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CHAPTER I

INTRODUCTION

1.0 Education is a great leveljer. It has the potential to
annihilate inegalikarian social and economic structures and thus
facilitate the integration of social life. [t is a tried and
tested tool to administer justice, promote equality and lead &

society towards liberal and democratic goals.

There are several methods to transform a traditian bound
inegalitrian society into a pragressive and harmonious society.
These methods range from legislative prescriptions and provisions
enforced with strong and committed military prowess, progressive
taxation, well organised propaganda to a formalised system of
school and college education. Of all of them the most peaceful

and non-violent method of social change is education,

In a society where people are historically categorised into
groups and sub-groups, accorded differential rankings on the
basis of birth, colour, creed or language, given opportunities
for learning, growth and development, allowed enjoyment of a
certain standard and gquality of life on a selective basis§ it is
a challenging task to subvert the prevailing order and equalise
the opportunities for learning and growth. If one does not
believe in bloodshed, mass killings and destructions that

accompany revolutions and if one has a faith in smooth and non-



violent methods of uplifting the disadvantaged groups and sub-
groups of people on par with others, there can be no other tool

than education to accomplish this task.

Education is a powerful instrument for (a) exercising social
control, (b} wmotivating social mobility and <(c) perpetuating
social progress. it transforms itself into a mediative and

innovative process in its bid to cope up with the severe sacial

challenges. It brings new aspirations to people and these
aspirations are related to achievements of individuals in
society.

It is considered as the most important single factor in
achieving rapid economic development and technological progress

and creating a spcial order founded on the values of freedom,

sacial Jjustice and equal opportunities. Education helps in
minimizing caste and class prejudices, eliminating social
distances and inculcating social awareness. Equality of

opportunity, division of work, dignity of labour, involvement of
the individual in reconstruction and similar values, are expected
to be brought into the forefront of human consciousness through

the medium of education.

Education is also a process of preparing individuals to fit
into a social structure and to play particular social roles as
members of more than one institutional group. It bhas a
functional value when it 1is used directly to accomplish a
definite purpose and also it has a symbolic value when it is used

as a symbol of status. The educational system sarts peaple



according to differences in valued abilities, channels them into
streams of training which develop their capabilities, and
encourages them to aspire to adult roles that are in keeping with

their talents.

1.1. Education and Social Justice

Education in a democracy has a very exacting and challenging
responsibility. It is the means through which democracy
establishes social Justice. One of the major themes of
educational development, is to achieve a greater degree of social
justice. The eminent sociologist Durkheim, looked at education
as a means of integrating and consalidating the bonds of a stable
society. The goal of education is to develop the talente of the
individuals to the fullest extent and to enable them ¢to
participate freely within a society. In fact one of the apostles
of democracy, John Dewey looked at education as & divine force to

promgte democracy.

Social justice is one of the central concepts in educational
thought. Essentially the concept of social justice is dependent
on an understanding of the concept of justice. The central point
in justice is not the quantity or quality of what is distributed
but the manner in which good and evil are shared among members of
a society. Social justice implies the treatment of similar cases
in a similar fashion, while injustjce is the treatment of similar
cases in different ways as well as dissimilar cases in similar

ways. Ideally, a “‘just state’ of affairs occurs when each



individual in society is assisted to realise what is appropriate
tc him, based on his personal characteristice and contexts,
achievements and circumstance prior to the time of distribution.
The implication is that there should be equality of consideration

and equality of treatment between members of a society.

The concept of social justice is complex and includes a
‘meritarian’ as well as an ‘egalitarian’ element. It recognises
the demand to respect differences between persons as well as the
demand to respect personality as such. The egalitarian principle
may be regarded as a way of specifying similar treatment for
similars, while the meritarian as a way of specifying dissimilar

treatment for dissimilars.

Rights are not innate in human nature but are ascribed to
individuals by the society. It is recognised that right 1is an
essential element in social justice, bdf it is not synonymous
with social justice. Every case of justice can be said to carry
with it individual right, while every case of right cannot be
said to be a case of justice. The concept of need which is
allied to that of eguality generally focuses on the eventual
outcome of events and actions. Right and need can lead to
completely different applications of justice. One can, for

instance, have a right without deserving it.

A just society must respect differences in capacities and
needs. The idea of equal citizenship carrying with it equal

rights, privileges and responsibilities, is one of the essential



ingredients of a just society. In fact, the historical quest

for social justice has consisted largely of attempts to eliminate
certain dis-similarities as bases for difference aof treatment and
certain similarities as bases for sameness of treatment. A just
society 1i1s one which respects the lives of all its members and
respects them equally. It mwmust therefore promote equality

and justice.

The principle of Distributive Justice implies that every
member of & given community will have an equal share of goods
unless there are relevant reasons why one should receive a
greater oar smaller share than some others. Another favoured
tormulation is that every one’'s share of goods ought to be
proportionate to one’'s achievement. It is often expressed in the
formula that equals should be treated equally and unequals
unequally. The equality of treatment demanded by Justice does

not mean uniformity of treatment. |

The dire need in the interest of national growth and
development is to narrow down the existing gap between the 1life
styles and standards of living of the upper and middle class, and
the common people, by minimizing all dir;ct and indirect forms of
exploitation. There is a place for social justice the existing
educational system. Every citizen must either possess or have
access to knowledge which will enable him to participate
effectively in the demorratic system of society. It is necessary

to preserve and develop the intellectual tradition aof a society

in such ways as to facilitate larger and larger numbers of



persons to participate in it. Notwithstanding the constitutional
provisions and safeguards, worthy administrative changes,
attempts at removal of social and economic disparities,
cultivation of common values to create a sense of eaotional
integration, through the pivotal and cantributory role of

education cannot be undervalued.
1.2. Equality of Educational Opportunity - Egalitarian Society:

Social Jjustice is a foundational value of a democracy. It
reafers to the provision of equal opportunity for development,
without such considerations as caste, colour and creed. in a
democracy, it is recognized that every individual is sovereign
and of supreme worth, Every individual must be enabled to live
a full life utilising all his patentialities.

Equal treatment, in any substantial sense, is morally and
practically acceptable only when it accprds with our sense of
Justice, and the only sense in which all individuals, without
exception, shauld be treated the same is that they should be

treated justly.

Equalitarianism envisages equal opportunities to every
member of the society for realising his or her own capacities and
aptitudes. Every individual should have a fair chance to take
advantage of opportunities in education. Equal opportunity in the
field of education would mean equal access to worthwhile
knowledge, experiences and the benefits that flow fram it. This
does not mean, however, that all individuals will have the same

education. Equality of educational opportunity can have



relevance only with respect to the right to share the educational

resources available.

What is really required is an appropriate treatment, a fair
consideration of individuals’' different needs and requirements.
This would be consistent with, indeed imply, the provision of
special educational facilities. Equality in education, however,
involves differential treatment for individuals, to suit their
different requirements, The organisation and provision of
education is to be judged by the extent to which it deals with
individuals fairly in what it has to offer them. It is generally
understood that the concern for educational equality would be
better expressed as a concern for justice, and that the
implementation of Justice in education is compatible with a

variety of different educational praovisions.

Bocial justice =eems to have at it€ centre the notion of
allotment of duties, goods, opportunities, privileges, roles,
status, penalties, punishments and so on. Positions must not be
merely apen in a ritualistic sense, but all must have a chance to
attain them. In other words, those who are at the same level of
talent and ability and have the same willingneds to use them
should have the same prospects of success regardless of their
initial place in the spcial system. Equality in education will
have na meaning, wunless there 1is in a society an equal
gpportunity for every one to receive education and training
commenaurate with his or her talent. In modern conditians equal

opportunity for every one to receive education and training will



necessitate a wide spread system of formal educational
institutions which are open to everyone, on the basis af their
talent. If equality of opportunity for education 1is to be
meaningful, special arrangements will have ta be devised to
enable them to overcome the disavantages flowing from their

social situation.

Equality in education lays sound foundations of democracy in
alt the walks of 1life. The social role of education in a
democratic society is at onge to ensure equal liberty and
equality of oapportunity to different individuals and groups.
Equalisation of educational opportunities would motivate upward
social wmobility and thereby bring under-privileged and weaker
sections on par with those of advantaged sections of society, and
in turn, could lay the foundations for & strong egalitarian

democracy.

Equality of opportunity is not the same as identity of
gpportunity, The principle of equal opportunity recognises that
there are individual differences among human beings in their
abilities, aptitudes, interests, motivations and capabilities.
Hence, all individuals wmay not profit from same kind af
opportunities, Based on their interests, mativations and
abilities a differentiated basket of opportunities would be ideal
for them. Dther things such as motivations, interests being
equal, the principle of equal oapportunity recognises that
abilities of individuals are to a considerable extent determined

by the quality of environment in which people live and grow. The



quality of environment whirch includes the home, the school and

community differs among individuals. The principle af equal

opportunity recagnises the differential influences of
differentiated environments on individual abilities and
developments., It tries to compensate for social bandicaps.

Hence, the treatment has to be unequal for groups with unequal
abilities and different environments. As such the opportunities
are not identical for groups of students with different
motivations and interests, while they are different for groups

that have unequal abilities from differentiated enviranments.

The phbysical objects, human beings and transactional
processes differ iIn environments across houses, schools and
communities. For example, the number of pbjects in disadvantaged
homes is quite less as compared to well-to-do homes. Children in
disadvantaged homes will have limited vocabulary as they are
exposed taoa limited number aof objects. They have limited
understandings of the attributes of objects in general such as
those of si1ze, &hape and calour,. Likewige, the kinds of
transactions that take place within the environment of the child
in disadvantaged homes are low and limited. Hence, the exposure
and experiences of children being limited, the thought process,
the vocabulary required to verbalise, articulate and communicate
are also limited. In sum, the‘language ability which is a
significant component of intellectual abilities would also be

limited,

Further, the quality of human beings defimed in a value free



sense, such as those of educational attainment, occupational
background and levels of economic and sacial life, are of a lowuw
level 13n disadvantaged homes. The type of role models that
children have in these hames, which are crucial for fashioning
their interests, aspirations and motivations, are quite low.
Together, they influence the developmental standards of children.
Similar correlates in school and community influence their
development. It is in this sense that differentiated
environments lead to differentiated abilities and attainments of
atudents, In effect, they act as handicaps to children to
participate fully and effectively as equals in a democratic

social life. They are social handicaps.

A progressive policy of social justice intended to promote
equal participation and healthy democracy should necessarily
compensate the social handicaps. Further, the limjted
opportunities for understandings and interactions, even in
disadvantaged homes are more favopurable to boys than girls. Thas
is a form of gender inequality. Hence, a progressive policy of
promoting equality may take into account both social and gender
handicaps. Equality of opportunity implies the distribution of
available opportunities in unequal ways that compensate for

social and biological handicaps.
1.3. Higher Education in the Indian Context:

Education in 1India has expanded very rapidly since the

attainment of independence. Ever since Independence, two main

10



aims have oQuided India‘s planned development - to build up by
democratic means a rapidly expanding and technologicalty
progressive economy and a social order based on justice and

offering equal opportunity to every citizen.

Primary education constitutes a very important part of the
entire structure of education. As pre—-primary education has not
been expanded on an adequate and large gscale, it is at the stage
of primary education that the child begins going te a formal
institution and formal education begins. The education which he
receives, there provides the foundation of his physical, mental,
emotional, intellectual and social development. The objective of
primary education is to build up a responsible person capable of
functioning as a dseful citizen. Primary education gives a
fillip to secondary and higher educatian. Primary education
deserves the bhighest priority - not only on grounds of social
Justice and democracy, but also for raising the competence of the

average worker and for increasing national productivity.

The Indian Constitution under Article 43, under Directive
Principles of State Policy, laid down that free and compulsory
education for all children until they complete the age of
fourteen years, should be provided within a period of ten years
from the year of counting, that is, 1950. The provision of
universal primary education represents an indispensable first
step towards the provision of equality of opportunity to all its
citizens. Universalisation of Primary Education involves three

components, They are - (i) universalisation of enrolment, {ii)

11



universalisation of retention and (iii) wuniversalisation of
attainment. In the last four decades total ewxpansion of
primary education has taken place. However, there are enormous
inequalities in the standards and quality of primary education.
Still even the timited success of primary education has thrown up

increasing demands for secondary and bigher education.

Primary education is intended to provide the minimem
essential capacities for adjustment with society. It is by and
large terminal in nature, But those who have aspirations for
higher education or organised sector employment have to take up
secandary education. It acts as a link between primary and

higher education.

Higher education is the apex of the education pyramid. It
occupies an important place in the process of nation-building.
Higher education in India has acquired special signifjcance since
independence. This significance is to be seen in terms of what
the saciety expects the institutions aof higher learning to
fulfill. Higher education has to be responsible for and
responsive to needs of human and national growth. The
opportunity far higher education has became ane of the important

determinants of the opportunities in the life of an individual.

The allocations of social positions in modern societies, is
increasingly becoming dependent on higher education. Higher
education 1n India has in fact to diversify to meet the
requirements of socio-economic transformation. it has been

emphasised in several Commission Reports that if education has to
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play 1its part effectively it must be related to the totality of
the aspirations of Indian masses, their needs and resources. It
is to be noted that Indian society 1s differentiated in terms of
the needs, resources and aspirations. Hence, if higher education
has to be effective, it's relationship with the socisty should be

on differentiated basis.

The principle of equal opportunity in all spheres of life is
accepted in India. Thigs is also true of education. One social
objective of education is therefore to equalise opportunity to
enable the under-privileged and backward sections of society to
use education as means for the improvement of their socio—-
economic status. In a society committed to equality af
opportunity 1n education, one may expect the society to provide
for equal opportunity to all individuals, who show capacity ¢to
profit by education irrespective of disadyantaqes of birth, sex
or econamic condition. A good society must firstly provide the
makimum freedom for an individual ta choose for himself, whether
he wants to partake 1n the development process and move upwards
on a social ladder and must then make educational facilities
available for the same, so that he can move up, 1f he hasa the

intellectual qualities required and the desire to develop them.

The need for equality of educational oppartunity, however,
does not arise abruptly at the level of higher education. In
fact, the need arises at the school level itself and gets
reanforced at the level of higher education, Education is a

priority choice for those who are already educated and are in the

13






















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































4.4, thher'slﬁuardian's monthly salary (in rupees)
(if father/qguardian is a salaried employee)

4.5. The annual income of the father/guardian, if he
is not a salaried employee (in rupees) -

4.6. Occupation of the mother:

4.601 If employed, mother’'s monthly salary
(1n rupees)

4,602 Mother’ 's annual income (in rupees) from
all the sources (if applicable)

(Applicable only to land owning families)

4.7. Nature and extent of land—holding:

Nature Extent of land-holding (in acres)

a. Dry land
b. Wet land
c. Garden

Total No. of acres

4.701. Main crops grown: (Production during the previous year)

Crops Produce Per/Unit Price at which
(in units) sold (in Rs.)

A. Food Grains
a. Paddy

b. Ragi

c. Jowar

d. Bajra

e. Maize

f. Other Cereals

B. Commercial Crops

a. Sugar Cane
b. Cotton

c. Dil Seeds
d. Coconut

e. Arecanut
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