio-economic
background and educational achievement of students. Result sheets
give the details about the ranking of students and their
respective social groups. The allotment list gives the

information about the courses and colleges in which students are
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admitted.

t.91. SAMPLING PROCEDURE

The stratified random sampling technique has been used to
draw the sample for the present study. Students who have pasased
second year PUC examination/Class XII, conducted by the
Directorate of Pre-University Education/CBSE/ICSE 1n the academic
year 1989-20, with 50 per cent of marks for non-SC/ST students
and 35 per cent of marks in case of Scheduled Caste and Trabe
students and bhad applied for admission 1nto Engineering and
Medical Courses in Karnataka State, formed the universe of the

study.

There were 15,000 students in the universe. They took the
entrance examination conducted by the Directorate of Technical
Education of Government of Karnataka. Equal weightage 1s given to
the performance at the PUC/Class XII examination and the
entrance examination. 7,040 students got ﬁﬁalified for admission
into Engineering/Medical Courses, while rest of the 7,940
students became unsuccessful. A five per cent sample from thas
list of ‘Successful’ and ‘Unsuccessful’' students was separately
drawn, wusing random sampling technique. The seats bhad been
allotted by Government of Karnataka, following reservation
policy, which included 15 per cent for Scheduled Caste; 3 per
cent for Scheduled Tribe; 5 per cent for Group A; 15 per cent
for Group B; 1& per cent for Group C; 9 per cent for Group D; S
per cent for Group £ and the rest 32 per cent for general merait
category, The five per cent sample drawn for the study 13 a

representative of this allotment. The unsuccessful students were
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listed in descending order of their ranks and a five per cent of
sample was drawn. In this way there were 352 successful students
and 398 unsuccessful students. Together 750 students form the
sample for the study. The 352 successful students had been
allotted seats 1in 40 professional institutions spread across
Karnataka State: 31 being Engineering Colleges, 9 bheing Medical
Colleges. The sample of 352 successful students teook into
account, the total allotment of 7,040 successful students into
Engineering/Medical courses. The 3I52 successful students in the
sample consists of 297 students admitted into engineering courses
and 9595 students admitted into medical courses across the state.
The 352 successful students and 398 unsuccessful students formed
the sample for a comparative secondary data analysis to examine
the relationship between social class, educational achievement

and access to educational opportunity.

The secondary data analysis was also backed up by collection
and analysis of primary sources of data. Herein, a sample of
100 students under the capitation fee system was drawn. For this
purpose lists of students admitted under capitation fee system in
32 aided and unaided professional colleges were taken and wusing
random sampling technique, a total of 100 students was drawn from
this 1list. It is to be noted that 4 qovernment engineering
colleges and 4 government medical colleges do not admit students
under capitation fee basis. The researcher visited 40
institutions in the State to collect the required data. Further,
a sample of 29 students who were eligible under reservation

category for admission into Engineering/Medical Courses, but had
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qualified under general merit category was drawn to study their

social class and educational achievement.

1.92. TECHNIQUES AND TOOLS

In the present study, the following techniques and tools

have been used for the collection of data.
1. Documentary Technique

Documentary technique was used for the c¢ollection of
secondary data at State level, from the Directorate of Technical
Education and Directorate of Health Services (Wing for Medical

Education), Government of Karnataka, Bangalore.

2. Interview Schedule

An Interview Schedule was constructed to collect data from
students admitted into Engineering/Medical courses in Karnataka
State, during the academic year 1989-90, under merit-cum-

reservation system as well as the capitation fee system.

The Interview Schedule constructed for this study, consisted
of eight sections seeking information about (i) Personal Status,
(1i) Social Status, (iii) Parental characteristics, (iv)
Economic Status, (v) Education, (vi) Information about admission,
(viil) Residential life and (viii) Information about co-curricular

activities of the students. (See APPENDIX-I)
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3. Questionnaire

A questionnaire was prepared and mailed to students who had
been unsuccessful in getting admission into Engineering and
Medical courses under merit—-cum-reservation system, in Karnataka
State, during the academic year 1989-90. The questionnaire
collected 1i1nformation about personal profile, parental status,
educational achievement, information about admission and the

present status of unsuccessful students. (Se¢ APPENDIX-1I)
4, Case Study Data Sheets

Data sheets were generated from interview schedules of 352
successful students to make intensive analysis observations of
the case of 29 students who belonged to reserved cateqgory,

but qualified and admitted under the general merit category.

1.93. COLLECTION OF DATA

Interview schedules were administered on 352 successful
students admitted under merit-cum-reservation system, distributed
in 31 Enqgineering and 9 Medical Colleges spread all over the
State., These 352 successful students were interviewed in person
and the required data was collected for the purpose of the study.
Again, Interview Schedules were also administered 1n person on
100 students, who had joined Engineering/Medical courses under

Capitation fee system.

Questicnnaires were mailed to the 398 unsuccessful students,

spread all over the State and about 47 per cent of completed
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questionnaires were received,

Data pertaining to socio—-economic backgrounds, educational
achievement, parental status, admission to courses and student’'s

characteristics were collected for the study.
1.94. VARIABLES INCLUDED FOR THE STUDY
Dependent Variable: Access to Educational Opportunity

The term "access to educational opportunity’ used in this
study is operationally defined as admission given to a candidate
(or rejection) to Engineering/Medical courses in Karnataka State
through merit-cum—-reservation and open pool systems and through
the parallel system which is outside the merit-cum-reservation

system.

Independent Variables

(a) SOCIAL CLASS

‘Caste’ is a concept which denotes the position of a person
in a hierarchical society. It implies the enjoyment/deprivation
of privileges, social sanctions, and in short the status of a
person 1in the society. Being determined on the basis of birth,
1t has no roots 1n a person’'s economic position.

‘Class’ on the other hand is a concept which indicates the
position of a person in a community which has a hierarchy based
on landed property, wealth, earnings or other types of property.
The class occupied by the person need not be related to his

birth.

49



Both ‘caste’ and ‘class’ are related to egalitarian/
inegalitarian structure of a society. This became instrumental
in discriminatory treatment of individuals. In the context of
Indian Society, both of them operate in the prevailing
discriminatory practices of life. Taking into account both

these aspects, the term "social class" has been used.

Even the Government of Karnataka has taken these types of
factors into consideration while promulgating the 1984 ordinance
on ‘reservation policy’ for professional education in KXKarnataka
State, though 1t has not used the term ‘Social Class’. {(Order

No.SWL, &6 BCA B&, Bangalore, dated the 13th October, 1984).APPENDIX-TII

The Government of Karnataka has identified ’‘eight’ social
Qroups. They are Scheduled CAstes, Scheduled Tribes, Group A
(Backward Tribes), Groups B, C and D (Backward Groups), Group E
(Backward Special Group) and lastly the general merit category.
In this study the eight social qroups are }urther clubbed 1into
‘“three’ social groups on the basis of logic of reservation/no
reservation and similarities of treatment. They are (i) Scheduled
Castes and Tribes; (ii) Groups A, B, C, D and E, and (iii)
General Merit category. These are the three different social

classes considered for analysis of data in the present study.

(b) EDUCATIONAL ACHIEVEMENT

The term ‘educational achievement® used in this study, is
cperationally defined as the arithmetical average of the
percentage of marks obtained by a student in the following two

examinations:
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(i) Qualifying Examination (PUC or Equivalent Examination)

(ii) Common Entrance Examination conducted by the State
Department of Technical Education.

MODERATOR VARIABLES

Certain variables are supposed to influence the educational
achievement of students irrespective of their caste/class status.
They are considered as moderator variables. They moderate the
relationship between social e€lass and educational achievement and
later on the relationship between educational achievement and

access to educational opportunity.

(i) Sex - Boys and Girls
(ii) Age - Age in years, 1s classified into three age groups:
17-18 years (not completed 18); 18-19 years (not

completed 19) and 19 years and above.

(iii) Rural-Urban Backqround -
Village/Town/City.

(iv) Type of Family -

Joint Family/Nuclear Family

(v) Education of Parents -

Educational attainment of Parents is classified into
three different levels.

Low: Education upto primary level.
Medium: S.S.L.C/P.U.C./Diploma.
High: General/Professional Graduates and Post-

Graduates.
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{vi) Occupation of Parents:

ODccupational Status of parents (as classified by the
National Classification of Occupations — NCO 1?48 -
Directorate General of Employment and Training -
Occupational Information Unit - Ministry af Labour,

Employment and Rehabilitation, Government of India).

In this study the ‘seven different occupational groups
(NCD-1968) are further clubbed into “three’

occupational groups on the basis of nature of work.

Low: Farmers - Fishermen - Hunters -~ Loggers and
Related Workers,

Production - Transport Operators, Labourers.

Medium: Clerical and Related Workers.

Sales and Service Warkers.

High: Professional - Technical and Related Workers.
Administrative - Executive and Managerial

Workers.

(vii) Income of the Family:

Annual income of family is classified into three

different categories.

The Government of Karnataka stipulated that those
getting an income of Rs.10,000 and less, are only eligible under

reservation (social groups B, C and D). This has been taken as
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low income. Those who are drawing an income above Rs.10,000 are
split into two groups, namely Rs.10,000 to Rs.49,999, known as
medium income group and those who are drawing Rs.50,000 and
above, known as high income group. This is based on the slab rate

system of the Directorate of Direct Taxes.

Low Income: Rs.9,999 and below,
Medium Income: Rs.10,000 - Rs.49,999.

Hiqgh Income: Rs.50,000 and above.

(viii1) Type of Institution Attended:

Government/Private Aided/Private Unaided/Corporation.

1.95. ANALYSIS OF DATA

Data pertaining to the socio-economic background variables,
educational and occupational attainment of.parents and type of

institution attended of both the successful and unsuccessful

students, have been analysed using percentages. A comparative
analysis of the mean educational achievement of ’‘successful’ and
‘'unsuccessful’® students belonging to different categories of

social class has been made. Standard deviations have been worked
out. Later the t-test technique is employed to test the
significance of the differences in mean educational achievement
between successful and unsuccessful students as well as the three

different categories of social class.
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The formulae used for this purpose are:

(a) t - ratio = ﬁd:-'ﬁd
A
whet
a.
ST y
Ni N2
samples are large.
_ ‘ M - M,y
(b)) t - ratio = when

(u—)\l N) + N2

NNz

samples are small.

Where:
M1 = Mean score of the first sample.r,_
M2 = Mean score of the second sample.
601 = S.D. of scores af the first sample.
6"2 = S.D. of scores of the second sample.
N1 and N2 = sizes of the two samples.

SD = Pooled standard deviationm §

(Henry E Garrett and R S Woodworth: "Statistics in Psychology

and Education", 1967).

Percentage analysis has been made to build up profile of

students.
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The interplay of moderator variables such as sex, age, rural-
urban background, type of family, parental education and
occupation, i1ncome of family and type of institution attended, in
the relationship between social class, educational achievement
and access to educational opportunity in respect of the

guccessful students, 1s analysed using t-test technique.

1.96. SCOPE AND LIMITATIONS OF THE STUuDY

1.961. Scope of the Study

This 1s a study of the relationship between Social Class,
Educational Achievement and Access to Educational Opportunity

in Engineering and Medical Education.

This study is essentially interested in understanding the
role of socio-economic background and educational achievement of
students 1i1n getting opportunities for Engineering and Medical

Courses in Karnataka State.

Access to opportunity only related to Engineering and
Medical Courses is studied. DOther professional courses like

Dental, Pharmacy, Agriculture, Veterinary etc., are not studied.

Data only for one year have been collected. The reference

year of the present study is 1989-90.

The achievement of students considered has been their
performance at PUC/+2 level together with the performance in the

Common Entrance Test.
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Three categories of social class identified by the
Government of Karnataka, were considered and the variations in
their educational achievements and access to opportunities in

Engineering/Medical Courses are examined.

The influence of certain personal and social characteristics
of students on the relationship between social class, educational
achievement and their access to opportunity in

Engineering/Medical education is also studied.
1.962. Limitations of the Study

Dnly the variables which are considered significant on the
basis of related literature, have been included as the moderatar

variables in the present study.

The information about only the responded unsuccessful
students was included and it could not cover the information

about present status of unsuccessful students.

The reported income of the family was taken into

consideration in the study.

Post-entry performance of the successful students could not

be collected.
1.97 Organization of the Thesis

Chapter I is divided into two sections: Introduction and
Methodology. Section A deals with the importance of education as
a sub-system in a larger social system: ‘society’'; Place of

higher educational in this sub-system of education is dealt with.
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it includes the relationship between education and sacial
justice; and equality of opportunity in education. The demand and
opportunity in the field of higher education is discussed in this

section.

Section B deals with the methodological aspects of the
study. Important issues like (i) Statement aof the Problem, (ii)
General and Specific needs for the study, (iii) Hypotheses of the
study, (iv) General and Specific objectives of the study, (v}
Sampling procedure, (vi) Techniques and Tools for collection of
data, (vii1) Variables considered for the study and (viii)
Statistical techniques for analysis of data, are discussed in

this section.

Chapter Il deals with a review of related literature in the
light of the present study. It is divided into three sections,
namely, studies related to (a) Social Class and Educational
Achievement, (b) Social Class and accesé to opportunity in
education and (c) Inter-relationships of educational achievement,
social class origin and access to opportunity in education. Only
those studies related to social class, educational achievement

and access to educational opportunity have been reviewed.

Chapter II] deals with the theoretical perspectives of the
study. Issues dealing with the concept of social changey
theories of social change and social wmobility, and the
relationship between social change and social maobility are
discussed. A discussion of the role of education as an
instrument of social c¢hange and as a determinant of social

mobility is made. Equality of Educational Opportunity and the
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strategies therein are discussed.

Chapter IV deals with the historical development of
Engineering and Medical Education in India with special reference

to Karnataka State.

Chapter V presents the profile of the sample for the study,
analysis and interpretation of data. It is divided inta three
sections, namely, (i) Social Class and Educational Achievement,
(i1) Social Class and Access to Opportunity in Engineering and
Medical Education and (iii) Educational Achievement of Successful
Students in relation to certain personal and social variables

irrespective of their social class.

Chapter VI presents the analysis and interpretation of two
types of case studies, namely, (i) Students belonging to reserved
rategories, but qualified for admission under general merit
category and (ii) Students admitted into Eﬁéineering and Medical

courses through capitation fee system.

Chapter VII summarises the findings of the study.
Conclusions and policy implications that emerge from the study

are also presented.

58



CHAPTER 1II

REVIEW OF RELATED LITERATURE



CHAPTER I1

REVIEW OF RELATED LITERATURE

A review of literature in the area of research chosen for a
study 15 one of the first steps in research. It has several
objectives some of which are: (i) to appraise oneself of the
available scientific knowledge in the field, (ii) to have a
comparative perspective on the concepts of variables and terms
that are normally used in the field of study, (iii) to understand
the relationships/no relationships that have already been
observed between and among the variables, (iv) to familiarigse
oneself with the techniques and tools that have been employed in
the field, (v) to examine the diverse contexts in which these
studies have been set and types of samples drawn 1in, (vi) to
understand the conclusions reached regarding the issues and

problems in the field.

A review of research studies was done in this research

investigation also with the foregoing objectives.

Dnly those studies that have direct bearing to the present
study were selected. The insights obtained from the review of
studies which is reported at the end of this chapter, was used
for arriving at hypotheses and formulating objectives apart from
other uses, already mentioned. There are 36 studies in this
review and they are presented in a chronological order under

three sub-sections:
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(a} Btudies related to Social Class and Educational Achievement.

(b) Studies related tc Social Class and Access to opportunity in

Education.

(c) Studies related to interrelationships of Educational
achievement, Socio-economic background variables and Access

to educational opportunity.

ta) Studies on Social Class and Educational Achievement

e ————irir  E—————— ——

The relationship between socio-economic background, family
characteristics and educational achievement is established

through a8 number of researches.

Mathur, K. (1?563) conducted a study to examine the effects
of socio—-economic status on the achievement and behaviour of
Higher Secondary School students of Aligarh City. The study was
designed to test the following hypotheses: u(i) Students of
higher socio-economic status (5ES) show significantly higher
educational achievement; (11) Variation in educational
achievement positively corresponds to variation in intelligence,
(iii) the conduct of students who belong to higher socio-economic
status 1is better than those who belong to lower socio-economic
status, (iv) Intelligence gquotient positively corresponds with
the socip-economic status of students, (v) behaviour is
positively related to intelligence and (vi) students of higher

socio-economic status are younger than their counterparts.
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Five hundred students (309 boys and 191 girls) of Standards
IX and X were selected randomly 1n seven boys' and three girls’
higher secondary schools of Aligarh. The research tools used
included (1) the SES scale of ratings of independent judges on a
five point scale, (ii) the achievement test of the Bureau of
Educational and Vocational Guidance, Bihar (111) a tive poaint
rating scale constructed for measuring the personality components
and behaviour, {iv) the Standardised Test of Intelligence of
u.P., Bureau of Psychology Correlation and t-test techniques

were used for the analysis of data.

The main findings of the study were: (1) the SES
contributed to the differences in the ratings about the conduct
of students, (i1ii) students of higher SES were younger than the

students of lower SES (111) the percentage of students belonging

to higher &8ES was high for superior intelligence, (iv)
achievement was highly correlated (r = 0.467) to adjustment, (v)
the variable of study habits was highly correlated (r = 0.78)

with scholastic achievement. (vi) the phi-coefficients between
achievement and SES, and between intelligence and SES were 0.70

and 0.84 respectively.

In his study, Chopra, S L (1964) examined the relationship
between socio—economic factors and academic achievement of
students in the secondary schools, keeping the effect of
intelligence as a constant. The data on 1ntelligence, socio-
eéonumic background variables and academic achievement, were

collected from a group of 1,359 students from a sample of 1,423
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students of Class X, studying in 19 urban and 1& rural schools of
Lucknow district. The tools for research were (i) the Raven's
Progressive Matrices (ii) a questionnaire prepared to collect the
information regarding socio-economic background of students and
(iii) the marks in the high school examination of 1963. Multiple

correlation method was used for comparing relations.

The major conclusions of the above study were (1) nearly
ninety six per cent of students discantinued education, due to
poor economic condition of the family and (ii) students having a
high profile in regard to parent’'s education, occupation, family
income, type of residence, size of the family and cultural level

of home showed significantly higher achievement.

Barial R N P (1966) studied the impact of social class
background on motivation and Educational achievement. For the
dichotomic nature of the study two differgnt samples of 1005 and
503 students of 14 years age studying in the same school for the
last three consecutive years drawn from 17 schools in the Patna
€City were taken. The tools of research were Kuppuswamy's SES
scale; Raven’'s Standard Progressive Matrices Test; Edward’'s
Personal Preference Record and Computed scores of three
examinations held during the course aof academic years. The
students were classified school-wise as well as in terms of

sac ip—-economic status.

An analysis of covariance was computed separately for each

school to find out F-ratio. Product-moment correlations were
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camputed between the scaores of Progressive Matrices Test, sachaol

scores and Edward’'s Personal Preference Record.

The 1investigation revealed that (i) there existed no
significant difference in the educational achievement,

achievement motivation and intelligence of students belonging to

various social classes; (ii) intelligence was positively
correlated to the scholastic achievement, (ii11) Scholastic
achievements had almost zero correlation with achievement

motivation and (iv) 1ntelligence in negligibility correlated to

achievement motivation.

Chatterji S et. al., (1971) conducted a study of the effect
of certain socio-economic factors on the scholastic achievement
of the school children. The main aim of the study was to
investigate the effect of some important aspects of socio-
economic status such as income, parents education, family size,
general condition of the home etc., wpon the scholastic

achievement.

The subjects were 230 students, both boys and girls studying
in VI and VII in eight different Bengali-medium schools 1in
Calcutta. The intelligence level of the students was wmeasured
using Non-Language test of Verbal Intelligence. Infarmation
regarding the socio—economic—-status of the subjects was collected
through a questionnaire. Annual examination marks in English,
Bengali, Mathematics, Science, History and Geography and total
marks in the subjects were considered the measure of achievement.

The 1intelligence test scores were converted into stanine grades
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and based upon the stanine grades they were divided into three
groups, namely, low, average and high. Within the high, average
and low intellectual ability groups, the students were further
divided into subgroups, separately on the basis of the

information collected through the questionnaire.

The findings of the study were: (i) The economic conditions
of the family seemed to have no effect upon the scholastic
achievement 1in all the intellectual ability qroups. Similarly,
possession of a study-room had no favourable effect in increasing
the achievement score in almost all the cases. (1i1) The family
size and the number of siblings were inversely related to the
scholastic achievement specially in the low intellectual level.
In sOme cases, parent’'s help had significant positive
contribution towards higher achievement. (iii) Parent's
educational level was directly related to the achievement of
their children. (iv) In high ability group, children had greater
achievement when they had no private tutor than when they
prepared their lessons under the guidance aof a private tutor.
(v) Father's occupation was not consistently related to
thildren's achievement. For the high ability group, children of
servicemen excelled the children of business but the trend was

reversed for the average and low intellectual groups.

Rath, et. al., (1979) studied the relationship between
cognitive abilities and school achievement of socially
disadvantaged children. This was a comparative study of three

groups, namely, Brahmins, Scheduled Castes and Scheduled Tribes.
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The total size of the sample was 330 students of V standard,

which included 110 students from each af the above groups.

Rotter’'s levels of aspiration test, Raven's progressive
matrices, auditory vigilance test and a verbal concept farmation
test were the tools used to collect the data on cognitive

factors.

To assess the achievement of the students, the total marks
secured by children 1n all the subjects were considered.
Structured interview schedule was used to assess the attitude and
the interests of the child. The family and parental educational
background were assessed by finding the educational attainment of
all the members of the family. Data were analysed using
percentages, t-test, chi-squares, correlation and analysis of

variance.

The main findings of the study revealed significant
difference between the three groups: Brahmin children were found
to have better scores on comprehension and aspiration, higher
academic achievement, and higher parental educational backgrounds

as compared to Scheduled Caste and Scheduled Tribe children.

Aruna, N S (1981) conducted a study of the factors
influencing the achievement of Standard VII students belonging to
Scheduled Castes and Scheduled Tribes, whose medium of
instruction is Kannada. The major objectives of the study were:
(i) to compare the academic achievement of the Scheduled Caste

and Scheduled Tribe students studying in Standard VII with that
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of general population, (ii} to find out the caste-wise, location-—
wise and sex-wise differences in the academic achievement of BC
and sT students, (iii) to examine the relationship of
intelligence, adjustment and socio-economic status with the
academic achievement of SC and ST students and (iv) to find out
the significance and extent of influence of the selected factors

an the academic achievement of SC and ST students.

From among 21 educational districts of Karnataka,
Chitradurga was selected since it had high percentage of both 5C
and ST students studying in Standard VII. From this district the
entire population of SC and ST students studying in Standard VII

with Kannada as their medium of instruction was considered.

The tools wused for the study were (i) Achievement Test
Battery, (ii) Premalatha’s Non-Verbal Group Test of Intelligence,
(iii) Pareek and Others Pre-adolescent AQJustment Scale and (iv)
Sudha‘'s SES scale. Data was analysed by using t-test, coefficient

of correlation and stepwise regression analysis.

The major findings of the study were: (i) The academic
achievement of SC and ST students studying in Standard VII was
significantly lower than that of non—SC and ST students, (ii) The
academic achievement of ST students was better than that of SC
students, (iii) The academic achievement of SC and 8T students
studying in rural schools was less than that of their
counterparts in urban schools, (iv) The achievement of boys was

superior to that of girls (v) There was significant correlation
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hetween the socio-economic status and the academic ach.evement oOf
sC and ST students. (vi) There was significant correlation
between the academic achievement and the intelligence of SC and
ST students. (vii) The academic achievement ot GSC and ST
students was mainly a function of i1ntelligence among the selected
factors for the study. Other significant factors were sex,

general adjustment and education of father or quardian.

Shashidhar, B (1981) conducted a study of the relationsbhip
between a few school variables and the academic achievement of
Scheduled Caste students studying 1i1n secondary schools of

Karnataka.

The objectives of the investigation were: (1) to study the
nature of relationship Organizational climate and the achievement
of the Scheduled Caste students, (ii1) to determine the extent to
which the SC students’ adjustment 1n school influenced their
achievement, (iii) to find out the 1influence of soci1o-metric
status aof the Scheduled Caste students on their achievement, (1v)
to examine the relationship between the students’ perception of
teachers’ expectation and the achievement of the Scheduled Caste

students.

From among the high schools of Bangalore daistrict, 34
schools formed the sample at the school stage. All the available
SC students in these schools,-namely, 485 SC boys and 193 SC
girls in standard VIII, 355 SC boys and 110 SC girls 1n standard
IX, and 221 SC boys and 50 SC girls 1in standard X formed the

sample,.
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Halpin and Crofts® Organizational Climate Description
Questionnaire (OCDQ), Sociometric Questionnaire (Sharma}) and an
adjective checklist to measure the students’ perception of
teachers’ expectation and Standardized achievement tests in
Science and Mathematics were used to collect data. Coefficients
of Correlation, test of homogeneity, Beherens—-Fisher test and t-

test were used in the analysis of the data.

Some of the wmajor finds of the investigation were (i)
Disengagement hindered the achievement of the Scheduled Caste
students and intimacy enhanced their achievement, (ii) Openness
of the school was significantly related to the achievement of the
SC students of Standards IX and X, (iii) In all the three
standards the sociometric status was not significantly related to
the achievement of the SC girls, but it was positively and
significantly related to the achievement of the SC boys of
Standard X, (iv) The students” perception of teachers’
expectation was positively related to achievement in. Standard
VIIl ang IX, but in Standard X there: was no significant
relationship, (v) The relationship between intelligence and
achievement was affected by the association of variables like
socio-metric status, students’ adjustment in the school and

students’ perception of teachers ' expectation.

The study conducted by the Indian Institute of Psychometry
(1982), Calcutta, compared the performance of the Scheduled Caste

and Scheduled Tribe candidates in aptitude and knowledge tests
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with that of general candidates. The study revealed that there
was a difference between Scheduled Caste/Scheduled Tribe
candidates and the observed difference between them was mainly
due to difference in their academic background. Further, the
researchers observed that the economic level of the family

tavourably bhelped even the Scheduled Caste/Scheduled Tribe

candidates.

Study conducted by Ameerjan, M S (1984) compares the
Scheduled Caste students with the students of backward castes,
tribes and communities and forward caste with respect to certain
selected background variables. In the study, the first year
students of different degree courses in the University of
Agricultural Sciences, Bangalore, were the subjects. In order to
bring homogeneity, non-Hindu students, girls and students from
other than Karnataka State were not included. The sample of the
study consisted of 104 students belonging to Scheduled Castes and
Tribes, 176 students of backward castes and tribes, and 190

students belonging to forward castes.

Data on the background variables were collected with the
help of personal and socio-economic data sheet prepared by the
Investigator. The variables selected for the study were: ages;
rural-urban background; parents’ education and occupation, family
sizey 1income of the family; the academic performance and
student's as well as parents’ motivation wvariahles, Simple
percentages and chi-square test were used for the analysis of

data.
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The wmain findings of the study were: The Scheduled Caste
and Tribe students were relatively older and had disadvantaged
family background. The previous academic achievement of students
was of lower level. There were significant differences amongst
the three caste groups in their achievement. Backward caste
group occupied the position between forward caste group and

Scheduled Caste/Tribe group.

Padhan, N (1984) conducted a study of the socio-economic
background, academic performance and job-placement of students of
Maharaja Sayajirao University. The objectives of the study were
(1) to study the cosmopolitan character of the wuniversity 1in
hori1zontal, vertical and substantive forms, (ii) to study the
academic performance of students in different courses with regard
to socio-economic background of students, and (iii) to study the
job-placement of students going out of the university after six
months of the completion of courses. Thé study was conducted on
the students of M.S5. University aof Baroda. The sample represented
eleven faculties of the University. The tools used for the study
were on information schedule, a questionnaire on academic life
and future plan, and a questionnaire to follow up wuniversity
students. The data were collected on the sample available for
the year 1983-84. for the analysis of data, t-test and analysis

of variance were used.

The main findings of the study were: (i) The students
belonging to Scheduled Caste and Tribes, non-Hindu, Poor

communities, rural areas and first generation learners were

70



under-represented in the University. (ii) The difference in
academic performance of male and females upper caste and
Scheduled Caste and Tribe, Hindu and non-Hindu and the rural and
urban students was found insignificant. (iii) Only in the case
of arts faculty, socio—-economic background was found as a
determinant of academic achievement. (iv) Academic life of arts,
science and commerce students affected academic achievement. (v)
The employment position was higher among the products of
engineering, medicine and home-science faculties, where it was
moderate among the products of fine arts, applied science, social
work, education and psychology. (vi) It was low in the case of
arts, science, commerce and law graduates. (vii) The future
plans and demand 1in the job-market played major role in

determining the employment of students of most of the faculties.

Many other research studies done by Bennur, C § (1966),
Feroze and Pavithran (1968), Henderson and Merrit (1968), Betty
Miner (1968), Prakash Jai and Sharma (1975), Usharani (1980)
etc., have shown positive relationship between parental socio-
economic conditions and child’'s level of educational achievement.
It is generally the children of higher socio-economic status
homes have greater levels of achievement. It is inferred that
the actual educational achievement varies strikingly from
individual to individual and also from one social group or class
to another. Higher the social status, greater the educational

achievement.
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(o) BStudies on Social Class and Access to Opportunity in

Education

A few research studies are available regarding the 1ssue of
educational opportunities and mobility 1in relation with the

socio—economic background of students.

The team headed by James.S. Coleman 1966) undertook a survey
of educational opportunity so as to ascertain the lack of
availability of equal educational opportunities for 1ndividuals
by reason of race, colour, religion or national origin i1n publaic

educational institutions at all levels of U.S5.A.

Coleman and others made studies on "Equality of educational
oppartunity” and established that the academic achievement,
especially i1n the case of minority students, was strongly related
to the educational backgrounds and aspirations of other students.
Equality of educational opportunity through the institutions must
imply a strong effect of schools which is 1ndependent of the
child’‘s social environment. The higher the social class of other

students, the higher the achievement of any group of students.

The study used a series of achievement tests and
questionnaires on a sample of more than 6,00,000 students of
grades, I, III, VI, IX, XII and XIII in 4,000 elementary and

secondary schools.
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Some of the findings (of Coleman’'s study) are:

Minority group students scored less than Whites in Grade I.
Their scores went on decreasing as they reached higher
standards. This meant that the 1initial deficiency of

minority group children increased progressively with the

rise in the educational level.

Socio-economic status of children bore a strong relationship
to their achievement. Within each racial group, the strong
relationship of family and economic and social status to

achievement actually increased over the elementary stage.

Differences between schools accounted for only a small

fraction of differences in pupil achievement.

That school facilities and curriculum were much less related
to achievement than the attributes of a child's fellow

students in the school.

Academic achievement, especially in case of minority
students, was strongly related to the educational

backgrounds and aspirations of other students in the school.

In the light of the above findings, the study concluded

the following:

1.

The school has little influence on c¢hildren’s achievement
and inequalities imposed on children by home, neighbourhood

and poor environment are generally carried along to become

73



the inequalities in their adult life as well.

2. Equality of educational opportunity through the schools
must imply a strong effect of schools which is independent
of the <c¢hild‘s social environment. But such &a strong

independent effect is not present in schools.

X. Altogether, the sources af educational opportunity appear to
lie in the home and its cultural environment around the
home, which the schools fail to counteract but only

perpetuates the social influences of the home and its

environments.

The review finally concludes that the said report is not
only stimulating and thought provoking but also reveals need for
research efforts to uncover the largely unknown and complex
relationships among family, school, community inputs and

educational outcome,

Halbar, B 6 and Madan, T N (1967) conducted a study on
“Caste and Educational Institutions in Mysore State". The aim
of the study was to find out the relationship between communal
attitudes stemming from caste, religion and private educational
institutions. The approach adopted was to make a close study of
(i) the composition and working of managements, (ii) the motive
for making contributions and donations for educational purposes,
(1ii) community-wise strength of students attending particular
educational institutions and (iv) the policy of admission to

private educational institutions.

74



The sample for the study included different grades and types
of educational institution’s: j; nursery, primary, secondary and
collegiate, general and professional, government, semi—government
and private and five special institutions belonging to different
castes and religions. In total 210 institutions were included in
the study selected from the three districts of Mysore State -
Belgaum, Dharwar and Mysore. Information of administrative and
socio-economic aspects of these institutions was collected by
personal visits, interview schedule, institutional records and

interviews with educational authorities.

The study revealed that (i) Lingayats and Brahmins were
found to be the two leading communities competing in the area aof
collegiate education. Inspite of being a3 wminority, Christians
could run institutions upto the colleqgiate levels, mostly because
of missionaries, (ii) the communal and political considerations
were found to play an important role in the management of primary
schools, (1ii)} Representatives of underprivileged caste 1in
engineering and medical colleges were found because of
reservation of seats and financial aid, (iv) There was a positive
correlation between the community managed educational
institutions and the high representation of community on the
management and among the staff and students. (v) There were many
hastels and boarding houses maintained by philanthropic persons
and agencies which were mostly free and were exclusively meant
for the students of particular communities. (vi) Caste plays a

dominant role in the provision and utilization of opportunities
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in education. (vii) Socio-economic status of different sections
of people in different locations has been found to be one of the
most significant factors affecting the magnitude, quality and

effectiveness of educational opportunities available to them.

Chitra M N (1969}, in her study on “"The social background of
some undergraduate women students in Mysore City," found the
crucial inter-connections between the variables of social
inequality such as caste and income on the one hand, and access
to opportunities for higher education on the other. The aim of
the study was to identify the section of women who were the
largest recipients of higher education and to determine the
relationship between social origins, inequalities in educational

opportunities and social mobility.

Two colleges one each at Ambil and Magge were chosen for the

study. The infaormation was collected through the technique of

‘participant observation’. A questionnaire framed was
administered. For studying students’ attitudes, a ten percent
sample was drawn out of the total. After field work some

teachers were interviewed.

The study has shown that (i) individuals from the upper
strata had larger opportunities for higher education than those
from the middle and lower strata, (ii) among the Hindus, Brahmins
had the highest representation among students as compared with
the dominant peasant castes or other non-Brahmin castes, (11ii)

Among backward classes, the upper layers have been the
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beneficiaries of scholarships, free-ships etc., (iv) students
from the higher income strata enjoyed the highest representation,

(v) there existed a strikingly wide gap between the attitudes of

students and their parents,.

Jencks et al., (19273) examined the ineffectiveness or
effectiveness of educational opportunity as a means of equalising
income. They made use of secondary data collected earlier for a
number of previous studies like the Coleman study of Equality of
Educational Opportunity, the project talent, Veterans study of
1964 and Duncan’s study of occupational change and socio-economic
structure etc. , they attempted to examine the assumptions behind
the basic strategy of eliminating paverty in U.S.A. The strateqy
was to give comparable cognitive skills through schools to every

one entering the job market.

The basic assumptions behind the strategy were that poverty
can be eliminated by helping poor children, who 1lack cognitive
skills 1like reading, writing, computation, articulation and
communication acquire such skills through school reform
comprising common schools for all, compensatory programmes for
disadvantaged, and involvement of the parents and community or by

some combination of all three approaches.
The major findings of the study were:

(i) Different individuals and groups get quite unequal shares of

the national educational resources.
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(ii) Access to low cost educational services is more equal than

high cost services.

(iii) Educational opportunities are far from equal as some
people have more chances than others to attend school with
the kind of school-mates they prefer and some people are

denied access to the curriculum of their choice.

(iv) Equalising the quality of high schools would reduce
cognitive inequality by 1 per cent or less. Additional
school expenditures are unlikely to increase achievement,
and redistributing resources will not reduce test score

inequality.

(v) Both gnetic and environmental inequality played a major role
in producing cognitive inequality. Those who started 1life
with genetic advantages tended also to get environmental
advantages. No evidence was found that difference between
schools contributed significantly to cognitive inequality,
nor could specific genetic or environmental determinants of

test performance be identified.

(vi) Family background had much more influence than Intelligence

Quotient genotype on an individual’'s educational attainment

which depended partly on social and cultural
characteristics. The effect of cognitive skills on
educational attainment was significant. Qualitative

differences between schools played a very minor role in

determining how much schooling people eventually get.
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(vii) Occupational status was quite closely related to
educational attainment although there was much variation between
the status of persons with equal educational attainment. Both

family background and cognitive skills influenced occupational

status.

(viliil) Neither family background, cognitive skill, educational

attainment nor occupational status explains much of the

variations in men’‘s income.

(ix) Job satisfaction was found to be less explicable than other
things. It was only marginally related to educational

attainment, occupational status and earnings.

Sharma K D (1973) studied equalisation and wutilisation of
educational opportunity with reference to Muslim community 1n

India and finds them far behind in comparison with others.

The purpose of the study was to make an objective assessment
as to whether inequality of educational opportunity as felt by
the Muslim community in India really existed. The study was
conducted in the City of Delhi. It covered only the Urdu-medium
primary and higher secondary schools, where most Muslim children
study. Some Hindi—-medium schools were also taken faor the

purpose of comparison.

A sample of 1989 children in classes VI, VIII and XI was
taken, of whom 1344 were Muslims and 645 non-Muslimsi 1126 boys

and B4&3 girls. Also included in the study were all the
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principals, headmasters and teachers in these schools, 50 parents

of Muslim children and 45 prominent politicians, social workers

and educationists.

The data were collected on the following variables: (i)
neighbourhood - 1its general background, (1i) educational,
occupational, economic, social, cultural and ecological

background of each family, (iii) curricular and co-curricular
programmes and practices and attitudes of teachers towards them,
(iv) social distance and hurdles in their social interaction and
(v) typical problems faced by Muslims as minority community in

India.

The tools used were: (i) Questionnaire, (1) Interview

Schedule and (iii) The Cattell s Culture Fair Intelligence Test.

The findings of the study were: (i) The Muslim Community
was much behind other communities ‘in the wutilisation of
educational opportunities as shown by the "“Co-efficient of
equality" which came to 74.00 and 23.60 respectively at the

primary and higher secondary levels of education.

(ii) The Urdu-medium schools had poorer buildings,
equipments and facilities. Most of them were located in highly
congested parts of the City in dilapidated and over-crowed

buildings.

The study concludes that equality of educational
opportunity could not be achieved by law alone for this to

happen, it was necessary to change the structure, character,
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practices and attitudes of society.

Jayaram, N (1976) studied the relationship between
Education and Social Structure. The study attempted <(a) to
examine the socio—economic and cultural background of the
entrants to medical, post-graduate science and technological
courses and research, in order to shed some light on the non-
academic factaors influencing admission to higher/professional
education, (ii) to throw light on some aspects of the pattern and
process of occupational inbreeding among medical students, (iiv)
to study the educational facilities in general and those of
higher education, in particular, in urban areas, and (iv)}) ¢to
examine the problems of wastage and stagnation in relation to the

rural education.

For <studying the issues relating to higher education, the
sample was drawn from Bangalore City. A sample of 200 medical
students, &0 post—graduate science students, 40 M.Tech students
and 44 Ph.D., scholars formed the urban sample. In connection
with the problems of lower education in the rural areas, an
interior village in Bangalore district formed the sample. The
required data from the urban sample were collected through
personal interviews and in the case of the rural sample, data
were collected by the case study technigues through informal
discussions, and observations and the scrutiny of relevant

records.
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Some of the major conclusions drawn in the study were: (1)
Even though the admission to higher and praofessional education
was based on merit, in actuality it seemed to be determined by a
set of non-academic and socio-cultural factors like the caste,

economic background, ability to afford, status of parents, medium

aof instruction at school.

Facilities for higher education were available mainly to the
higher stratum of society or the higher socio-econamic status
Qroup. It was also noted that the students in higher/
professional education were generally of a select group and the
medical students were an elite within it. (ii) While certain
non—-academic and socio-economic factors played a determining role
in the recruitment to higher education, merit was not excluded
completely. Students in higher education were over-whelmingly a
meritorious lot, both in terms of initial merit and their later
academic performance. (ii1) There was 'a strong tendency for
maintaining the parental social status, defined in terms of

education and occupation, between grand—-father’'s and father’'s

generations. (iv) There was a tendency for occupational
inbreeding 1in medical profession and this cseemed to have
significant implications for the social structure. (v) The

programme for rural education had failed in the village under
study. The factors that seemed to adversely influence education
in villaqges were poverty, low socio-economic background,
impoverished verbal environment, the inability of the wvillagers

to attract or retain the highest quality teachers etc.
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Premi K K (1977), attempted to measure the extent of
equality for the Scheduled Castes vis-a-vis non-Scheduled Castes
in respect of equality within educational system and to study the

trend with regard to equality of educational opportunity.

Primary data were collected for assessing the role of
privileges from the Scheduled Caste students, who were studying
in colleges, professional institutions and university teaching
departments in the Union Territory of Chandigarh. The secondary
data were collected from population Censuses, reports on the
progress of education in Punjab, 27th round of the National
Sample Survey, and data from a survey conducted by the Director-—

General of Employment and Training.

A critical examination of assumptions underlying the scheme
of educational facilities as well as structure of facilities
revealed that (i) education among the Scﬁeduled Castes might not
filter down as advocated by Ambedkar, (i1i) equal access to
unequal groups is not true equality, (iii) free tuition did not
mean free education to the majority of the Scheduled CAstes who
were extremely ill-fed, besides, the opportunity cost of much
higher for them. The findings of the study pointed out that
quality of educational opportunity for Scheduled Castes as
compared to non-Scheduled Castes was still a distant goal, even

in terms of equal access to educational institutions.

Shah V P and Patel 1 (1977), conducted a study on Scheduled

Caste/Tribe, post-metric scholars in Gujarat - entitled “Who goes
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to College?".

The study was based on an analysis of information available
from fresh/renewal application forms filled in by the Scheduled
CAste/Tribe students who were awarded post-metric scholarships in
the years 19467-68 and 1971-72. 1In all, the application forms of
3,630 or B2.351 per cent of the Scheduled Caste post-metric
scholars and 1,428 or 92.36 per cent of the Scheduled Tribe post-
metric scholars 1in 1967-68 could be retrieved. Similarly, the
application forms of 7,487 Scheduled Caste and 3,390 Scheduled
Tribe posat-metric scholars in 19271-72 could be retrieved from the

Office of the Directorate of Social Welfare, Gujarat.

The study used such statistical, techniques as coefficients
of equality, measures of central tendency and dispersion, and

correlation analysis.

The major findings of the study were: (i) There was a
downward trend in the proportion of Scheduled Caste/Tribe post-
metric scholars enrolled for diploma courses, (i1) There was a
considerable decrease in the percentage of Scheduled Caste/Tribe
males as well as females enrolled in Science colleges and a
considerable increase in Commerce colleges. (iii) There was a
decrease in the percentage as well as the absolute number of the
Scheduled Caste/Tribe male scholars enrolled 1n engineering
colleges. (iv) There was a considerable increase in the number
of post-graduate students among the Scheduled Castes and the
Scheduled Tribes, but the number of the females among them

remained rather insignificant. {(v) Fathers/gquardians of only
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about one-fifth of the Scheduled Caste scholars worked in white-
collar occupations, about a third of them worked in middle-level
occupations and a little legs than one-half of them worked in
middle level occupations. (vi) Fathers/quardians of only about
one-twelfth of the Scheduled Tribe scholars worked in white-
collar occupations, about one half of them worked in middle-level
occupations and about one-third worked in low-level occupations.
(vii) About one-tenth of the Scheduled Caste post-metric scholars
and about 2 per cent of the Scheduled Tribe scholars were
gainfully employed. {viii) The urban-based Scheduled Castes were
prabably benefiting more than the rural/forest based Scheduled

Tribes.

D'Souza, V S (1980), conducted a study on "Educational
inequalities among Scheduled Castes". The major objective of the
study was to unfold the structural differentiation of the
educational inequalities among the Scheduled Castes in the
Punjab State. Specifically, the investigation attempted to find
out the reasons for (1) the slow rate of nrarrowing the
educational gap between the Scheduled Castes and the rest of the
soclety, (ii) the inequalities among the Scheduled Castes,
themselves, and (iii) the widening educational gaps among the

Scheduled Castes.

The universe of the study was the Punjab State, and was
confined to the decade 1961-71. The data were obtained from the
relevant Census Reports and records of the Department of

Education, Punjab.
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The major findings of the study were: (i) Educational
inequalities among the Scheduled Castes were found to be related
to two structural dimensions, namely, the division of these
people 1into mutually exclusive castes and the concentration of
different castes in various educationally and socio-economically
differentiated regions. (i1 Caste and regional disparities
were, to a great extent, interrelated. (111) Caste seqregation
by 1itself was also an independent factor in the inegualities.
(iv) Whether due to caste separation or reqional variation, the
educational inequalities were found to be related to differences
in socio~economic or occupational status. (v) The Scheduled
Castes with higher occupational status were concentrated 1in
districts with higher socio-economic levels and vice versa,
giving some people an added advantage and putting others at an
added disadvantage in educational development. (vi) The two
structural dimensions of caste seqgregation and regional
differentiation were the major determinants of the chances of the

Scheduled Castes to benefit from protective discrimination.

Panchamukhi, P R (1981), conducted a study on ‘“Inequalities
in Education". The study centered upon the problem of inequality
in educational opportunities. The basic objective of the study
was to examine the extent to which the policies of expansion had

achieved the aim of equitable distribution of education.

A sample survey was conducted with nearly one thousand and

fifty students from selected primary and secondary schools of
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Dharwar. The scope of the enquiry was restricted to pre-college
education only covering nearly 12 per cent students from high

schools and about 7 per cent students from primary schools of a

single town.

The 1nvestigation aimed at collecting detailed information
on the dual aspects of the problem, namely, distribution of
echooling facilities and participation in these educational
facilities. With this in view, details with respect to students-’
characteristics, their socio-economic background, their other
neighbourhood characteristics, and school characteristics were

cbtained.

Multivariate analysis, method of least squares and linear

models were used as statistical techniques.

The main conclusions of the study were: (i) The
participation 1in education was severelyrcongtrained by socio-
economic environment of students. (11) Not scholarship, but
parents” i1ncome bhad a siqgnificant positive influence on the
performance of students. (iii) Home study rather than study in
the hostel contributed positively to students’' perfarmance.
(1v) When there were extreme socio-economic inequalities,
policies for only equalization of education were destined to be
least successful, because the access to and participation in
education was a function of several socio-economic factors and
many of them could not be controlled by an educational policy.
(v) The study reinfaorced the arqument that extension and

educational facilities did not necessarily ensure distributive
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justice in respect of use of the educational facilities.

The study conducted by Suma Chitnis (1981) had a different
perspective altogether. The study was conducted on Scheduled
Caste students studying at high school and college levels of
fifteen states cavering all regions of the country. The study
indicates that Scheduled Caste students are not completely free
from caste discrimination and also they are not advanced to a
point at which they will feel confident to move ahead without
special protection. The study also observes that girls are
relatively more backward and have much more restricted access to
education than boys. There are inter-caste disparities as the
castes that form a large percentage of Scheduled Caste
population in a sgstate have better access to educational
facilities, The study also examines that urban residence, changes
in occupation, social position in village caommunity are also
pasitively related to the access to education among the

Scheduled Castes.

Qadri B N F (1981), conducted a study on “Availability of
Educational Opportunities to and their Utilization of the Muslim
Community of Pilibhit District of Uttar Pradesh". The
objectives of the study were: (i) to assess the quantitative and
qualitative educational facilities available to the Muslim
students from classes I to XII in comparison to the non-Muslim,
(ii) to find out the reasons that hindered the wutilization aof
educational opportunities by the Muslims and (iii) to suggest

measures that should be taken to help the Muslim children utilize
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the available educational opportunities.

Data were collected from 300 heads of institutions, random
samples of 200 Muslim and 200 non-Muslim students and S00 Muslim
parents of Pilibhit district. Specially designed questionnaire

and Schedules were used for the study.

The major findings of the study were: (i) The number of
schools exclusively for Muslims was insufficient. (ii) The
enrolment of the Muslims at the primary stage was 28 per cent of
the total enrolment, which was satisfactory, because the Muslims
constituted 28 per cent of the total population. (1i1) The
proportion of the Muslim teachers at the higher stags of
education was very low, being only B per cent of the total
number of teachers, (iv) The quality of education as evidenced
by school buildings, co-curricular activities, teaching aids

employed, scholarships to the deserving and the salary of

teachers was below standard for both the Muslims and non-
Muslims. (v) The important elements in the society which
hindered the wutilization of educational opportunities were
illiteracy and 1low socio-economic status of parents, non-

availability of Urdu as a medium of instruction, Urdu books and
the Muslim schools, discrimination in higher classes, lack of
confidence in the Muslim students, hesitation of parents to send
their daughters to co-educational institutions and their wards to
institutions situated in predominantly Hindu areas, alienation
of the Muslim children from their religion by some practices of

the present system of education.
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Chowdhury, G S (1984) conducted a study on "Entry to Higher

Education 1in  Bangladesh - an Investigation into students’

characteristics".

The major objective of the study were: (i) to study the
socip—economic background, home environment, academic
performance, curricular interests and other characteristics of
(a) those who passed the HSC examination but did not enter higher
education, (i1) to ascertain if entry into higher education was
associated with the characteristics of students, and (iii) to
make an in—depth study of the students who entered higher
education and those who did not enter higher education with
respect to perception regarding higher educational motivational
and aspirational aspects and reasons for not entering higher

education etc.

The wuniverse comprised of 1325 students. These students
appeared at the HSC examination of 1985, of whom 711 failed. Out
of 614 successful students, 4466 entered institutions of higher
education. The sample consisted of 4464 entrants and 148 non-

entrants.

For in-depth study, five per cent were selected randomly
from each ogroup. The data were collected with the help of a
general information sheet, Socio-economic status scale, Home
environment Rating ©Scale, Cocurricular Interest Inventory,
Educational aspiration Scale, Occupational aspiration scale,

Institutional Adjustment Inventory, Sentence Completion Test,
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Academic Performance Sheet and two interview schedules for
in-depth studies. Data regarding the characteristics of the

students were collected by administering the tools to all

respondents. Data related to academic performance and
admissions were collected from the official records. Interviews
for i1n—depth studies were conducted with small groups of

respondents. The obtained data were analysed by employing the

chi-square test and calculating percentages.

The major findings of the study were: (i) DOf the students
who entered higher education, 75 per cent were boys, 47 per cent
were of rural origin, 74 per cent were Muslims and 48 per cent
studied science as against 36 per cent who took arts, (ii)
Eleven per cent of fathers and 27 per cent of mothers of entrants
were illiterate. (ii1) Forty-nine per cent of entrants had good
home environment. (iv) The average and low achievers at HSC were
almost equally represented in the non-entrant group. None of the
non-entrants was a high achiever. (v) Three-fourths of the non-
entrants had high educational aspirations. (vi) About 57 percent
of the non—-entrants had high occupational aspirations. (vii)
Sixty-one per cent of the non-entrants had 1low achievement
motivation as against 39 per cent who had moderate achievement
motivation. (viii) Entry into higher education was independent
of religion, birth order, age, mother’'s education, nature af the
family, family size, sibling’'s education, student’'s residence,
but it was associated with sex and home location. (ix) Father's

education and occupation, socio-economic status and home
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environment were found to be associated with entrance into higher
education. (x) Academic performance at HSC and SSC was
associated with Colleqge entry. (xi) Co-curricular intereste of
students and their achievement motivation were found to be

associated with college entry.

Several other research studies done by Hollingshed (1949),
Kahl (1933), Glass David (1954), Floud, J E (1957), Sewell et
al., (1957), Lipset and Bendix (1960), Simpson (1962), Goldthorpe
and Lockwood (1963), Hooda (1948), Raja Bopalan and J Singh
(1968), King (1970}, B V Shah and S L Sharma (1979), Sarkar
(1980), Bedi (1982) etc., have shown the relationship between
the social class origin and the access to opportunities 1in
education, Caste and class are considered as the significant
determinants of chances for education. Educational inequalities
are found to be related to the differences in socio-economic oOr
occupational status. The elements which hinder the wutilization
of opportunities in education, are illiteracy and low socio-
economic status of parents. The youth of higher social class
origin are more likely to aspire for high educational goals than

are the youth of the lower social class origins.
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4.4, thher'slﬁuardian's monthly salary (in rupees)
(if father/qguardian is a salaried employee)

4.5. The annual income of the father/guardian, if he
is not a salaried employee (in rupees) -

4.6. Occupation of the mother:

4.601 If employed, mother’'s monthly salary
(1n rupees)

4,602 Mother’ 's annual income (in rupees) from
all the sources (if applicable)

(Applicable only to land owning families)

4.7. Nature and extent of land—holding:

Nature Extent of land-holding (in acres)

a. Dry land
b. Wet land
c. Garden

Total No. of acres

4.701. Main crops grown: (Production during the previous year)

Crops Produce Per/Unit Price at which
(in units) sold (in Rs.)

A. Food Grains
a. Paddy

b. Ragi

c. Jowar

d. Bajra

e. Maize

f. Other Cereals

B. Commercial Crops

a. Sugar Cane
b. Cotton

c. Dil Seeds
d. Coconut

e. Arecanut
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