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CHAPTER I 

INTRODUCTION 

1.0 Education is a great levelfl<.r. It has the potential to 

annihilate inegal~~Qrtan social and economic structures and thus 

facilitate the integration of social life. It is a tried and 

tested tool to administer Jtlstice, promote equality and lead a 

society towa,"ds liberal and democratic goals. 

There are several methods to transform a tradition bound 

inegalitrian society into a progressive and harmonious society. 

These methods range from legislative prescriptions and provisions 

enforced with strong and committed military prowess, progressive 

taxation, well organised propaganda to a formalised system of 

school and college education. Of all of them the most peaceful 

and non-violent method of social change is education. 

In a society where people are historically categorised into 

groups and sub-groups, accorded differential rankings on th. 

basis 01 birth, colour, creed or language, given opportunities 

10r le~rning, growth and development, allowed enjoyment of a 

cert~in standard and quality of life on a selective basisl it is 

a challenging task to subvert the prevailing order and equalise 

the opportunitles for learning and growth. If one does not 

in blood5hed, mass killings and destructions that 

Accompany revolutions and if one has a faith in smooth and non-
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violent methods of uplifting the disadvantaged groups and sub­

groups of people on par with others, there can be no other tool 

than education to accomplish this task. 

Education is a powerful instrument for (a) exercising social 

control, (b) motivating social mobility and (c) perpetuating 

social progress. It transforms itself into a mediative and 

innovative process in its bid to cope up with the severe social 

challenge ... 

aspirations 

society. 

It brings new aspirations to people and these 

are related to achievements of indiYiduals in 

It is considered as the most important single factor in 

achieving rapid economic development and technological progress 

and creating a social order founded on the values of freedom, 

social justice and equal opportunities. Education helps in 

minimizing 

distances 

c a.s t e and class prejudices, el iminating social 

and inculcating social awareness. Equality of 

opportunity, division of work, dignity of labour, involvement of 

the individual in reconstruction and similar values, are eKpected 

to be brought into the forefront of human consciousness through 

the m~dium of education. 

Education is also a process of preparing individuals to fit 

into a social structure and to play particular social rol es as 

members of more than one institutional group. It has a 

functional value when it is used directly to accomplish a 

definite purpose and also it has a symboliC value when it is us.d 

as a symbol of status. The .ducational system sorts people 

2 



according to differences in valued abilities, channels them into 

streams of training .Jhich develop their capabilitie .. , .. nd 

en~ourages them to aspire to adult roles that are in keeping with 

their talents. 

1.1. Education and Social 1ustice 

Education in a democracy has a very ewacting and challenging 

is the 

social justice. 

means through which 

One of the major 

democracy 

themes of 

educational development, is to achieve a greater degree of social 

justice. The eminent sociologist Durkheim, looked at education 

as a means of integrating and consolidating the bonds of a ~tabl. 

society. The goal of education is to develop the talent6 of 

individuals to the fullest extent and to enable them to 

participate freely within a society. In fact one of the apostles 

of democracy, John Dewey looked at education as a divine force to 

promote democracy. 

Social justice is one of the central concepts in educational 

thought. Essentially the concept of social justice is dependent 

on an und.rstanding of the concept of justice. The central point 

in justice is not the quantity or quality of what is di .. tributed 

but the manner in which good and evil are shared among members of 

a society. Social justice implies the treatment of similar cases 

in a similar fashion, while injustice is the treatment of similar 

cases in different ways as well as dissimilar cases in similar 

ways. Ideally, a "just state" of affairs occurs when each 

3 



individual in society is assisted to realise what is appropriate 

to him, based on his personal characteristics and contewts, 

achiev.ments and circumstance prior to the time of distribution. 

The implication is that there should be equality of consideration 

and equality of treatment between members of a soci@ty. 

The concept of social justice is complex and includes a 

recognises 'meritarian' as well as An 'egalitarian' element. It 

the demand to respect differences between persons as well as the 

demand to respect personality as such. The egalitarian prinCiple 

may be regarded as a way of specifying similar treatment for 

similars, while the meritArian as a way of specifying diBsimilar 

treatment for dissimilars. 

Rights are not innate in human nature but are ascribed to 

individuals by the SOCiety. It is recognised that right is an 

essential element in social justice, but it is not synonymous 

with aocial justice. Every case of justice can be said to carry 

WIth it individual right, while every case of right cannot be 

sald to be a case of justice. The concept of need which is 

allied to that of equality generally focuses on the 

outcome of events and actions. Right and need can 

~ventual 

lead to 

completely different applications of justice. One can, for 

instance, have a right without d~servin9 it. 

A just society must respect differences in capacities and 

needs. The idea of equal citizenship carrying with it equal 

rights, privileges and responsibilities, is one of the essential 

4 



ingredients of a just society. In fact, the hi§torical quest 

for social justice has consisted largely of attempts to eliminate 

certain dis-similarities as bases for difference of treatment and 

cert~in similarities as bases for sameness of treatment. A just 

society is one which respects the lives of all its members and 

respects th.m equally. 

and justice. 

It must therefore promote equality 

The principle of Distributive Justice implies that every 

member 

unless 

of & given community ~ill have an equal share 

there are relevant reasons why one should 

of goods 

receive a 

greater or smaller share than some others. Another favoured 

formulation is that everyone's share of goods ought to be 

proportionate to one's achievement. It is often eKpressed in the 

formula that equals should be treated equally and unequals 

The equality of treatment demanded by justice does 

not meAn uniformity of treatment. \ 

The dire need in the interest of national growth 

development is to narrow down the eMisting gap between the 

and 

life 

styles and standards of living of the upper and middle class, and 

the common people, by minimizing all direct and indirect forms of 

eKploitation. There is a place for social justice the existing 

.ducational system. Every citizen must either possess or have 

access to knowledge which will enable him to participate 

effectively in the democratic system of society. It is necessary 

to preserve and develop the intellectual tradition of a society 

in such ways as to facilitate larger and larger numbers of 
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persons to participate in it. Notwithstanding the constitutional 

provisions and safeguards, worthy administrativ. change!a, 

.ttempts at removal of soc i al and economic disparities, 

cultivation of common values to create & sense Qf emotional 

integrat ion. through the pivotal and contributory role of 

education cannot be undervalued. 

1.2. EqUAlity of Educational Opportunity - Egalitarian Society. 

Social justice is a foundational value of a democracy. It 

r.fers to the provision of equal opportunity for development, 

without such considerations as caste, colour and creed. In a 

democracy, it is recognized that every individual is sovereign 

and of supreme worth. Every individual must be enabled to live 

a full life utilising all hiS potentialities. 

Equal treatment, in any substantial sense, is morally and 

practically acceptable only when it accords with our sense of 

justice. and the only sense irl which all individuals, wi thout 

ewcept ion, should be treated the same is that they should be 

Equalitarianism envisaQes equal opportunities to every 

member of the society for r.a1ising his or her own capacities and 

aptitudes. Every individual should have a fair chance to take 

advant~ge of opportunities in education. Equal opportunity in the 

education would mean equal access to worthwhile 

knowledge, @Kperiences and the benefits that flow from it. This 

does not mean, however, that all individuals will have the same 

~duc.tion. Equality of educational opportunity can have 
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relevance only with respect to the right to share the educational 

resources available. 

What is really required is an appropriate treatment, a fair 

consideration of individuals' different needs and r.quire~.nts. 

This would be consistent with, indeed imply, the provlsion of 

special educational facilities. Equality in ~ducation, however, 

involves differential treatment for individuals, to suit their 

dIfhrent 

education 

requirements. The orgAnisation and provision of 

is to be judg.d by the extent to which it deals with 

individuals fairly in what it has to offer them. It is generally 

understood that the concern for educational equality would be 

b.tt.r e~pressed 

implementation of 

as a concern for justice, and that the 

justice in education is compatible with a 

variety of different educational provisions. 

Soc i a I justice seems to have at it'lf centre the notion of 

allotment of duties, goods, opportunities, privileges, roles, 

statu51 penalties, punishments and so on. Positions must not be 

merely open in a ritualistic sense, but all must have a chance to 

In other words, those who are at the same level of 

talent and ability and have the same wililngne9s to use them 

should have the same prospects of success regardless of their 

initial place in the social system. Equality in educ.tion will 

have no meaning, unless there is in a society an "qual 

opportunity for everyone to receive education and training 

commen5urate With hi5 or her talent. In modern conditions equal 

opportunity for everyone to receive education and training will 
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necessitate a wide spread system of formal educational 

institutions which are open to everyone, on the basis of their 

talent. If equality of opportunity for education IS to be 

meaningful, special arrangements will have to be devised to 

enab Ie them to overcome the disavantages flowing from their 

social situation. 

Equality in education lays sound foundations of democracy in 

all the walks of life. The social role of education in a 

democratic society is at once to ensure equal liberty and 

equal.ty of opportunity to different individuals and groups. 

Equalisation of educational opportunities would motivate upward 

social mobility and thereby bring under-privileged and weaker 

sections on par with those of advantaged section~ of society, and 

in turn, 

democracy. 

could lay the foundations for a strong egalitarian 

Equality of opportunity is not the same as ident ity of 

opportunity. 

there are 

abil ities, 

Henc., ~11 

The principle of equal opportunity recognises that 

individual differences among human beings in their 

aptitudes, interests, motivations and capabilities. 

individuals may not profit from same kind 

opportunities. Based on their interests, motivations 

of 

and 

abilities a differentiated basket of opportunities would be ideal 

for them. Other things such as motivations, interests being 

equal. the principle of equal opportunity recognises that 

abilities of individuals are to a considerable extent determined 

by the quality of environment in which people live and grow. The 
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quality of environment which includes the home, the school and 

community differs among individuals. The principle of equal 

opportuni ty recognises the di ffer~ntlal iofluence~ of 

and differentiated 

developments. 

environments on lndividual abilities 

It tries to compensate for social hand ie aps. 

Hence, the treatment has to be unequal for groups with unequal 

abilities and different environments. As such the opportunities 

are not identical for groups of students with different 

motivations and interests, while they are different for groups 

that have uoequal abilities from differentiated environ.ents. 

The physical objects, human beinQs and transactional 

processes differ in environments across houses, schools and 

communities. For example, the numb~r of objects in disadvantaged 

homes is quite less as compared to well-to-do homes. Children in 

disadvantaged homes 

e><posed to llmited 

will have limited vo~abulary 

number of objects. They 

as 

have 

understandings of the attributes of objects in general 

those of slze, shape and colour~ likewise, the 

they are 

I imi ted 

such as 

kinds of 

transactions that take place within the environment of the child 

in disadvantaged homes are low and limited. Hence, the exposure 

and experiences of children being limited, the thought process, 

the vocabulary required to verbalise, articulate and 

are also limited. In sum, the language ability 

communicate 

which is a 

.ignificant component of intellectual abilitie§ would Also be 

limited. 

Further, the quality of human belngs defined in a valu. free 

9 



s.nse, such as those of educational attainment, occupational 

background and levels of economic and social life, are of a low 

level in disadvantaged homes. The type of role models that 

children have in these hames, which are crucial for fa5hloninQ 

thei r interest5, aspirations and motivations, are quite low. 

Together, they influence the developmental standards of children. 

Similar correlates in school and community influence their 

d~velop", .. nt. It 1S in this sense that 

environments lead to differentiated abilities and attainm.nts at 

In effect. th.y act as handicaps to children to students. 

participate fully and effectively as equals in a democratic 

social life. They are social handicaps. 

A progressive policy of social justice intended to promote 

equal participation and healthy democracy should necessarily 

compensate the social handicaps. Further, the limited 

opportunities for understandings and interactions, even in 

dlsadvantaged homes are more favourable to boys than girls. Th"" 

is a form of gender inequality. Hence, a proQressive policy of 

promoting equality may take into account both social and gender 

handicaps. Equality of opportunity implies the distribution of 

available opportunities in unequal ways that compensate for 

social and bioloQical handicaps. 

1.3. Hi9her Education in the Indian Contekt. 

Educat ion in India has eMpanded very rapidly since the 

attainment of independenc@. Ever since Independence, t .. o main 
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aims have guided India's planned development - to build up by 

democratic means a rapidly e.panding and technologically 

progressive economy and a social order based on 

offering equal opportunity to every citizen. 

justic" and 

Primary education constitutes a very important part of the 

entire structure of education. As pre-primary education has not 

b •• n ewpanded on an adequate and large scale, it is at the stage 

of primary "ducation that the child b"gins going to a formal 

institutlon and formal education begins. The education which he 

rtCelves, there provides the foundation of his physical, mental, 

emotional, intellectual and social development. The objective of 

primary education is to build up a responsible person capable of 

func t 10ning as a useful citizen. Primary education gives a 

fill.p to 5econd~ry and higher .ducation. Primary education 

the highest priority not only on 9rounds of social 

justice and democracy, but &lso for raising the competence of the 

average worker and for lncreasing national productivity. 

Indian Con~titution under Article 45, under Dir"ctiv. 

Princlples of State Policy. laid down that free and compulsory 

education for a I I ch.ldren unt.1 they complete the age of 

fourteen years. ~hould be provided within a period of ten years 

from the year of counting. that is, 1950. The provision of 

unlversal primary education represents an indispensable first 

stop towards the provision of equality of opportunity to all its 

citizens. Universalisation of Primary Education involves three 

They are - (i) universalisation of enrolment, 
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universalisation of retention and ( iii) universali~ation of 

attain.ent. In the last four decades total e)(pansion of 

primary education has taken place. However, there ar. enormous 

inequalities in the standards and quality of prim.ry education. 

Still even the limited success of primary education h.s thrown up 

lncreasinQ demands for secondary and higher education. 

Primary education is intended to provide the minimum 

essential capacities for adjustment with society. It is by and 

l~rge terminal in nature. But those who have aspirations for 

hiQh.r education or organised sector employment hav~ to take up 

secondary education. 

hlgher Rducation. 

It acts as a link between primary and 

Higher education is the ape~ of the _ducat ion pyramid. It 

occupies an lmportant place in the process of nation-building_ 

Higher educatlon in India has acquired special significance Since 

independ~nce . This significance is to be seen in terms of what 

the society e~pects the institutions of higher learninQ to 

fulfll1. Hlgher education has to be responsible for and 

The responsive to needs of human and national 9rowth. 

opportunity far higher education has became one of the important 

determinants of the opportunities in the life of an individual. 

The allocations of social po~itions in modern societies, is 

increasingly becoming dependent on higher education. Higher 

education In India has in fact to diversify to meet th. 

r.quirements of soc io-economic transformation. 

.mphasised in several Commission Reports that if education has to 
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play its part effectlvely it must be related to the totality of 

the aspirations of Indian masses, their needs and resources. It 

is to be noted that Indian society IS differentiated in terms of 

the needs, resources and aspirations. Hence, if hiQher education 

has to be effective, it's relationship with the society should b. 

on differentiated basis. 

The principle of equal opportunity in all spheres of life is 

accepted in India. Thi~ is also true of education. One social 

objective of education is therefore to equal is. opportunity to 

enable the under-privileged and backward sections of society to 

use education as means for the improvement of their socio-

economic status. In a society committed to equality of 

opportunity In education, one may e~pect the society to provide 

for equal opportunity to all individuals, who show capacity to 

profit by education irrespective of disadvantaQes of birth, sex 

or economic condition. A good society must firstly provide the 

m~Mimum freedom for an individual to choose for himself, whether 

he wants to partake in the development process and move upwards 

on a social ladder and must then make educational facilities 

available for the same, so that he can move up, if he hag the 

intellectual qualities required and the desire to develop them. 

The need for equality of educational opportunity, however, 

does not arise abruptly at the level of higher education. In 

fact, the need arises at the school level itself and gets 

rl~nfQr~ed at the level of higher education. Education is a 

prIorIty choice for those who are alr~ady educated and are in the 
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higher status group and, therefore, they are more likely to U9. 

educational facilities than other groups in society. In ether 

words, education is differentially available to those who do and 

those who do not belong to higher status group in society. The 

poorest segments of SOCiety are those which have had no 

education, 

educat ion 

the group immediately above has had some school 

and the middle and the upper-middle classes tend to 

have higher education. 

A society can boast of equal opportunity in higher 

education, only if the proportion of people from different 

social, economic and ethnic levels undergoing higher education, 

i9 the same as the proportion of these people in the total 

population. The distribution of educational opportunities at the 

hi9her level should be appropriately adjusted among the various 

social classes so as to facilitate the re~ative development and 

mobility of each social class. The Indian society has been 

suffering from a large number of inequalities and differences 

based on caste, creed and social stratifications. It is strongly 

felt that unless 

desired 

brought 

national 

about in 

an egalitaria~ society 

unity, integrity and 

the country. Indian 

is established, 

solidArity 

educational 

cannot 

sY!itllm 

the 

be 

is 

still not egalitarian and brOAd based. The educational system 

should be based on democratic values and social justice. 

egalitarian society can ensure success of democracy. 
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1.4. High.r Education. D •• and and Opportunity. 

Since independence, there has been an increasing d.m~nd for 

education at all levels in Indian society. This is because 

education is a chAnnel of occupational, income .nd social 

mobility. Especially, the demand for higher and professional 

.ducation has grown at the highest rate. Higher education has 

increasingly become the chief, if not e)(clusive, channe 1 for 

upward SOCial mobility. Consequently, the demand for the . -
institutions of higher learning and professional institutions has 

become so great. 

The opportunities in higher and professional education are 

very limited. If education IS allowed to e.pand the capacity of 

the economy to absorb educated manpower, there will be a decline 

1n job opportunities and relative wages resulting in an increase 

in the cost of education, on one side and social dis~atisfaction, 

on the other. 

As the demand for admissions to university education has 

steeply rlsen, more and more institutlons of higher learning 

includlng professional colleges have sprung up 1n {ndia. Some of 

the factors that are responsible for this demand in India in the 

post-independence perIod may be stated as follows. 

1 ) 

1 1 ) 

iii) 

Steep increase in the rate of population growth; 

Basal growth 
participation; 

In the students' 

Perception of higher education 
socia-econom1c transformation; 
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Liberal attltude of the Government towards higher 
education; 

v) The idea that higher and professional education gives a 
higher social status, and 

vi) The national awareness of need far higher education in 
order to be self-sufficient in scientific and 
technological fields. Especially, the tendency to look 
upon higher and professional education as an instrument 
for upward mobility and a status stabilizer may also be 
considered as a factor responsible for this e~pansion. 

Generally, it is felt that the present educational system is 

hlghly inegalitrian and elitist. The benefits of educational 

system, especially at higher educational level go mostly to well-

to-do classes who may use it to strengthen and perpetuate their 

pri v II eges. Diversity in the utilisation of benefits from the 

educ.tional system within Or .cross communities is related to the 

INtent of the differentiation among the communities rather than 

the system as such. 

In a good educational system, adequate mRasures should be 

taken for providing equal opportunities to all citizens 

irrespective of caste, creed, sew and socic-economic status. For 

thls, the educational system should be based on democratic values 

and social justice. It must provide for equality of opportunity 

in order to make education universal and relevant to the life, 

needs, aspirations of the people. 
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The foregoing discussion has highlighted the significance 

of higher education in the promotion of socIal justice and 

equality which a~e foundational values for the stability and 

continuity of a democratic society. It is essential to eKamine 

periodically whether higher education is performing the functions 

thAt are e~pected from it. Stock-taking of such a performance is 

of value for the healthy growth of democratic socialism. Several 

problems have appeared on surface in the field of higher 

education, which require scientific attention. The problem of 

the pr.sent study is an instance in case. 

1.~. StateMent of the ProbleM 

The problem consldered for the present study CAn be stated 

&s follows: 

A STUDV OF THE RELATIONSHIP BETWEEN SOCIAL CLASS; 

EDUCATIONAL ACHI EVEHENT AND ACCESS TO EDUCATIONAL OPPORTUNITV 

\lITH SPECIAL REFERENCE TO ENGINEERING AND HEDICAl EDUCATION IN 

KARNATAKA STATE." 

Indian society is inegalitarian in structure. This structure 

of Indian society is reflected in the state of inequality in 

life like social, economic, educational and 

political. The given society is inegalitarian while the proposed 

blue-p~int of society is one of socialism and democracy. 

Socialism advocates equality and adequate opportunity to one and 

all. 

17 



Education is one 01 the powerful means to equalise 

opportun i ties. The principle of equality of opportunity in 

education believes in providing differentiated educational 

opportunities appropriate to the ability and aptitude of 

students. Social justice can be achieved only if the distances 

between various social classes are narrowed down. It is possible 

through several ways, one of them being an effort to provide 

adequate representation In the professional, high status, high 

income, white-collar jobs etc., to all strata of SOCiety and 

esp.clally to the lower strata of SOCiety. For thiS, a fair deal 

in distribution of educational opportunities is essential. 

Ind i a.n Constitution reflected the goal of equality of 

opportunity In education. The attainment of the goal of reducing 

inequality by providing equal opportunities in education received 

much lmportanc~ in Indiaw It has been rea-lised that education 

c.n playa major role in the planned social trans1ormationw The 

Policy 01 Protective Discrimination has been formulated to 

promote wlth special care the educational interests of the under 

prlvl1_g.d and weaker sections of the SOclety. Under th@ policy 

of r.ser .... atlon, certaIn Constitutional provisions and special 

educatIonal faCIlities have been provided to them. 

Equal opportunities are prOvided in the field of higher 

.ducation as follow: 

(1) reservation of seats in Engineering and Medical education 
and other professional courses. 

(a) Sch.duled Castes and Schedul.d Tribes 
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(b) Socially, economically and educationally backward 
classes. 

While the reservation for Scheduled Castes and Scheduled Tribes 

is a constitutional requirement, the reservation for other 

backward social groups is made by the individual States. 

It is observed that social and economic inequalities do 

result in educational inequalities. The inequalities still 

persist and prevent us in our movement in the direction of 

dl!mocracy, egalitarianism and social justice. Research studies 

have demonstrated the low levels of participation of students 

from lower strata of society in the field of higher education as 

compared to such participation of students from middle and higher 

strata of society. The academic achievement of students from 

lowI!r strata is lower than those who come from upper strata. 

Among students with comparable attainments those with high socio-

economic status tend to get more opportunities to pursue higher 

studies than those from low socio-economic strata. 

Social class origin has been identified as a highly 

significant variant in determining academic success of students. 

The deferences in the level of academic achievement according to 

social class background have been shown to be indeed high at 

different levels of education. Parental variables influence the 

academic achievement of children. In a highly urbanised and 

industrialised SOCiety, parents tend to provide education to 

their chi ldren according to their socio-economic conditions. 

The different groups of the society tend to exhibit different 
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patterns in their educational behaviour. 

Social class is one of the most important determinants of 

educational mobility. It plays a prominent role in promoting or 

curtailing educational opportunities. The non-material aspects of 

social class affect the educational mobility process in subtle 

fashion. The social, cultural and ethnic background in which an 

individual is reared may make him want to seek higher education. 

One's educational aspirations are affected by his or her past 

academic success, the kinds of role-models the person has in the 

kinsh1p group or the neighbourhood, and the opportunity to higher 

education 1S strongly influenced by educational achievement of 

individuals. 

Thus, social class origin of students significantly 

influences their educational achievement and in turn, the 

opportunities in education are influenced by the educational 

achievement of students. 

the 

and 

Researchers in India, have made some attempts to look into 

relationship between social class, educational 

the access to educational opportunity at 

achievement 

primary and 

secondary education levels. A survey of stUdies revealed that 

there is a paucity of studies with a comprehensive approach, 

which try to explore the relationship between social class, 

educational achievement and the access to opportunity especially 

1n the field of professional education. The place and value of 
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research in professional education need not be underscored. 

Researches which examine the availability and utilisation of 

educational opportunities in professional education are a few. 

It may be of value for the educational policy-makers, 

and administrators to know the relationship between social class, 

educational achievement and access to educational opportunity in 

the context of professional education. It will throw light on 

the logiC and logistics of reservation policy for deprived and 

backward social groups. 

It is felt that the present educational system, especially 

at higher education level is highly inegalitarian. Various 

social groups of Indian society are being deprived of the much 

needed educational opportunities. There is an allegation that 

'reservation policy' which is linked to caste and class status of 

individuals, has been instrumental in denying 

the merited students. Opportunity for higher 

opportunities to 

education should 

primarily be related to the diversity of human achievement. 

However, in a society like India which believes in equality, even 

individuals who attain or exceed the required standard of 

achievement 

education, 

do not always get adequate opportunities for 

whereas those who fall short of that standard 

higher 

might 

receive such opportunities as a result of their socially 

disadvantaged pOSition, which is linked with the reservation 

policy. It is strongly argued that merited students not covered 

by reservation policy are far above in performance than those who 

are given opportunities in higher education. Hence, the merited 
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students are affected by the policy of protective discrimination. 

It is hypothesised that the provisions made to equalise 

access to opportunity in professional education for the various 

ethnic groups are not either meaningful or strictly enforced. It 

is further hypothesised that outside the system of organised 

provision to equalise educational opportunities, a parallel 

system (capitation fee system) functions which disregards all the 

principles of justice and ability, but satisfies the social 

demands of better off sections of society. If this situation 

continues, then the objectives of justice and equality seriously 

pursued by the Constitution may be nullified in regard to its 

effects. Society may become more and more inegalitarian through 

the prevailing state of professional education. 

It is felt that there is wide-spread inequality in 

opportunities for education, resulting from the inequitable 

distribution of professional colleges in the state, many of them 

catering to those sections of society, who have the capacity to 

purchase the same. Education has failed as an effective 

equalising factor. This is the problem confronting educational 

planners, policy makers, administrators and the concerned lay 

public. 

The present study is undertaken by the researcher to examine 

the relationship between social class, educational achievement 

and access to opportunity in professional education, with special 

reference to engineering and medical 

State. 
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1.6. Need for the Study 

The needs for the present study have been visualised from 

two points of view viz., general needs and specific needs. 

1.bl.General Needs for the Study 

(a) Role Qi Higher Education ~ With reference to professional 
education in National Development: 

The role of education in the SOCia-cultural, economic 

transformation of society, has been widely accepted. It is well 

established that education is one of the most crucial inputs for 

socia-economic development. Its role in the growth and 

development of national economy has been very much visualised and 

recognised. Development of human resources is the maln function 

of educat ion. Education is the mainstay of all national 

endeavors. 

Higher education is not only a pass-port for individual 

development but also for allround development of society and the 

country. For an individual it provides rational and scientific 

thinking, reasoning, skills and capabilities. For society and the 

country it leads to inventions and discoveries in the fields of 

science and technology, medicine, space and so on. Higher 

education contributes to national development through 

dissemination of specialised knowledge and skills. It enables 

individuals to cause and contribute to national development. 

It is understood that one of the objectives of higher 
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education is to promote national development by facilitating 

scientific and technological discoveries, spreading rational and 

democratic values by promoting a just social order. Higher 

education is e~pected to make a worthwhile contribution to the 

country's development, which it can only do by producing young 

men and women, whose intellectual equipment and value systems are 

adequate to meet the challenges of development. 

Training and research activities under the formal system, 

enable men and women to acquire knowledge and techniques by which 

they produce more and contribute to national development. 

Professional education aims at training well-educated citizens, 

equipped with a knowledge of modern science and technology. The 

major objective of professional education, is to provide society 

with competent men and women trained in science and technoloQY, 

medical, veterinary science, agriculture and other professions, 

who will also be cultivated individuals,imbued with a sense of 

social purpose. Professional education is one of the most 

significant components of human resource development spectrum 

with great potential for additive value to products and services, 

for contributing to the national economy, and for improvinQ the 

quality of life of the people. 

The importance of professional education, as a tool for man­

power planning has been considerably identified and highlighted. 

Man-power development has been considered as a process of 

lncreasing the knowledge, skills and abilities of individuals. 

If science and technology are to contribute to productive 
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processes, special talents must be developed and the population 

trained to apply the knowledge and techniques effectively on a 

wide scale. India undoubtedly needs professional education for 

it. rapid development, because, a variety of highly skilled 

scientists and technicians are required for eKploring 

country's considerable natural resources. 

In a democratic country like India, it is necessary that the 

door of higher education is open to all those who deserve it. It 

is eS!ient1al to equalise the chances of success in a society, 

provide special opportunities, facilities and privileges for 

lower strata of society. The distribution of educational 

resources at the higher level should be appropriately and 

effect1vely adjusted among the various social groups so as to 

fac1litate the relat1ve development and mobility of each group to 

a level commensurate w1th nat10nal aspirations. 

It 1S observed that enormous differences in educational 

opportunities are eKisting among the various social classes. The 

opportunities for higher education are observed to be neither 

equal nor open to all. The progress of education among the lower 

social classes, especially among Scheduled Castes and Tribes, 

seems to be painfully slow and wanting. Women are still at a 

d1sadantaged position as compared to men. The availing of the 

benefits of the rapid eKpansion in higher education even in the 

case of Scheduled Castes and Tribes and women is chiefly confined 

to those belong1ng to the better off sections in urban areas. It 

has been criticised that higher education has become an 
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essentially urban phenomenon in stabilising the social status 

structure in urban India. 

Hence the relationship between social class and the access 

to educational opportunity at higher education leyel, needs to be 

examined. This calls for a number of exploratiye studies. Thus, 

there is a need for the study which examines the availability and 

utilisation of educational opportunities in higher education, in 

relation to social class and achieyement of students. In 

particular, the policy of protectiYe discrimination/reseryation 

policy needs a systematic feed back. 

In this context it is worthwhile to discuss certain aspects 

of the historical perspectiyes of the policy of reserYation in 

India. This has been done in Chapter IV under 'Historical 

Deyelopment'. 
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1.b2. Specific Needs for the Study 

e)o(tent of the relevance of caste in identifying the 

social and educational backwardness is a question which has given 

rise to much heat and controversy. Hence, under the specific 

need for the present study the controversy about the policy of 

reservatlon, growth of capitation fee colleges and related issues 

with special reference to Karnataka State, are discussed. 

a) Controversy about the Policy of Reservation 

'Reservatlon Policy' has been a burning national issue in 

slnce Independence. Commissions after Commissions have 

into the matter 1n varlous States including Andhra 

Pradesh, 

reports, 

of the 

Tami I Nadu, Karnataka, Kerala and Gujarath 

by and large, have only flamed the fire. The 

Central and State Governments to adopt the 

and their 

decision 

policy of 

reservatlon for socially and educationally backward classes, in 

the areas of educatlon and employments, as per the 

recommendatlons of var10us Commissions, has spurred vehement 

cr1ticisms and agltat10ns 1n different parts of the country. 

The protectlve discrimination policy 1n the area of 

educat10n and employment, 1S a subject of bitter controversy. The 

sponsored status of the backward classes in hiQher education is a 

subJect of controversy among the social scientists and 

resented by teachers, students not covered by reservation 

general public on var10US grounds. 
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Many social scientists, political thinkers and activists 

insist that this issue should be viewed on a long-term basis, and 

in the wider perspective of the process of social change. They 

are worried that the reservation policy is going to affect 

accepted and declared socio-political values, goals and ideals. 

They argue that privileges result in new and more subtle kinds of 

inequalities. Teachers complain that the performance of students 

belonging to the backward classes is below normal and other 

students resent it as an attack on their rights and general 

public feels that it goes against the very equality assured to 

all in the Constitution. Worst of all, large scale student 

demonstrations in certain parts of the country led to violence 

and destruction. Even there were instances of self-immolation 

protesting against the MandaI Commission Report. 

There are four shades of opinion on the policy of protective 

discrimination. They are (i) reservation - only on the basis of 

caste, (ii) reservation only on the basis of economic 

backwardness, (iii) reservation in case of backward caste-groups 

by applying economic criteria and (iv) reservation on the basis 

of Parental education and occupation, and income of the family. 

(i) Caste-based reservation 

the view-points on this issue is that it One of 

responsible to provide the reservation for some castes in 

is 

the 

Constitution. Some critics opine that within India's unique 

socio-historical context, reservation is essential, that it 

should be caste-based and that backward castes should be 
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benefitted. In their opinion, the socia-political changes which 

took place in the last three or four decades proved that caste­

based reservation has helped in weakening the caste-system. 

EMtending reservations to the backward castes would strengthen 

this process rather than destroy it. Supporters of this view­

point disagree fully with the opinion that economic criteria 

should become the basis of reservation. 

(ii) Reservation on the basis of econo.ic backwardness 

There was opposition from certain advanced sections of the 

society to the decision of State Governments, to make 

reservations 1n the areas of education and employment for the 

backward classes. The main opposition was against the criteria 

for determining bckwardness. The opponents pleaded for 

consideration of economic criteria or poverty to be the basis for 

determining the backwardness in preference to purely caste-based 

criterion as it would perpetuate the caste consciousness and fan 

the social tensions and sap the efficiency of the administration. 

Critics hold that caste-based reservation is against the 

basic spirit of the Indian Constitution, as the Constitution 

promises eqquality, non-casteist and non-communal secularism and 

non-obscurantist society. They argue that the caste-based 

reservation 

Supporters 

based quota 

is an impediment to progress and social change. 

of this view-pOint argue that a technique of income­

system in reservation should be made so that all 

those whose earnings are above an agreed level are keptout. This 

will give opportunities for a large segment of have-nots to come 

under the protective umbrella. 
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(iii) Reservation for back.ard caste - by applying econa.ic 
criteria 

Another stream of opinion supports reservation for the 

backward castes in prinCiple, but suggests that economic criteria 

should be applied within caste-groups, so that the well-off 

section among the backward caste-groups do not corner the 

benefits. 

(iv) Other Criteria for reservation 

The definition of 'backwardness' has altered now, with the 

change in its form and basis. According to this system of logic, 

in terms of education, occupation and income should 

now form the basis of backwardness and not caste classification 

and traditional occupations. The caste-based reservation and 

other facilities are likely to be grabbed by those who are 

economically and educationally better-off within the concerned 

castes. If reservation is provided on the basis of income, 

education and occupational backwardness, the really backward and 

needy persons would benefit. Supporters of this view-pOint 

argue that if, instead of caste, other factors such as parental 

education and occupation, income of the family were accepted in 

principle, the implementation of such a policy could be worked 

out. Since reservation is considered as a means of removing 

backwardness, its basis should also be absolute deprivation 

related to education, occupation and income and caste. 

The variables included here are supposed to influence 

achievement in positive/negative ways. Hence, they are demanded 
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to be considered for arriving at reservation strategies. Ther~ 

is a need to examine the underlying assumptions of these demands. 

It is also observed that certain other variables such as ~ex and 

location of the students which may influence achievement have 

been left out. There is a need to stUdy them also. 

There are other arguments al~o against the reservation 

policy, some of which are discussed here. The cons~quences of 

reservations in educational institutions have resulted in more 

misery and suffering to certain groups of merited students. They 

are of two types namely - (i) Students belonging to reserved 

categories with family income above the thr~shold limit and ( i 1 ) 

students belonging to general merit category. The opponents of 

the reservation policy question such quotas on grounds of merit 

and efficiency in the society. The first of these ar~uments, is 

in that less merited among the reserved categories are chosen 

preference to the more merited among ineligible students of 

reserved categories and all the students of non-reserved 

categories. 

that what 

However, a defence of the existing policy submit~ 

is not recognised in this argument is the fact that 

children from the reserved categories in general do not enJoy 

the advantages 

tradition of 

groups. 

of a well-to-do family, educated parents 

education within the family, and among 

and a 

kinship 

The most popular argument against reservation, is that it 

would encourage inefficiency which already is high, in our 

system. A seat given to a person in a reserved category will 

deprive a merited student. Like this, 68 per cent of the upper-

31 



most layers of the cream of society will be deprived of their 

legitimate opportunities as the proportion of reservation is 68 

per cent. This would push up the general level of mediocrity in 

society and bring down as well the general standards of merit, 

ability and efficiency in economic and social life. 

Reservation benefits only a select few among the under-

privileged and weaker sections of the society. The system 

mcreover, discriminates against merit, creates social tensions, 

affects the efficiency and thus retards the progress of society 

as a whole. 

The present researcher would like to e~amine the validity of 

some of these argument and study whether there e~ists any 

significant difference in the achievement of dIfferent catego'"leS 

of social class and also to understand to what e~tent merit is 

affected by the reservation policy. 

The attack on protective discrimination can be classified 

broadly under three categories. They are (i) an attack on the 

principle of protective discrimination as gOIng against the 

fundamental right of equality of opportunity, (ii) an attack on 

the criteria of protective discrimination and (iii) an attack 

from certain Dalit organisations on the resulting evils of the 

reservation policy for the Scheduled Castes and Tribes which does 

not strengthen their participation in the educational system on a 

large scale. (Reservation alone is not enough. The base of the 

educational pyramid, that is primary education has to be 

strengthened. A large reach of SC's and ST's is possible through 
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quality improvement of primary education). 

Various solutions for this problem have been suggested and 

they are (i) the socially and educationally backward sections of 

the people should be given sufficient support and help 1n order 

to overcome their social and educational backwardness and 

gradually render them to be able to compete with others on merit, 

(ii) special economic and educational programmes are needed for 

the upliftment of other backward classes, (iii) merit should be 

the only objective criterion that should be used in selection of 

jobs or for admission in educational institutions, ( i v ) the 

disadvantaged and advantaged sections of society are to be 

treated as non-competiting groups and the principle of merit is 

to be applied to each category separately and (v) a more 

positive approach towards this problem is to increase intake in 

the educational institutions. 

The prevailing confusion associated with the reservation 

policy in the field of professional education is created by 

certain enterprising groups of people with high capital capacity. 

They took note of a pressing and concerted demand for seats in 

professional colleges by a large number of students either on the 

basis of merit under the General merit category or under the 

reservation category because of the rider of income. These 

stUdents were also capable and willing to more than defray the 

cost of such education. Hence the enterprising 

engineering and medical colleges in the State, 

lobby opened 

on a self-

financing and profitable basis. They are popularly known as 

'Capitation fee Colleges·. 
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b) Capitation Fee Colleges 

The demand for education has accelerated at the higher 

education level. This is partly a reflection of the capacity of 

upper and middle class parents to invest in the education of 

their children and partly of their search for a narrow 

of white-collar jobs. Despite the high relative 

spectrum 

cost of 

professonal education, the demand for institutions of 

professional training 

find themselves under 

is so great that many state 

pressure to recognise in 

governments 

particular, 

A notable 'unaided' colleges of engineering and medicine. 

feature of recent developments in the field of professional 

education, is the entry into it of the private sector. In India, 

the private enterprise in education has got considerable fillip 

due to the scarCity of higher and better quality educational 

facilities resulting from the government's_inability to meet the 

ever increasing demand for them. This private enterprise is 

largely capitalistic in orientation and operates strictly 

according to the principles of market economy. The charging of 

capitation fees, collecting donations etc., are all part of 

syndrome. 

The private enterprise which plays a leading 

this 

role, 

especially in Engineering and Medical Education in Karnataka 

State, has ewperienced an erratic development in the last decade. 

This is commonly attributed as commercialisation of professional 

education. There were only 5 government and 11 aided engineering 

colleges in the State in the year 1983-84, while 28 were unaided 
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colleges which were run on capitation fees. Likewise there were 

only 4 government medical colleges and 8 private, all un~ided 

medical colleeges, which were run on capitation fees. In 1986-

87, the number of unaided engineering colleges increased to 34, 

while unaided medical colleges were 12 and there was no further 

ekpansion of government and aided colleges. Today in Karn~taka 

State, there are as many as 5 government, 11 aided and 38 unaided 

engineering colleges; while 4 government and 15 unaided medical 

colleges, with intake potential of about 18,000 in engineering 

and about 2,000 in medicine. 

It is observed that there is an increat>e of 11 (about 40 per 

cent) unaided engineering colleges and 7 (about 88 per cent) 

unaided medical colleges over a period of ten years in Karnataka 

State. 

There are certain issues related to the capitation fee 

system in professional education, some o~ which are discussed 

here. 

The ekistence of the private sector in professional 

education not only reflects the basic division of society but 

also perpetuates social inequality contingent on such a division. 

There is a view that private educational institutions, instead of 

removing or atleast lessening inequalities, tend to perpetuate 

them. The right of private enterprise in professional education 

does not actually guarantee equality of educational opportunity. 

The system of capitation fee is in vogue both in Engineering 

and Medical Colleges in Karnataka State. This kind of capitation 
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fee 15 paid by the students those who are unable to get seats In 

the government pool and also by the students from outslde the 

state. Even with high capitation fee, an unalded profess10nal 

college cannot admit all those who would seek adm1ss10n to 1 t • 

It can be stated that 1n subsidising e~penslve professlonal 

education, government is subsidising the educat10n of ch1ldren of 

the well-to-do. It is observed that profesS10nai educat10n has 

not spread in an even way to the mass of people in the State. 

Eventually, only a select group of people can succeed 1n gettlng 

entry into private engineering and medical colleges. The pr1vate 

1nstitutions in essence act as a channel of perpetuat10n of 

criticism. 

The private professional colleges which have been adopting 

the capitation fee system, were strongly criticised by both 

public and authorities for sacrificing academic standards to the 

commercial cupidity of managing boards. They are alleged to be 

indulging in many malpractices including 'setting' seats by 

levying capitation fee and flouting the Government Orders on 

false prete~ts. Most members of public are of the view that 

levy of capitation fee should be abolished or that 

the 

the 

institutions should be taken over by Government. Many have a1red 

their views regardintg the capitation fee as be1ng un-ethical and 

un-social. What is dangerous in the present sltuatlon 1S the 

totally commercial growth of instltutlons which seem to be bent 

on e~ploiting a new market with supply of sub-standard 'goods and 

services' and such growth will emphasise the differences and Will 

not help education to be an equaliser of opportunity. 
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It is a general opinion that the growth of private 

institutions which have been running on capitation fee, subverts 

the whole system. This system disregards all the principle~ of 

justice and ability, but satisfies the social demands of better-

off sections of society. If this situation continues, then the 

obJectives of justice and equality seriously pursued by the 

Constitution will be nullified in regard to its effects. Society 

will become more and more inegalitarian through the prsvalling 

state of professional education and it is essentially a form of 

social injustice. It does not fit into the vision of a 

socialistic pattern of society. 

On the other hand it is felt by some that it is desirable to 

encourage private effort, particularly in higher education where 

the resources of the government are limited. It is argued that 

there is a possibility to provide opportunities for different 

sections of community, with different levels of aChievement, only 

when there are private institutions and it is very necessary to 

have such a system, wherein people can choose the type of 

institutions, they want. 

There is an ongoing debate on the place and 

'Capitation fee based' professional colleges. 

view points are forwarded. 

importance of 

Two contrasting 

The defence of private unaided professional colleges is made 

on the following grounds. There is a need for a large scale 

supply of high level skilled man-power for a country, which is on 

the road to rapid technological development and modernization of 
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economy. The existing government and government aided 

professional colleges cannot by themselves satisfy this demand. 

Hence, there is a need for institutions which can supply high 

level man-power without being a drain on the scarce resources of 

the State. They will be set up and managed on self-financing 

basis by collecting per capita cost for the users of the system; 

rather these institutions will have some positive contributions 

to the state and society. They provide fifty per cent of seats 

which are distributed among students with merit and ability as 

well as those who are covered by the reservation policy. This 

way they assist the state in promoting both excellence and equity 

in society without paying a penny for it. This is an instance of 

income-redistribution in society wherein, the capable and well-

to-do sections are seeking professional education but not merited 

enough to be covered by the reservation policy. They also pay 

for the provision of seats to those who come under reservation 

policy. The unaided professional college~ act as the mediators 

for this egalitarian process. 

Another argument in defence of capitation fee colleges is 

that many of them are run by groups of people who had a minority 

status. Not being in the main stream of society and development, 

the minorities have certain handicaps in protecting and promoting 

the educational interests of their members. As per Article 30 of 

the Constitution of India, they have a right to organise and 

provide education for their members. There are two types of 

groups which claim minority status and they are - (i) religious 

minorities and (ii) linguistic minorities. Both of them have 

started professional colleges in the State. In fact, some 
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colleges have been started by those belong to Scheduled Castes to 

foster their own intrests. These unaided professional colleges do 

not sell all their seats and they give a certain proportion of 

seats free of cost or on low-fee basis to the members of their 

minority group. This way they promote the values of secularism 

and democracy. Hence, unaided professional colleges are 

promoting e~cellence, equity, secularism and democracy. At the 

same time, they are self-financing. 

The critics point out that the arguments in defence of 

unaided professional colleges are neither true nor tenable. Not 

all these colleges are not set up on a no profit no loss basis 

WIth philanthropic motives. They act as grinding mills of 

mediocre outputs. Indian society has a hierarchical social 

structure, which is highly inegalitarian. Apart from other 

indicators and reflectors of inequality, the capacity to pay for 

Rducation is also unequally distributed. Students from hiQher 

economic strata of society without adequate merit buy this 

education. Those who manage these unaided professional colleges 

collect heavy donations from the students. They show part of this 

amount as donations to the trust that manages the college and 

pocket the rest of the amount. The whole transaction takes place 

in a clandestine fashion. Hardly they do serve the members of 

the communIty. The composition of student body clearly reveals 

that most of the students are from outside the State and even 

from outSIde the country. Mediocrity, e~ploitation and 

capatilism are practised in the name of e~cellence, justice and 

equality. They defeat the very purpose of the Constitution which 
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is intended to move towards democratic socialism. The students 

who have paid to their nose cannot be expected to be 

philanthropic and service minded in their careers. They wi 11 

definitely try to recove r the cost of their education at 

compounding rates of interest, whether they will be engineers or 

doctors. This will increase the gap between the well-to-do and 

other sections of society. It will have an anti-egalitarian 

effect in the society. Further, they bring down the standards of 

eKcellence in the services by contributing mediocre persons. 

It is also observed that the standards of education and 

quality of infrastructure and facilities in these colleges 

below par with the other colleges. In this context, it 

significant to recall that the professional association 

is 

is 

of 

doctors, Indian Medical Council (IMC) had derecognised some of 

the capitation fee unaided medical colleges. Likewise, All India 

Council of Technical Education (AICTE) had drawn black stripes on 

some of the unaided engineering colleges. Sill the colleges were 

recognised by the government. On certain occasions the 

universities to which they sought affiliation had refused to 

though they had to resent following the government 

directive. Hence, these colleges are sub-standard in quality 

and mediocre in their output. 

The foregoing contrasting pOints of view cannot be examined 

for their veraCity in all its details. However, the present 

researcher would like to focus on one of the important aspects, 

that is, whether the students admitted to these capitation fee 

colleges have levels of achievement, which are far below the 
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ewpectations. It is also worthwhile to know whether those who 

enter this parallel system are students with considerable 

attainments and are justified in levelling the allegations 

against 

need to 

the 

know 

'reservation policy'. In other words. there 

the profile of students who are covered 

capitation fee system. These and other perspectives 

discussed earlier had justification for the present study. 

by 

The present study is entitled as:"A Study of 

Relationship 

Access to 

between Social Class. Educational Achieve.ent 

Educational Opportunty with Special Refernce 

"'_dical and Engineering Education in Karnataka State". 

is a 

the 

tend 

the 

and 

to 

This study is undertaken with certain hypotheses. The 

hypotheses are formulated on the basis of indepth review of 

literature, 

discussion 

inCisive 

of the 

theoretical understanding of the problem and 

problem among social scientists through a 

seminar and informal meetings. Chapters o~ review of literature 

and theoretical framework for the study are included in the body 

of the thesis. Objectives of the study were derived from the 

hypotheses. 

HVPOTHESES 

The present study has been designed with the following 

hypotheses. They have been stated .in 'null' format to facilitate 

standard statistical analysis. 

1. There are 

AChievement 

no 

of 

significant differences 

Students belonging to 

in Educat ional 

different social 

classes and seeking admission into Engineering and Medical 

41 



Courses. 

2. There are no significant differences in social classes among 

students getting Access to Engineering and Medical Courses. 

3. There are no significant differences in Educational 

Achievements among students getting Access to Engineering 

and Medical Courses. 

4. Variables such as seK, age, rural-urban background, type of 

the family, parental education and occupation, income of the 

family and type of institution attended by the students, do 

not influence the educational aachievement of students 

belonging to different social classes as well as their 

Access to Engineering and Medical courses. 

1.B. OBJECTIVES OF THE STUDY 

1.Bl. General Objectives 

I . 

2. 

3. 

To study the differential between Social Class 

Educational Achievement. 

To study the differential between Social Class and 

to Educational Opportunity. 

Access 

To study the differential between Educational 

and Access to Educational Opportunity. 

Achievement 

4. To study the variables that may moderate the relationship 

between Social Class, Educational Achievement and Access 

to Educational Opportunity. 
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1.82. Specific Objectives 

1. To study the Socio-economic background of both successful 

and unsuccessful students of engineering and medical 

courses in Karnataka State. 

2. To study the educational achievement of both successful and 

unsuccessful students of engineering and medical courses. 

3. To study the differential between social class and 

educational achievement of both successful and unsuccessful 

students of engineering and medical courses. 

4. To study the differential between social class of students 

and access to educational opportunity in engineering and 

medical courses. 

5. 

6. 

To study the SOCio-economiC background and educational 

achievement of students eligible for reservation but became 

qualified to be admitted under general merit category for 

engineering and medical courses. 

To study the socio-economic background variables and 

educational 

and medical 

achievement of students entering engineering 

courses in Karnataka State, through the 

parallel system (Capitation Fee System). 

7. To study the changes in differential between social class, 

educational achievement and access to educational 

opportunity due to the influence of certain variables such 

as sex, age, rural-urban background, type of family, 
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Parental education and Occupation, Income of the family and 

type of institution attended by students. 

1.9. I'£THOOOlOGY 

The present study uses both the documentary and the 

descriptive methods. It is also both analytical and empirical in 

approach. 

The required data for the present study have been collected 

through secondary and primary sources. 

Secondary data have been collected from the Directorate of 

TRchnical Education and Directorate of Health Services (Wing for 

MRdlcal Education), Government of Karnataka at Bangalore. The 

rRference year for the data collected is 1989-90. The types of 

documents from which the data was collected were: 

( a ) App I i cat Ion forms submitted by students who had sought 

admission to Engineering and Medical Courses. 

(b) Result sheets of entrance examination showing the ranks of 

students In descending order of performance. 

(c) List of Students who were allotted seats in Engineering 

and Medical Colleges of the State, along with the ranks. 

App 1 i cat ion forms give the information about the socia-economic 

background and educational achievement of students. Result sheets 

give the details about the ranking of students and their 

respective social groups. The allotment list gives the 

information about the courses and colleges in which students are 

44 



admItted. 

1.91. SAt1PlIN6 PROCEDURE 

The stratified random sampling technIque has b.en us.d to 

draw the sample for the present study. 

second year PUC examination/Class XII, conducted by the 

Directorate of Pre-University Educatlon/CBSE/ICSE In the academIc 

year 1989-90, with 50 per cent of marks for non-SC/ST students 

and 35 per cent of marks in case of Scheduled Cast. and TrIbe 

students and had applied for admi5slon 

Medical Courses in Karnataka State, formed the unIverse of the 

study. 

There were 15,000 students in the unIverse. They took the 

entrance examination conducted by the Directorate of TechnIcal 

Education of Government of Karnataka. Equal welghtage IS gIven to 

the performance at the PUC/Class XII examination and the 

entrance examination. 7,040 students got qualifIed for admISSIon 

into Engineering/Medical Courses, while rest of the 7,960 

students became unsuccessful. A five per cent sample from this 

list of 'Successful' and 'Unsuccessful' students was separately 

drawn, using random sampling technique. The seats had been 

allotted by Government of Karnataka, following reservatIon 

policy, which included 15 per cent for Scheduled Caste; 3 per 

cent for Scheduled Tribe; 5 per c~nt for Group Ai 15 per cent 

for Group 8; 16 per cent for Group C; 9 per cent for Group Dj 5 

per cent for Group E and the rest 32 per cent for general 

category. The five per cent sample drawn for the study IS a 

representative of this allotment. The unsuccessful students were 
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listed in descending order of their ranks and a five per cent of 

sample was drawn. In this way there were 352 successful students 

and 398 unsuccessful students. Together 750 students form the 

sample for the study. The 352 successful students had been 

allotted seats in 40 professional institutions spread across 

Karnataka State: 31 being Engineering Colleges, 9 being Medical 

Colleges. The sample of 352 successful students took into 

account, the total allotment of 7,040 successful students into 

Engineering/Medical courses. The 352 successful students in the 

sample consists of 297 students admitted into engineering courses 

and 55 students admitted into medical courses across the state. 

The 352 successful students and 398 unsuccessful students formed 

the sample for a comparative secondary data analysis to e~amine 

the relationship between social class, 

and access to educational opportunity. 

educational achievement 

The secondary data analysis was also backed up by collection 

and analysis of primary sources of data. Herein, a sample of 

100 students under the capitation fee system was drawn. For this 

purpose lists of students admitted under capitation fee system in 

32 aided and unaided professional colleges were taken and using 

random sampling technique, a total of 100 students was drawn from 

this list. It is to be noted that 4 government engineering 

colleges and 4 government medical colleges do not admit students 

under capitation fee basis. The researcher visited 40 

institutions in the State to collect the required data. Further, 

a sample of 29 students who were eligible under reservation 

category for admission into Engineering/Medical Courses, but had 
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qualified under general merit cateQory was drawn to study their 

social class and educational achievement. 

1.92. TECHNIQUES AND TOOLS 

In the present study, the followinQ techniques and tools 

have been used for the collection of data. 

1. Docu.entary Technique 

Documentary technique was used for the collection of 

secondary data at State level, from the Directorate of Technical 

Education and Directorate of Health Services (Wing for Medical 

Education), Government of Karnataka, Bangalore. 

2. IntervieN Schedule 

An Interview Schedule was constructed_ to collect data from 

students admitted into Engineering/Medical courses in Karnataka 

State, during the academic year 1989-90, under merit-cum-

reservation system as well as the capitation fee system. 

The Interview Schedule constructed for this study, consisted 

of eight sections seeking information about (i) Personal Status. 

(ii) Soclal Status, (iii) Parental characteristics, (iv) 

Economic Status, (v) Education, (vi) Information about admiSSion, 

(vii) Residential life and (viii) Information about co-curricular 

activities of the students. (S~ APP£ND'~-X) 
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3. Questionnaire 

A questionnaire was prepared and mailed to students who had 

been unsuccessful in getting admission into Engineering and 

Medical courses under merit-cum-reservation system, in Karnataka 

State, during the academic year 1989-90. 

collected information about personal profile, 

educational achievement, information about 

The questionnaire 

parental status, 

admission and the 

present status of unsuccessful students. (Sd APPiNDIJC-tI) 

4. Case Study Data Sheets 

Data sheets were generated from interview schedules of 352 

successful students to make intensive analysis observations of 

the case of 29 students who belonged to reserved category, 

but qualified and admitted under the general merit category. 

1.93. COLLECTION OF DATA 

InterView schedules were administered on 352 successful 

students admitted under merit-cum-reservation system, distributed 

in 31 Engineering and 9 Medical Colleges spread allover the 

State. These 352 successful students were interviewed in person 

and the reqUired data was collected for the purpose of the study. 

Aoun, Interview Schedules were also administered in person on 

100 students, who had joined Engineering/Medical courses under 

Capitation fee system. 

Questionnaires were mailed to the 398 unsuccessful students, 

spread all over the State and about 47 per cent of completed 
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questionnaires were received. 

Data pertaining to socio-economic backgrounds, educational 

achievement, parental status, admission to courses and student's 

characteristics were collected for the study. 

1.94. VARIABLES INCLUDED FOR THE STUDY 

Dependent Variable: Access to Educational Opportunity 

The term 'access to educational opportunity' used in this 

study is operationally defined as admission given to a candidate 

(or reJection) to Engineering/Medical courses in Karnataka State 

through merit-cum-reservation and open pool systems and through 

the parallel system which is outside the merit-cum-reservation 

system. 

Independent Variables 

(a) SOCIAL CLASS 

'Caste' IS a concept which denotes the position of a person 

in a hierarchical society. It implies the enjoyment/deprivation 

of privileges, social sanctions, and in short the status of a 

person In the society. Being determined on the basis of birth, 

It has no roots In a person's economic position. 

'Class' 
position of 

on the other hand is a concept which indicates the 
a person in a community which has a hierarchy based 

on landed property, wealth, earnings or other types of property. 

The class occupied by the person need not be related to his 

birth. 
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Both 'caste' and 'class' are related to egalitarianl 

instrumental inegalitarian structure of a society. This became 

in discriminatory treatment of individuals. In the conteKt of 

Indian Society, both of them operate in the prevailing 

discriminatory practices of life. Taking into account both 

these aspects, the term "social class" has been used. 

Even the Government of Karnataka has taken these types of 

factors into consideration while promulgating the 1986 ordinance 

on 'reservation policy' for professional education in Karnataka 

State, though it has not used the term 'Social Class'. (Order 

No.SWL, 66 BCA 86, Bangalore, dated the 13th October, 1986).APPEN»~·tlr 

The Government of Karnataka has identified 'eight' social 

groups. They are Scheduled CAstes, Scheduled Tribes, Group A 

(Backward Tribes), Groups B, C and 0 (Backward Groups), Group E 

(Backward Special Group) and lastly the general merit category. 

In thIs study the eight social qroups are further clubbed into 

'three' social groups on the basis of logic of reservation/no 

reservation and similarities of treatment. They are (i) Scheduled 

Castes and Tribes; (ii) Groups A, B, C, 0 and E, and (iii) 

General Merit category. These are the three different social 

classes considered for analysis of data in the present study. 

(b) EDUCATIONAL ACHIEVEMENT 

The term 'educational achievement' used in this study, is 

defined as the arithmetical average of the 

percentage of marks obtained by a student in the following two 

examinations: 
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(i) Qualifying E~amination (PUC or Equivalent E~amination) 

(ii) Common Entrance E~amination conducted 
Department of Technical Education. 

~DERATOR VARIABLES 

by the State 

Certain variables are supposed to influence the educational 

achievement of students irrespective of their caste/class status. 

They are considered as moderator variables. They moderate the 

relationship between social class and educational achievement and 

latllr on the relationship between educational achievement and 

access to educational opportunity. 

Boys and Girls 

Age in years, IS classified into three age groups: 

17-18 years (not completed 18) ; 18-19 years 

completed 19) and 19 years and above. 

(iii) Rural-Urban Background 

Village/Town/City. 

(iv) Type of Family -

Joint Family/Nuclear Family 

(v) Education of Parents -

Educational attainment of Parents is classified 
three different levels. 

Low: Education upto primary level. 

Medium: S.S.L.C/P.U.C./Diploma. 

High: General/Professional Graduat.s and 

Graduates. 
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(vi) Occupation of Parents: 

(v i i ) 

Occupational Status of parents (as classified by the 

1968 National Classification of Occupations - NCO 

Directorate General of Employment and Training 

Occupa tiona I Information Unit - Ministry of Labour, 

Employment and Rehabilitation, Government of India). 

In this study the 

(NCO-196B) are 

seven different occupational groups 

further clubbed into . three' 

occupational groups on the basis of nature of work. 

Medium: 

High: 

Farmers Fishermen - Hunters Loggers and 

Related Workers. 

Production - Transport Operators, Labourers. 

Clerical and Related Workers. 

Sales and Service Workers. 

Professional - Technical and Related Workers. 

Administrative - Executive and Managerial 

Workers. 

Income of the Family: 

Annual income of family is classified into three 

different categories. 

The Government of Karnataka stipulated that those 

getting an income of Rs.10,OOO and less, are only eligible under 

reservation (social groups B, C and D). This ha5 been taken as 
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low income. Those who are drawing an income above Rs.l0,OOO are 

split into two groups, namely Rs.l0,OOO to Rs.49,999, known as 

medium income group and those who are drawing Rs.50,OOO and 

above, known as high income group. This is based on the slab rate 

system of the Directorate of Direct Taxes. 

Low Income: Rs.9,999 and below. 

Medium Income: Rs.l0,OOO Rs.49,999. 

High Income: Rs.50,OOO and above. 

(viii) Type of Institution Attendedz 

Government/Private Aided/Private Unaided/Corporation. 

1.95. ANALYSIS OF DATA 

Data pertaining to the socio-economic background variables, 

educational and occupational attainment of parents and type of 

institution attended of both the successful and unsuccessful 

students, have been analysed using percentages. A comparative 

analysis of the mean educational achievement of 'successful' and 

students belonging to different categories of 

social class has been made. Standard deviations have been worked 

out. Later the t-test technique is employed to test the 

significance of the differences in mean educational achievement 

between successful and unsuccessful students as well as the three 

different categories of social class. 
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The formulae used for this purpose arel 

(a) t - ratio = 
whe.n 

+ 

samples are large. 

(b) t - ratio = 

samples are small. 

Where: 

I'll = Mean score of thE! first sample. , -

1'12 = ME!an scorE! of the sE!cond sample. 

rl = S.D. of scorE!S of thE! first samplE!. 

0""2 = S.D. of scorE!S of the sE!cond sample. 

Nt and N2 = sizes of the two samples. 

SO = Pooled standard deviation: r 

(HE!nry E Garrett and R 5 Woodworth: "Statistics in Psychology 

and Education", 19b7). 

PE!rcentage analysis has been made to build up profilE! of 

students. 
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The interplay of moderator variables such as sex, age, rural­

urban background, type of family, parental education and 

occupation, income of family and type of institution attended, in 

the relationship between social class, educational achievement 

and access to educational opportunity in respect of the 

successful students, is analysed using t-test technique. 

1.9b. SCOPE AND LIHITATIDNS OF THE STUDY 
/ 

1.9b1. Scope of the Study 

This is a study of the relationship between Social Class, 

Educational Achievement and Access to Educational Opportunity 

in Engineering and Medical Education. 

This study is essentially interested in understanding the 

role of socio-economic background and educational achievement of 

students in getting opportunities for Engineering and Medical 

Courses in Karnataka State. 

Access to opportunity only related to Engineering and 

Medical Courses is studied. Other professional courses like 

Dental, Pharmacy, Agriculture, Veterinary etc., are not studied. 

Data only for one year have been collected. 

year of the present study is 1989-90. 

The reference 

The achievement of students considered has been their 

performance at PUC/+2 level together with the performance in the 

Common Entrance Test. 
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Three categories of social class identified by the 

Government of Karnataka, were considered and the variations in 

their educational achievements and access to opportunities in 

Engineering/Medical Courses are examined. 

The influence of certain personal and social characteristics 

of students on the relationship between social class, educational 

achievement and their access to opportunity in 

Engineering/Medical education is also studied. 

1.962. li.itations of the Study 

Only the variables which are considered significant on the 

basis of related literature, have been included as the moderator 

variables in the present study. 

The information about only the responded unsuccessful 

students was included and it could not cover the information 

about present status of unsuccessful students. 

The reported income of the family was taken into 

consideration in the study. 

Post-entry performance of the successful students could not 

be collected. 

1.97 Organization of the Thesis 

Chapter 

Methodology. 

a SUb-system 

I is divided into two sections: Introduction 

Section A deals with the importance of education 

in a larger social system: 'society'; Place 

and 

as 

of 

higher educational in this SUb-system of education is dealt with. 
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It includes the relationship between education and social 

justice; and equality of opportunity in education. The demand and 

opportunity in the field of higher education is discussed in this 

section. 

Section B deals with the methodological aspects of 

study. Important issues like (i) Statement of the Problem, 

the 

( i i ) 

General and Specific needs for the study, (iii) Hypotheses of the 

study, (iv) General and Specific objectives of the study, (v) 

Sampling procedure, (vi) Techniques and Tools for collection of 

data, ( viI ) Variables considered for the study and ( vii i ) 

Statistical techniques for analysis of data, are discussed in 

this section. 

Chapter II deals with a review of related literature in the 

light of the present study. It is divided into three sections, 

namely, studies related to (a) Social Class and Educational 

Achievement, (bl Social Class and access to opportunity in 

education and (cl Inter-relationships of educational achievement, 

social class origin and access to opportunity in education. Only 

those studies related to social class, educational achievement 

and access to educational opportunity have been reviewed. 

Chapter III deals with the theoretical perspectives of the 

study. Issues dealing with the concept of social change; 

theories of social change and social mobility, and the 

relationship between social change and social mobility are 

discussed. A discussion of the role of education as an 

instrument of social change and as a determinant of social 

mobility is made. Equality of Educational Opportunity and the 
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strategies therein are discussed. 

Chapter IV deals with the historical development of 

Engineering and Medical Education in India with special reference 

to Karnataka State. 

Chapter V presents the profile of the sample for the study, 

analysis and interpretation of data. It is divided into three 

sections, namely, (i) Social Class and Educational Achievement, 

(ii) Social Class and Access to Opportunity in Engineering and 

Medical Education and (iii) Educational Achievement of Successful 

Students in relation to certain personal and social variables 

irrespective of their social class. 

Chapter VI presents the analysis and interpretation of two 

types of case studies, namely, (i) Students belonging to reserved 

categories, but qualified for admission under general merit 

category and (ii) Students admitted into Engineering and Medical 

courses through capitation fee system. 

Chapter VII summarises the findings of the study. 

Conclusions and policy implications that emerge from the study 

are also presented. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

A review of literature in the area of research chosen for a 

study is one of the first steps in research. It has several 

objectives some of which are: (i) to appraise oneself of the 

available scientific knowledge in the field, (ii) to have a 

comparative perspective on the concepts of variables and terms 

that are normally used in the field of study, (iii) to understand 

the relationships/no relationships that have already been 

observed between and among the varIables, (iv) to familiarise 

oneself with the techniques and tools that have been employed in 

the field, (v) to examine the diverse contexts in which these 

studies have been set and types of samples drawn in, ( vi) to 

understand the conclusions reached regarding the issues and 

problems in the field. 

A review of research studies was done in this research 

Investigation also with the foregoing objectives. 

Only those studies that have direct bearing to the present 

study were selected. The insights obtained from the review of 

studies which is reported at the end of this chapter, was used 

for arriving at hypotheses and formulating objectives apart from 

this already mentioned. There are 36 studies in other uses, 

review and they are presented in a chronological order under 

three sub-sections: 
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(al Studies related to Social Class and Educational Achievement. 

(b) Studies related to Social Class and Access to opportunity in 

Education. 

(c l Studies related to interrelationships of Educational 

achievement, Socio-economic background variables and Access 

to educational opportunity. 

(a) Studies gn Social Class and Educational Achievement 

The relationship between socio-economic background, fami ly 

characteristics and educational achievement is established 

through a number of researches. 

"athur, K. (1963) conducted a study to e~amine the effects 

of socio-economic status on the achievement and behaviour of 

Higher Secondary School students of Aligarh City. The study was 

designed to test the following hypotheses: (i) Students of 

higher socia-economic status (SES) show significantly higher 

educat ional achievement; ( i i ) Variation in 

achievement positively corresponds to variation in 

educational 

intelligence, 

(iii) the conduct of students who belong to higher socia-economic 

status is better than those who belong to lower socio-economic 

status, (iv) Intelligence quotient positively corresponds with 

the socio-economic status of students, (v) behaviour is 

positively related to intelligence and (vi) students of higher 

socio-economic status are younger than their counterparts. 
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Five hundred students (309 boys and 191 girls) of Standard. 

IX and X were selected randomly In seven boys' and three girls' 

higher secondary schools of Aligarh. The research toolti used 

included (i) the SES scale of ratings of Independent Judges on a 

five point scale, (ii) the achievement test of the Bureau of 

Educa tiona I and Vocational GUidance, Bihar (Ill) a 

rating scale constructed for measuring the personality components 

and behaviour, (iv) the Standardised Test of Intelligence of 

U.P. , Bureau of Psychology Correlation and t-test techniques 

were used for the analysis of data. 

The main findings of the study were: ( 1 ) the SES 

contributed to the differences in the ratings about the conduct 

of students, (ii) students of higher SES were younger than the 

students of lower SES (iii) the percentage of students belonging 

to higher SES was high for superior Intelligence, ( 1 v ) 

achievement was highly correlated (r = 0.67) to- adjustment, (v) 

the variable of study habits was highly correlated (r = 0.78) 

with scholastic achievement. (vi) the phi-coefficients between 

achievement and SES, and between intelligence and SES were 0.70 

and 0.84 respectively. 

In his study, Chopra, S l (1964) eKamlned the relationship 

between socio-economic factors and 

stUdents in the secondary schools, 

academiC 

keeping 

achievement 

the effect 

of 

of 

intelligence as a constant. The data on Intelligence, SOCIO­

economic background variables and academiC achievement, were 

collected from a group of 1,359 students from a sample of 1,423 
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students of Class X, studying in 19 urban and 16 rural schools of 

Lucknow district. The tools for research were (i) the Raven's 

Progressive Matrices (ii) a questionnaire prepared to collect the 

information regarding socio-economic background of stUdents and 

(iii) the marks in the high school eKamination of 1963. Multiple 

correlation method was used for comparing relations. 

The major conclusions of the above study were (i) nearly 

ninety SlK per cent of students discontinued education, due to 

poor economic condition of the family and (ii) students having a 

high profile in regard to parent's education, occupation, family 

income, type of reSidence, size of the family and cultural 

of home showed significantly higher achievement. 

level 

Barial R N P (1966) studied the impact of social class 

background on motivation and Educational achievement. For the 

dichotomic nature of the study two different samples of 1005 and 

503 students of 14 years age studying in the same school for the 

last three consecutive years drawn from 17 schools in the Patna 

City were taken. The tools of research were Kuppuswamy's SES 

scale; Raven's Standard Progressive Matrices Test; Edward's 

Personal Preference Record and Computed scores of three 

eKaminations held during the course of academic years. The 

stUdents were classified school-wise as well as in terms of 

socio-economic status. 

An analysiS of covariance was computed separately for each 

school to find out F-ratio. Product-moment correlations were 
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computed between the scores of Progressive Matrices Test, 

scores and Edward's Personal Preference Record. 

school 

The investigation revealed that (i) there existed no 

signi f icant difference in the educational achievement, 

achievement motivation and intelligence of students belonging to 

various social classes; (ii) intelligence was positively 

correlated to the scholastic achievement, (iii) Scholastic 

achievements had almost zero correlation with achievement 

motivation and (iv) intelligence in negligibility correlated to 

achievement motivation. 

Chatterji Set. al., (1971) conducted a study of the effect 

of certain SOCio-economiC factors on the scholastic achievement 

of the school children. The main aim of the study was to 

investigate the effect of some important aspects of .ocio-

economic status such as income, parents education, family size, 

general condition of the home etc., upon the scholastic 

achievement. 

The subjects were 230 students, both boys and girls studying 

in VI and VII in eight different Bengali-medium schools in 

Calcutta. The intelligence level of the students was measured 

USing Non-Language test of Verbal Intelligence. Information 

regarding the socio-economic-status of the subjects was collected 

through a questionnaire. Annual examination marks in English, 

Bengali, Mathematics, Science, History and Geography and total 

marks in the subjects were considered the measure of achievement. 

The intelligence test scores were converted into stanine grades 
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and based upon the stanine grades they were diyided into three 

groups, namely, low, ayerage and high. Within the high, ayerage 

and low intellectual ability groups, the students were 

diyided into subgroups, separately on the basis 

information collected through the questionnaire. 

further 

of the 

The findings of the study were: (i) The economic conditions 

of the family seemed to haye no effect upon the scholastic 

achieyement in all the intellectual ability groups. Similarly, 

possession of a study-room had no fayourable effect in increasing 

the achieyement score in almost all the cases. ( i i) Th e f am i I y 

size and the number of siblings were inYersely related to the 

scholastic achieyement specially in the low intellectual leyel. 

In some 

contribution 

cases, parent's help had sign i f icant 

towards higher achieyement. ( iii ) 

positiYII 

Parent's 

educational leyel was directly related to the achieyement of 

their children. (iy) In high ability Qroup, children had greater 

achieyement when they had no priYate tutor than when they 

prepared their lessons under the guidance of a priYate tutor. 

(y) Father's occupation was not consistently related to 

children's achieyement. For the high ability group, children of 

seryicemen e~celled the children of business but the trend was 

reversed for the average and low intellectual groups. 

Rath, 

cognitiye 

et. a1., (1979) studied the relationship between 

abilities and school achieyement of SOCially 

disadvantaged children. This was a comparative study at three 

groups, namely, Brahmins, Scheduled Castes and Scheduled Tribes. 
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The total size of the sample was 330 students of V standard, 

which included 110 students from each of the above groups. 

Rotter's levels of aspiration test, Raven's progressive 

matrices, auditory vigilance test and a verbal concept formation 

test were the tools used to collect the data on cognitive 

factors. 

To assess the achievement of the students, the total marks 

secured by children in all the subjects were considered. 

Structured interview schedule was used to assess the attitude and 

the interests of the child. The family and parental educational 

background were assessed by finding the educational attainment of 

all the members of the family. Data were analysed using 

percentages, 

variance. 

t-test, chi-squares, correlation and analysis of 

The main findings of the study revealed significant 

difference between the three groups: Brahmin children were found 

to have better scores on comprehension and aspiration, higher 

academic achievement, and higher parental educational backgrounds 

as compared to Scheduled Caste and Scheduled Tribe children. 

Aruna, N S (1981) conducted a study of the factors 

influencing the achievement of Standard VII students belonging to 

Scheduled Castes and Scheduled Tribes, whose medium of 

instruction is Kannada. The major objectives of the study were: 

(i) to compare the academic achievement of the Scheduled Caste 

and Scheduled Tribe students studying in Standard VII with that 
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of general population, (ii) to find out the caste-wise, location­

wise and sex-wise differences in the academic achievement of BC 

and ST students, (i i i) to examine the relationship of 

intelligence, adjustment and socio-economic status with the 

academic achievement of SC and ST students and (iv) to find out 

the significance and extent of influence of the selected factors 

on the academic achievement of SC and ST students. 

From among 21 educational districts of Karnataka, 

Chitradurga was selected since it had high percentage of both SC 

and ST students studying in Standard VII. From this district the 

entire population of se and ST students studying in Standard VII 

with Kannada as their medium of instruction was considered. 

The tools used for the study were Achievement Test 

Battery, (ii) Premalatha's Non-Verbal Group Test of Intelligence, 

(iii) Pareek and Others Pre-adolescent Adjustment Scale and (iv) 

Sudha's SES scale. Data was allalysed by using t-test, coefficient 

of correlation and stepwise regression analysis. 

The major findings of the study were: (i) The academic 

achievement of SC and ST students studying in Standard VII was 

significantly lower than that of non-SC and ST students, (ii) The 

academic achievement of ST students was better than that of SC 

students, (iii) The academic achievement of se and ST students 

studying in rural schools was less than that of their 

counterparts in urban schools, (iv) The achievement of boys was 

superior to that of girls (v) There was significant correlation 

66 



between the socia-economic status and the ac.demlc achle~ement of 

SC and ST students. (vi) There was significant correlation 

between the academic achievement and the Intelligence of SC and 

ST students. (vii) The academic achievement of SC and ST 

students was mainly a function of Intelligence among the selected 

factors for the study. Other significant factors were sew, 

general adjustment and education of father or guardian. 

Shashidhar, B (1981) conducted a study of the relationship 

between a few school variables and the academiC achievement of 

Scheduled Caste students studying 

Karnataka. 

In secondary schools of 

The objectives of the investigation were: (I) to study the 

nature of relationship Organizational climate and the achievement 

of the Scheduled Caste students, (il) to determine the ewtent to 

which the SC students' adjustment In school 

achievement, ( iii ) to find out the influence of soclo-metric 

status of the Scheduled Caste students on their achievement, (IV) 

to ewamine the relationship between the students' perception of 

teachers' expectation and the achievement of the Scheduled Caste 

students. 

From among the high schools of Bangalore district, 34 

schools formed the sample at the school stage. All the available 

SC students in these schools, namely, 485 SC boys and 193 SC 

girls in standard VIII, 355 SC boys and 110 SC girls In standard 

IX, and 221 SC boys and 50 SC girls In standard X formed the 

sample. 
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Halpin and Crofts' Organizational Climate Description 

Questionnaire (OCDQ), Sociometric Questionnaire (Sharm~) and an 

adjective checklist to measure the stUdents' perception of 

teachers' expectation and Standardized achievement tests in 

Science and Mathematics were used to collect data. Coefficients 

of Correlation, test of homogeneity, Beherens-Fisher test and t­

test were used in the analysis of the data. 

Some of the major finds of the investigation were 

Disengagement hindered the achievement of the Scheduled Caste 

students and intimacy enhanced their achievement, (ii) Openness 

of the school was significantly related to the achievement of the 

SC students of Standards IX and X, (iii) In all the three 

standards the sociometric status was not significantly related to 

the achievement of 

significantly related 

Standard IX, (iv) 

the SC girls, but it was 

to the achievement of 

The students' perception 

positively and 

the SC boys of 

of teachers' 

e><pectation 

VIII and 

was positively related to achievement 

IX, but in Standard X there was no 

in Standard 

significant 

relationship, ( v ) The relationship between intelligence and 

achievement was affected by the association of variables 

socio-metric status, students' adjustment in the school 

students' perception of teachers' expectation. 

like 

and 

The study conducted by the Indian Institute of Psychometry 

(1982), Calcutta, compared the performance of the Scheduled Caste 

~nd Scheduled Tribe candidates in aptitude and knowledge tests 

68 



with that of general candidates. The study revealed that 

was a difference between Scheduled Caste/Scheduled 

there 

Tribe 

candidates and the observed difference between them was mainly 

due to difference in their academic background. Further, the 

researchers observed that the economic level of the 

favourably helped even the Schedul~d Caste/Scheduled 

candidates. 

family 

Tribe 

Study conducted by Ameerjan, M S (1984) compares the 

Scheduled Caste students with the students of backward castes, 

tribes and communities and forward caste with respect to certain 

selected background variables. In the study, the first year 

students of different degree courses in the University of 

Agricultural Sciences, Bangalore, were the subjects. In order to 

bring homogeneity, non-Hindu students, girls and students from 

other than Karnataka State were not included. The sample of the 

study consisted of 104 students belonging to Scheduled Castes and 

Tribes, 176 students of backward castes and tribes, and 190 

students belonging to forward castes. 

Data on the background variables were collected with the 

help of personal and socio-economic data sheet prepared by the 

Investigator. The variables selected for the study were: age; 

rural-urban background; parents' education and occupation, family 

size; income of the family; the academic performance and 

student's as 

percentages 

data. 

well as parents' motivation variables. Simpl. 

and chi-square test were used for the analysis of 
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The main findings of the study were: The Scheduled Caste 

and Tribe students were relatively older and had disadvantaged 

family background. The previous academic achievement of students 

was of lower level. There were significant differences amongst 

the three caste groups in their achievement. Backward caste 

group occupied the position between forward caste group and 

Scheduled Caste/Tribe group. 

Padhan. N (1986) conducted a study of the socio-economic 

background, academic performance and job-placement of students of 

Maharaja Sayajirao University. The objectives of the study were 

(i) to study the cosmopolitan character of the university In 

horlzontal, vertical and substantive forms, (ii) to study the 

academic performance of students in different courses with regard 

to socio-economic background of students, and (iii) to study the 

job-placement of students going out of the university after SIX 

months of the completion of courses. The study was conducted on 

the students of M.S. University of Baroda. The sample represented 

eleven faculties of the University. The tools used for the study 

were on information schedule, a questionnaire on academic life 

and future plan, and a questionnaire to follow up university 

students. The data were collected on the sample available for 

the year 1983-84. For the analysiS of data, t-test and analysis 

of variance were used. 

The main 

belonging to 

findings of the study were: 

Scheduled Caste and Tribes, 

(i) The students 

non-Hindu, Poor 

communities, rural areas and first generation learners were 
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under-represented in the University. (ii) The difference in 

academic performance of male and females upper caste and 

Scheduled Caste and Tribe, Hindu and non-Hindu and the rural and 

urban students was found insignificant. (iii) Only in the case 

of arts faculty, socio-economic background was found as a 

determinant of academic achievement. (iv) Academic life of arts, 

science and commerce students affected academic achievement. (v) 

The employment position was higher among the products of 

engineering, medicine and home-science faculties, where it was 

moderate among the products of fine arts, applied science, social 

work, education and psychology. (vi) It was low in the case of 

arts, science, commerce and law graduates. (vii) The future 

plans and demand in the job-market played major role in 

determining the employment of students of most of the faculties. 

Many other research studies done by Bennur, C S 

Feroze and Pavithran (1968), Henderson and Merrit (1968), 

Miner (1968), Prakash Jai and Sharma (1975), Usharani 

(1966), 

Betty 

(1980) 

etc., have shown positive relationship between parental socio­

economic conditions and child's level of educational achievement. 

It is generally the children of higher socio-economic status 

homes have greater levels of achievement. It is inferred that 

the actual educational achievement varies strikingly from 

individual to individual and also from one social group or class 

to another. 

achievement. 

Higher the social status, greater the educational 
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(b) Studies on Social ClI.. ID!t Ace... la CklpgrtynUy in 

Education 

A few research studies are available regarding the Issue of 

educational opportunities and mObility In relation with the 

socio-economic background of students. 

The team headed by James.S. ColeMan 1966) undertook a survey 

of educational opportunity so as to ascertain the lack of 

availability of equal educational opportunities for Individuals 

by reason of race, colour, religion or national origin In public 

educational institutions at all levels of U.S.A. 

Coleman and others made studies on "Equality of educational 

opportunity" and established that the academic achievement, 

especially in the case of minority students, was strongly related 

to the educational backgrounds and aspirations of other students. 

Equality of educational opportunity through the institutions must 

imply a strong effect of schools which is Independent of the 

child's social environment. The higher the SOCial class of other 

students, the higher the achievement of any group of students. 

The study used a series of achievement tests 

questionnaires on a sample of more than 6,00,000 students of 

grades, I , Ill, VI, IX, XII and XIII In 4,000 elementary and 

secondary schools. 
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1 • 

Some of the findings <of Coleman's study) are: 

Minority group students scored less than Whites in Grade I . 

Their scores went on decreasing as 

standards. This meant that the 

they 

initial 

reached higher 

deficiency of 

minority group children increased progressively with the 

rise in the educational level. 

2. Socia-economic status of children bore a strong relationship 

to their achievement. Within each racial group, the strong 

relationship of family and economic and social status to 

achievement actually increased over the elementary stage. 

3. Differences between schools accounted for only a small 

fraction of differences in pupil achievement. 

4. That school facilities and curriculum were much less related 

5. 

to achievement than the attributes of a child's fellow 

students in the school. 

Academic 

students, 

achievement, especially in case of minority 

was strongly related to the educational 

backgrounds and aspirations of other students in the school. 

In the light of the above findings, the study concluded 

the following: 

1. The school has little influence on children's achievement 

and inequalities imposed on children by home, neighbourhood 

and poor environment are generally carried along to become 
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the inequalities in their adult life as well. 

2. Equality of educational opportunity through the schools 

must imply a strong effect of schools which 

of the child's social environment. But 

independent effect is not present in schools. 

is independent 

such a strong 

3. Altogether, the sources of educational opportunity appear to 

lie in the home and its cultural environment around the 

home, which the schools fail to counteract but only 

perpetuates the social 

environments. 

influences of the home and its 

The review finally concludes that the said report is not 

only stimulating and thought provoking but also reveals need for 

research efforts to uncover the largely unknown and complex 

relationships among family, school, community inputs and 

educational outcome. 

Halbar, B G and Madan, T N (1967) conducted a study on 

"Caste and Educational Institutions in Mysore State". The aim 

of the study was to find out the relationship between communal 

attitudes stemming from caste, religion and private educational 

institutions. The approach adopted was to make a close stUdy of 

(i) the composition and working of managements, (ii) the motive 

for making contributions and donations for educational purposes, 

(iii) community-wise strength of students attending particular 

educational institutions and (iv) the policy of admission to 

private educational institutions. 
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The sample for the study included different grades and types 

of educational institution's: ; nursery, primary, secondary and 

collegiate, general and professional, government, semi-government 

and private and five special institutions belonging to different 

castes and religions. In total 210 institutions were included in 

the study selected from the three districts of Mysore State 

Belgaum, Dharwar and Mysore. Information of administrative and 

socio-economic aspects of these institutions was collected by 

personal visits, interview schedule, institutional records and 

interviews with educational authorities. 

The study revealed that (i) Lingayats and Brahmins were 

found to be the two leading communities competing in the area of 

collegiate education. Inspite of being a minority, Christians 

could run institutions upto the collegiate levels, mostly because 

of missionaries, (ii) the communal and political considerations 

were found to play an important role in the management of primary 

schools, ( iii ) Representatives of underprivileged caste in 

engineering and medical colleges were found because of 

reservation of seats and financial aid, (iv) There was a positive 

correlation between the community managed educational 

institutions and the high representation of community on the 

management and among the staff and students. (v) There were many 

hostels and boarding houses maintained by philanthropic persons 

and agencies which were mostly free and were exclUSively meant 

for the students of particular communities. (vi) Caste plays a 

dominant role in the provision and utilization of opportunities 
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in education. (vii) Socio-economic status of different section6 

of people in different locations has been found to be one of the 

most significant factors affecting the magnitude, quality and 

effectiveness of educational opportunities available to them. 

Chitra M N (1969), in her study on "The social background of 

some undergraduate women students in Mysore City," found the 

crucial inter-connections between the variables of social 

inequality such as caste and income on the one hand, and access 

to opportunities for higher education on the other. The aim of 

the study was to identify the section of women who were the 

largest recipients of higher education and to determine the 

relationship between social origins, inequalities in educational 

opportunities and social mobility. 

Two colleges one each at Ambil and Magge were chosen for the 

study. The information was collected through the technique of 

'participant observation'. A questionnaire framed was 

administered. For studying students' attitudes, a ten percent 

sample was drawn out of the total. After field work some 

teachers were interviewed. 

The study has shown that (i) individuals from the upper 

strata had larger opportunities for higher education than those 

from the middle and lower strata, (ii) among the Hindus, Brahmins 

had the highest representation among students as compared with 

the dominant peasant castes or other non-Brahmin castes, (iii) 

Among backward classes, the upper layers have been the 
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beneficiaries of scholarships, free-ships etc., 

from the higher income strata enjoyed the highest representation, 

(v) there existed a strikingly wide gap between the attitudes of 

students and their parents. 

Jencks at al., (1973) examined the ineffectiveness or 

effectiveness of educational opportunity as a means of equalising 

income. They made use of secondary data collected earlier for a 

number of previous studies like the Coleman study of Equality of 

Educational Opportunity, the project talent, Veterans study of 

1964 and Duncan's study of occupational change and socio-economic 

structure etc. , they attempted to examine the assumptions behind 

the basic strategy of eliminating poverty in U.S.A. The strategy 

was to give comparable cognitive skills through schools to every 

one entering the job market. 

The basic assumptions behind the strategy were that poverty 

can be eliminated by helping poor children, who lack cognitive 

skills like reading, writing, computation, articulation and 

communication acquire such skills through school reform 

comprising common schools for all, compensatory programmes for 

disadvantaged, and involvement of the parents and community or by 

some combination of all three approaches. 

The major findings of the study were: 

(i) Different individuals and groups get quite unequal shares of 

the national educational resources. 
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(ii) Access to low cost educational services is more equal 

high cost services. 

than 

(iii) Educational opportunities are far from equal as some 

people have more chances than others to attend school with 

the kind of school-mates they prefer and some people are 

denied access to the curriculum of their choice. 

(iv) Equalising the quality of high schools would reduce 

cognltive inequality by 1 per cent or less. Additional 

school e~penditures are unlikely to increase achievement, 

and redistributing resources will not reduce test score 

inequality. 

(v) Both gnetic and environmental inequality played a major role 

in producing cognitive inequality. Those who started life 

with genetic advantages tended also to get environmental 

advantages. No evidence was found that difference between 

schools contributed significantly to cognitive inequality, 

nor could specific genetic or environmental determinants of 

test performance be identified. 

(vi) Family background had much more influence than Intelligence 

Quotient genotype on an individual's educational attainment 

which depended partly on social and cultural 

characteristics. The effect of cognitive skills on 

educational attainment was significant. Qualitative 

differences between schools played a very minor role in 

determining how much schooling people eventually get. 
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(vii) Occupational status was qU1te closely r~l.t~d to 

educational attainment although there was much varlat10n between 

the status of persons w1th equal educat10nal atta1nment. Both 

family background and cogn1tive skills influenced occupatlonal 

status. 

(viii) Neither family background, cognit1ve sk111, educat10nal 

attainment nor occupational status ewpla1ns much of the 

variations in men's income. 

(iw) Job satisfaction was found to be less ewpl1cable than other 

things. It was only marginally related to educat10nal 

attainment, occupational status and earn1ngs. 

Shar.a K D (1975) studied equalisation and utilisat10n of 

educational opportunity with reference to Muslim commun1ty In 

India and finds them far behind in comparison with others. 

The purpose of the study was to make an object1ve assessment 

as to whether inequality of educational opportunity as felt by 

the Muslim community in India really ewisted. The study was 

conducted in the City of Delhi. It covered only the Urdu-medium 

primary and higher secondary schools, where most Musl1m chlldr~n 

study. Some Hindi-medium schools were also taken 

purpose of comparison. 

A sample of 1989 children in classes VI, VIII and Xl was 

taken, 

lind 863 

of whom 1344 were Muslims and 645 non-Muslimsl 

girls. Also included in the study were 
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principals, headmasters and teachers in these schools, 50 parents 

of Muslim children and 45 prominent politicians, social workers 

and educationists. 

The data were collected on the following variables: (i) 

neighbourhood 

occupat iona I, 

its general background, 

economic, social, cultural 

( i i ) educational, 

and ecological 

background of each family, (iii) curricular and co-curricular 

programmes and practices and attitudes of teachers towards them, 

(iv) social distance and hurdles in their social interaction and 

(v) typical problems faced by Muslims as minority community in 

I nd i a. 

The tools used were: (i) Questionnaire, ( i i ) Interview 

Schedule and (iii) The Cattell's Culture Fair Intelligence Test. 

The findings of the study were: (i) The Muslim Community 

was much behind other communities in the utilisation of 

educational opportunities as shown by the "Co-efficient of 

equality" which came to 74.00 and 23.60 respectively at the 

primary and higher secondary levels of education. 

(i i ) The Urdu-medium schools had poorer buildings, 

equipments and facilities. Mast of them were located in highly 

congested parts of the City in dilapidated and over-crowed 

buildings. 

The 

opportunity 

happen, it 

study concludes that equality of educational 

could not be achieved by law alone for this to 

was necessary to change the structure, character, 
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practices and attitudes of society. 

Jayaram, N (1976) studied the relationship between 

Education and Social Structure. The study attempted ( a ) to 

examine the socio-economic and cultural background of the 

entrants to medical, post-graduate science and technological 

courses and research, in order to shed some light on the non­

academic factors influencing admission to higher/professional 

education, (ii) to throw light on some aspects of the pattern and 

process of occupational inbreeding among medical students, ( iii ) 

to study the educational facilities in general and those of 

higher education, in particular, in urban areas, and ( i v ) to 

examine the problems of wastage and stagnation in relation to the 

rural education. 

For studying the issues relating to higher education, the 

sample was drawn from Bangalore City. A sample of 200 medical 

students, 60 post-graduate science students, 40 M.Tech students 

and 44 Ph.D., scholars formed the urban sample. In connection 

with the problems of lower education in the rural areas, an 

interior village in Bangalore district formed the sample. The 

required data from the urban sample were collected through 

personal interviews and in the case of the rural sample, data 

were collected by the case study techniques through informal 

discussions, 

records. 

and observations and the scrutiny of relevant 
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Some of the major conclusions drawn in the study were: (i) 

Even though the admission to higher and professional education 

was based on merit, in actuality it seemed to be determined by a 

set of non-academic and socia-cultural factors like the caste, 

economic background, ability to afford, status of parents, medium 

of instruction at school. 

Facilities for higher education were available mainly to the 

higher stratum of society or the higher socia-economic status 

group. It was also noted that the students in higher/ 

professional education were generally of a select group and the 

medical students were an elite within it. (ii) While certain 

non-academic and socia-economic factors played a determining role 

in the recruitment to higher education, merit was not excluded 

completely. Students in higher education were aver-whelmingly a 

meritorious lot, both in terms of initial merit and their later 

academic performance. (iii) There was -a strong tendency for 

maintaining the parental social status, defined in terms of 

education and occupation, between grand-father's and father's 

generations. (iv) There was a tendency for occupational 

inbreeding in medical profession and this seemed to have 

significant implications for the social structure. ( v ) The 

programme for rural education had failed in the village under 

study. The factors that seemed to adversely influence education 

in villages were poverty, low socia-economic background, 

impoverished verbal environment, the inability of the villagers 

to attract or retain the highest quality teachers etc. 
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Premi K K (1977), attempted to measure the e~tent of 

equality for the Scheduled Castes vis-a-vis non-Scheduled Caste5 

in respect of equality within educational system and to study the 

trend with regard to equality of educational opportunity. 

Primary data were collected for assessing the role of 

privileges from the Scheduled Caste students, who were studying 

in colleges, professional institutions and university teaching 

departments in the Union Territory of Chandigarh. The secondary 

data were collected from population Censuses, reports on the 

progress of education in Punjab, 27th round of the National 

Sample Survey, and data from a survey conducted by the Director­

General of Employment and Training. 

A critical e~amination of assumptions underlying the scheme 

of educational facilities as well as structure of facilities 

revealed that (i) education among the Scheduled Castes might not 

filter down as advocated by Ambedkar, ( i i ) equal access to 

unequal groups is not true equality, (iii) free tuition did not 

mean free education to the majority of the Scheduled CAstes who 

were extremely ill-fed, besides, the opportunity cost of much 

higher for them. The findings of the study pointed out that 

quality of educational opportunity for Scheduled Castes as 

compared to non-Scheduled Castes was still a distant goal, 

in terms of equal access to educational institutions. 

even 

Shah V P and Patel I (1977), conducted a study on Scheduled 

Caste/Tribe, post-metric scholars in 6ujarat - entitled "Who goes 
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to College?". 

The study was based on an analysis of information available 

from fresh/renewal application forms filled in by the Scheduled 

CAste/Tribe students who were awarded post-metric scholarships in 

the years 1967-68 and 1971-72. In all, the application forms of 

3,630 or 82.51 per cent of the Scheduled Caste post-metric 

scholars and 1,428 or 92.36 per cent of the Scheduled Tribe post­

metric scholars in 1967-68 could be retrieved. Similarly, the 

application forms of 7,487 Scheduled Caste and 3,390 Scheduled 

Tribe post-metric scholars in 1971-72 could be retrieved from the 

Office of the Directorate of Social Welfare, Gujarat. 

of 

The study used such statistical, techniques 

equality, measures of central tendency and 

as coefficients 

dispersion, and 

correlation analysis. 

The major findings of the study were: ( i ) There was a 

downward trend in the proportion of Scheduled Caste/Tribe post­

metric scholars enrolled for diploma courses, (ii) There was a 

considerable decrease in the percentage of Scheduled Caste/Tribe 

males as well as females enrolled in Science colleges and a 

considerable increase in Commerce colleges. (iii) There was a 

decrease in the percentage as well as the absolute number of the 

Scheduled Caste/Tribe male scholars enrolled in engineering 

colleges. (iv) There was a considerable increase in the number 

of post-graduate students among the Scheduled Castes and the 

Scheduled Tribes, but the number of the females among them 

remained rather insignificant. (v) Fathers/guardians of only 
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about one-fifth of the Scheduled Caste scholars worked in white­

collar occupations, about a third of them worked in middle-level 

occupations and a little less than one-half of them worked in 

middle level occupations. (vi) Fathers/guardians of only about 

one-twelfth of the Scheduled Tribe scholars worked in white­

collar occupations, about one half of them worked in middle-level 

occupations and about one-third worked in law-level occupations. 

(vii) About one-tenth of the Scheduled Caste post-metric scholars 

and about 2 per cent of the Scheduled Tribe scholars were 

gainfully employed. (viii) The urban-based Scheduled Caste~ were 

probably benefiting mare than the rural/forest based 

Tribes. 

D"Souza, V S (1980), conducted a study on 

Scheduled 

"Educational 

inequalities among Scheduled Castes". The major objective of the 

study was to unfold the structural differentiation of the 

educational inequalities among the Scheduled Castes in the 

Punjab State. Specifically, the investigation attempted to find 

out the reasons for (i) the slow rate of narrowing the 

educational gap between the Scheduled Castes and the rest of the 

society, (ii) the inequalities among the Scheduled Castes, 

themselves, and (iii) the widening educational gaps among the 

Scheduled Castes. 

The universe of the study was the Punjab State, and was 

confined to the decade 1961-71. The data were obtained from the 

relevant Census Reports and records of the Department of 

Education, Punjab. 
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The major findings of the study were: (i) Educational 

inequalities among the Scheduled Castes were found to be related 

to two structural dimensions, namely, the division of these 

people into mutually exclusive castes and the concentration of 

different castes in various educationally and socia-economically 

differentiated regions. (ii) Caste and regional disparities 

were, to a great extent, interrelated. (iii) Caste segregation 

by itself was also an independent factor in the inequalitiIPs. 

(iv) Whether due to caste separation or regional variation, the 

educational inequalities were found to be related to differences 

in socio-economic or occupational status. (v) The SchIPduled 

Castes with higher occupational status were concentrated in 

districts with higher socia-economic levels and vice versa, 

giving some people an added advantage and putting others at an 

added disadvantage in educational development. 

structural dimensions of caste segregation 

( vi) 

and 

The two 

regional 

differentiation were the major determinants of the chances of the 

Scheduled Castes to benefit from protective discrimination. 

Pam:hamukhi, P R (1981>, conducted a study on "Inequalities 

in Education". The study centered upon the problem of inequality 

in educational opportunities. The basic objective of the study 

was to examine the extent to which the policies of expansion had 

achieved the aim of equitable distribution of education. 

A sample survey was conducted with nearly one thousand and 

fifty students from selected primary and secondary schools of 
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Dharwar. The scope of the enquiry was restricted to pre-college 

education only covering nearly 12 per cent students from high 

schools and about 7 per cent students from primary schools of a 

sIngle town. 

The investigation aimed at collecting detailed information 

on the dual aspects of the problem, namely, distribution of 

schooling facilities and participation In these educational 

facilities. With this in view, details with respect to students' 

characteristics, their socio-economic background, their other 

neighbourhood characteristics, and school characteristics were 

obtained. 

Multivariate analysis, method of least squares and linear 

models were used as statistical techniques. 

The main conclusions of the study were: The 

participation In education was severely constrained by socio-

economlc environment of students. ( i i ) Not scholarship, but 

parents' income had a significant positive influence on the 

performance of students. (iii) Home stUdy rather than study in 

the hostel contributed positively to students' performance. 

(i v) When there were extreme socio-economic inequalities, 

policies for only equalization of education were destined to be 

because the access to and participation in 

education was a function of several socio-economic factors and 

many of them could not be controlled by an educational policy. 

(v) The study reinforced the argument that extension and 

educational facilities did not necessarily ensure distributive 
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justice in respect of use of the educational facilities. 

The study conducted by Suma Chitnis (1981) had a differRnt 

perspective altogether. The study was conducted on Scheduled 

Caste students studying at high school and college levels of 

fifteen states covering all regions of the country. The study 

indicates that Scheduled Caste stUdents are not completely free 

from caste discrimination and also they are not advanced to a 

point at which they will feel confident to move ahead without 

special protection. The study also observes that girls are 

relatively more backward and have much more restricted access to 

education than boys. There are inter-caste disparities as the 

castes that form a large percentage 

state have better 

of Scheduled Caste 

population in a access to educational 

facilities. The study also e~amines that urban reSidence, changes 

in occupation, social position in village community are also 

positively related to the access to education among the 

Scheduled Castes. 

Qadri B N F (1981), conducted a study on "Availability of 

Educational Opportunities to and their Utilization of the Muslim 

Community of Pilibhit District of Uttar Pradesh". The 

objectives of the study were: (i) to assess the quantitative and 

qualitative educational facilities available to the Muslim 

students 

(ii) to 

from classes I to XII in comparison to the non-Muslim, 

find out the reasons that hindered the utilization of 

educational opportunities by the Muslims and (iii) to suggest 

measures that should be taken to help the Muslim children utilize 
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the available educational opportunities. 

Data were collected from 300 heads of institutions, random 

samples of 200 Muslim and 200 non-Muslim students and 500 Muslim 

parents of Pilibhit district. Specially designed questionnaire 

and Schedules were used for the study. 

The major findings of the study were: (i) The number of 

schools exclusively for Muslims was insufficient. ( i i ) The 

enrolment of the Muslims at the primary stage was 28 per cent of 

the total enrolment, which was satisfactory, because the Muslims 

constituted 28 

proportion of 

education was 

per 

the 

very 

cent of the total population. 

Muslim teachers at the higher 

low, being only 8 per cent of 

(iii) The 

stags of 

the total 

number of teachers. (iv) The quality of education as evidenced 

by school buildings, co-curricular activities, teaching aids 

employed, scholarships to the deserving and the salary of 

teachers was below standard for both the Muslims and non-

Muslims. (v) The important elements in the society which 

hindered the utilization of educational opportunities were 

illiteracy and low socia-economic status of parents, non-

availability of Urdu as a medium of instruction, Urdu books and 

the Muslim schools, discrimination in higher classes, lack of 

confidence in the Muslim students, hesitation of parents to send 

their daughters to co-educational institutions and their wards to 

institutions situated in predominantly Hindu areas, alienation 

of the Muslim children from their religion by some practices of 

the present system of education. 
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ChOtoKlhury, G S (1986) conducted a study on "Entry to Higher 

Education in Bangladesh An Investigation into students' 

characteristics". 

The major objective of the study were: (i) to study the 

socio-economic background, home environment, academic 

performance, curricular interests and other characteristics of 

(a) those who passed the HSC examination but did not enter higher 

education, (ii) to ascertain if entry into higher education was 

associated with the characteristics of students, and (iii) to 

make an in-depth study of the students who entered higher 

education and those who did not enter higher education with 

respect to perception regarding higher educational motivational 

and aspirational 

education etc. 

aspects and reasons for not entering higher 

The universe comprised of 1325 students. These students 

appeared at the HSC examination of 1985, of whom 711 failed. Out 

of 614 successful students, 466 entered institutions of higher 

education. 

entrants. 

The sample consisted of 466 entrants and 148 non-

For in-depth study, five per cent were selected randomly 

from each group. The data were collected with the help of a 

general information sheet, Socio-economic status scale, Home 

environment Rating Scale, Cocurricular Interest 

Educational aspiration Scale, Occupational aspiration scale, 

Institutional Adjustment Inventory, Sentence Completion Test, 

90 



Academic Performance Sheet and two interview sChedules for 

in-depth studies. Data regarding the characteristics of the 

students were collected by administering the tools to all 

respondents. Data related to academic performance and 

admissions were collected from the official records. Interview6 

for in-depth studies were conducted with small groups of 

respondents. The obtained data were analysed by employing the 

chi-square test and calculating percentages. 

The major findings of the study were: (i) Of the students 

who entered higher education, 75 per cent were boys, 67 per cent 

were of rural origin, 74 per cent were Muslims and 48 per cent 

studied science as against 36 per cent who took arts. ( i i ) 

Eleven per cent of fathers and 27 per cent of mothers of entrants 

were illiterate. (iii) Forty-nine per cent of entrants had good 

home environment. (iv) The average and low achievers at HSC were 

almost equally represented in the non-entrant group. None of the 

non-entrants was a high achiever. (v) Three-fourths of the non-

entrants had high educational aspirations. 

of the non-entrants had high occupational 

(vi) About 57 percent 

aspirations. ( vii) 

Sixty-one per cent of the non-entrants had low achievement 

motivation as against 39 per cent who had moderate achievement 

motivation. (viii) Entry into higher education was independent 

of religion, birth order, age, mother's education, nature of the 

family, family size, sibling's education, student's reSidence, 

but it was associated with sex and home location. (ix) Father's 

education and occupation, socia-economic status and home 
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environment were found to be associated with entrance into higher 

education. (x) Academic performance at HSC and SSC was 

associated with College entry. (xi) Co-curricular interests of 

students and their achievement motivation were found to be 

associated with college entry. 

Several other research studies done by Hollingshed (1949), 

Kahl (1953), Glass David (1954), Floud, J E (1957), Sewell et 

al., (1957), Lipset and Bendix (1960), Simpson (1962), Goldthorpe 

and LOCkwood (1963), Hooda (1968), Raja Gopalan and J Singh 

(1968), King (1970), B V Shah and S L Sharma (1979), Sarkar 

(1980), Bedi (1982) etc., have shown the relationship between 

the social 

education. 

class origin and the access to opportunities in 

Caste and class are considered as the significant 

determinants of chances for education. Educational inequalities 

are found to be related to the differences in socio-economic or 

occupational status. The elements which hinder the utilization 

of opportunities in education, are illiteracy and low socio-

economlc status of parents. The youth of higher social class 

origin are more likely to aspire for high educational goals than 

are the youth of the lower soclal class origins. 
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